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ABSTRACT 
The present study is undertaken with a view to fill 
a long standing gap in our knowledge of Aligarh Muslim 
University, one of the Isla"inic institutions of higher 
learning in India. The work has been divided into three 
parts. The first part {Chapter I and II) gives a brief 
historical survey of the Muslim educational system in 
India. The introduction of a western educational system 
under British imperial rule was a challenge to Muslim 
reformers like Sir Syed Ahmad Khan, who realized the 
urgency of changing their traditional educational system 
in India. With this aim in mind, he endeavoured to 
establish a college where Muslim children could receive 
both western and Islamic education simultaneously. 
The second part (Chapter III) deals with the efforts of 
Sir Syed and other Muslim leaders to transform the college 
into a University. The Muslim leaders like the Aga Khan, 
Muhsin al-Mulk and Viqar al-Mulk played a vital role in 
achieving the objective. 
The final part of this study (Chapter IV and 
conclusion) attempts to evaluates the success and failures 
of the Aligarh University. Though, the establishment of 
the Aligarh Muslim University was an undoubted success, 
it failed in reconciling the two paradigms of knowledge, 
i.e. Western and Isla'mic education. Nonetheless, the 
contribution of Muslims cannot be under-estimated 
especially in their social, economic and political life. 
Moreover, one could say that the Aligarh movement was a 
major force which enabled the Muslims of India to regain 
their confidence and identity which had been severely 
undermined at the time of the Indian Mutiny (1857). The 
Aligarh movement eventually led to the foundation of the 
independent Muslim state of Pakistan. 
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INTRODUCTION 
-2-
Muslim Society in India towards the close of 18th 
century presented the sad spectacle of inertia and 
degeneration. Dire ignorance, conservatism and 
traditionalism, rampant in the society, had shaken the 
foundations of its edifice and brought it to the verge 
of complete collapse. Reluctance to face the challanges 
of the West which came with the advent of the British 
rule in India showed that the community had lost all the 
vitality, vigour, and creative force of a living nation. 
Furthermore, in the twilight of the Mutiny of 1857, 
the Muslims had become ruined, both politically and 
economically. During this hour, a great savior of the 
Muslim community, Sir Syed Ahmad Khan, appeared and 
diagnosed the prevailing disease minutely and prescribed 
the correct medicine - education - and endeavoured to 
establish the Muhammadan Anglo-Oriental College in the 
mid-nineteenth century. 
The present study is an account of the various 
phases through which Muslim society passed, particularly 
in the domain of education during the eighteenth and 
mid-nineteenth century. More specifically, the role 
of the Aligarh Muslim University in changing the destiny 
of Indian Muslims, who were in the course of decline in 
various fields (social, political, economic, etc.) will 
be discussed. 
In approaching the core of this dissertation, I have 
progressed from the general to the particular, from the 
macrocosm of the nineteenth century to the microcosm of 
a Muslim university (Muhammadan Anglo-Oriental College). 
Moreover, attempts has been made to interweave analysis 
with narration of the facts. 
The first chapter, by way of introduction examines 
the general background (progressing from macrocosm to 
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microcosra) of the early educational system of the Muslim 
community in India. Four distinguishable elements are 
immediately obvious in this chapter: first, the Muslim 
educational system prevalent in India during the end of 
the eighteenth and beginning of the nineteenth century; 
second, the emergence of the new educational system, 
and irrelevance of the old educational system with the 
expansion of British rule in India; third, the reaction 
of Muslims towards the new educational policy;(1) fourth, 
the realization of the need for a new educational policy 
for their material progress. They discovered that 
standing aloof from this education led to a progressive 
deterioration in their material conditions and further 
backwardness. Reformers like Sir Syed Ahmad Khan 
appreciated the urgency of social and religious reforms 
to face the challenges of the new scientific age, 
particularly in the following areas: 
1. Constant attack from Christian critics. 
2. The danger arising from the rationalistic and 
agnostic spirit of the age. 
3. The spiritual, intellectual, moral and material 
decadence of the Muslims in India. 
Chapter II examines the efforts made by Sir Syed Aljmad 
Khan to prepare the Muslims to face the above challenges 
of the new age. He assumed that the panacea was modern 
education. Although he appreciated the old Muslim 
(1) The religious leaders (Mullahs) inculcated in the 
mind of the people the idea that pursuance of the 
"new learning" was kufr (unbelief). Furthermore, 
they raised the cry of "religion in danger". In 
addition, the Muslims who pursue the "new learning" 
were accused of being intoxicated by the wine of the 
"new learning", and accepted literature as a dazzling 
revelation. Refer for further details C. F. Andrew, 
Zaka" Ullah of Delhi (Cambridge; Cambridge University 
Press, 1929). 
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educational system, he rejected its validity for the new 
age. He stated that "the old thread with which the ribs 
had been tied was now broken and a new thread was needed 
to re-tie them".(2) 
Moreover, he maintained that the old educational system 
would lead Muslims to retrogression. So, he wrote to one 
of his friends that: 
My Dear, there will be no use of such madrases. It 
is pity that the Muslims of India are drowning and 
there is no one to save them. Oh, they discard the 
elixir and swallow the poison. ... believe me, the 
water has come up to their lips and there is very 
little time left before they drown.(3) 
Finally, Sir Syed Ahmad Khan succeeded in leading 
the Muslims to the path of progress by establishing the 
Muslim College at Aligarh. This period can be considered 
one of the most fascinating periods in the dismal history 
of Indian Muslims, because during this hour of need the 
Aligarh College with all its forces was organized. It 
can be regarded as the starting point of a slow awakening 
of the Muslim community in India. 
Chapter III concentrates on the further endeavours 
made by various Muslim leaders to expand the Muslim College 
into a University. Three major points can be considered 
significant in this chapter. First, the University 
Movement which was envisioned by the founder of the 
(2) Sir Syed's lecture at Gurdaspur, 27th January, 1884. 
Majmu^a Lectures of Sir Syed Ahmad Khan (ed) Malik 
Fazaluddin, Lahore, 1900. p. 212. 
(3) Sir Syed's letter to Nawab Muhsin al-Mulk, from London 
dated 11th February, 1870. Khutute-i Sir Syed (ed) 
Syed Ross Masood, Badaun, 1924. p. 76. 
Sir Syed Ahmad Khan will be referred as Sir Syed in 
the following pages. 
-5-
College(4) received an early setback due to the death of 
Sir Syed in 1898. 
Second, the question of the university was revived 
vigorously after six years when the Aga Khan III issued 
a "now or never" appeal at the Muhammadan Educational 
Conference at Nagpur in 1910. From that point on, earnest 
efforts were made by Aga Khan, Aftab Ahmad Khan, T. Beck, 
Muhsin al-Mulk and Shaukat ^Ali etc., to raise the funds 
for the proposed University. Eventually, after a long and 
persistent struggle, the dream of Sir Syed was translated 
into reality in 1920. 
Third, the Aligarh University played a moi^ entous role 
in changing the destiny of Muslims of India in various 
domains of life - social, political, economic, etc. 
Moreover, it prepared the Muslims to demand their own 
Muslim state in the mid-nineteenth century. 
Chapter IV and V are the heart of the work. A critical 
analysis has been made to evaluate the success and failures 
of the college. In this evaluation, attention is drawn 
towards two major conclusions: firstly, the success of 
the college in raising the economic standard of Indian 
Muslims and enabling them to regain the confidence, status, 
identity, etc., which they lost during the great rebellion 
of 1857. Consequently, all these above factors lead to the 
creation of the Muslim independent state Pakistan. 
Secondly, to look to Sir Syed's objectives from another 
angle, it can be said that the primary purpose of the 
college envisioned by Sir Syed was to infuse, diffuse and 
harmonize the best elements of knowledge of both East and 
(4) Sir Syed Ahmad Khan, Qaum ki kismat ka faisla, 1893 
p. 42, 
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West - scientific as well as religious. In short, he made 
an effort to reconcile the two domains of knowledge. 
However, it will be argued that the above lofty 
ambitions could not be achieved. This is probably because 
Sir Syed's primary ambition was to uplift (social and 
political) the Muslim community. Moreover, religion was 
not to be taught at the expense of scientific knowledge. 
Furthermore, Sir Syed's interpretation of the faith and its 
dearly-held beliefs and values scandalized the 'status quo' 
C^ ulema') , who came to regard him as a renegade and 
heretic. Consequently, he could not apply his reappraised 
religious ideas upon which his proposed synthesis rested. 
On the contrary, religion at Aligarh was left in the hands 
of ^ulema', who for the most part opposed western and 
scientific education. Henceforth, the traditional 
petrified religious views mainly alienated the students 
from the Western skeptical and liberal method of education. 
In addition. Western education (adopted wholesale) 
became an instrument and a vehicle of Western culture, 
values and attitudes, which the ^ulema' regarded with 
disdain. The net result of the above was that there 
emerged a wide gulf between the products of the two 
paradigms or systems of education existing in India. 
Scholars who came out of the traditional religious 
colleges looked upon their counterparts from the 
modern Western institution of education as Ka"firs 
(Unbelievers), while these 'Westernized Ka'firs' 
showed little respect and regard for the ^ ulema'. 
In sum then, it can be concluded that while Aligarh and 
Sir Syed contributed significantly to the socio-political 
uplift of Muslims in India, they could not synthesize the 
two modes of education. Nevertheless, this failure can be 
regarded as a very important historical event, since it was 
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the first attempt made by Indian Muslim leaders of the 
Aligarh College to grapple with this pertinent issue.(5) 
(5) Since then, several attempts has been made to this 
day to solve the so called "Crisis", which can be 
evident from the fact that various Muslim Educational 
Conferences were held recently to solve this problem. 
Moreover, many have gone so far as to question whether 
such a synthesis is even possible. Refer for further 
detail Appendix V (4). 
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CHAPTER I 
A BRIEF SURVEY OF MUSLIM EDUCATION 
IN INDIA (1800 - 1875) 
-9-
The objective of this chapter is threefold: (a) to 
describe briefly the Muslim educational system in India 
during the mid-eighteenth and early nineteenth centuries; 
(b) to trace the development of the educational system 
in India; and (c) highlight the impact of the British 
educational system, especially on the Muslim community 
of India. 
However, before dealing with the above objectives, 
it seems appropriate here to elucidate very briefly the 
expansion of Muslim rule in India, to which we now turn. 
The birth of Islam can be traced back to the birth 
of the Prophet Muhammad. Within a very short time, 
Islam spread into many parts of the world. It was 
introduced in Southwest and Southeast Asia during the 
period of the Umayyads (661-750 A.D.). The arrival of 
the Muslims as rulers in India dates back to the Arab 
conquest of Sindh (711) under the command of Muhammad 
bin Qasim. Mahmud of Ghazna (998-1030) was the next 
important ruler. However, despite his numerous successful 
invasions of the subcontinent, he paid little attention 
to establishing Muslim rule in Northern India. After the 
lapse of almost another two centuries, this task was 
accomplished by Sultan Mu izz al-Din Muhammad bin Sam 
Ghori, though he did not live long to enjoy the fruit of 
his victory. The vacuum caused by his assassination in 
1206 was filled by Qutb al-Dln Aybak, the foremost of his 
slave governors of Indian domains. The dynasty founded by 
the latter and continued by other princes of servile origin 
was subsequently known as the "slave dynasty" and was 
followed in turn by a series of Turco-Afghan dynasties, 
namely the Khiljis, the Tughlaqs, the Sayyids, Lodis, and 
finally the Mughals whose rule was terminated and replaced 
by the British in the mid-eighteenth century. 
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THE MUSLIM EDUCATIONAL SYSTEM 
The Muslims,(1) from the inception and growth of Islam 
in India, were zealous in keeping the perennial message of 
the Qur'an and Prophet Mufjammad in acquiring knowledge and 
establishing the place of such learning.(2) The Indian 
(1) The use of the term for Muslims as 'Muj;iammadans' was 
common among the orientalists as they equate it with 
Christianity, named after the founder Christ. Yet, 
it is not the case with Islam. Syed Hussain Nasr 
elucidates the term 'Muhammadan' as follows:-
"Islam is a religion based not on personality of the 
founder but on 'Allah' Himself. The prophet is the 
channel through whom man received a message pertaining 
to the nature of Absolute and subsequently a message 
which contains a doctrine and a method. Therefore, 
it is 'Allah' Himself who is central reality of the 
religion, and the role of the prophet in Islam and 
Christ in Christianity are thereby quite different, 
at the same time that naturally as 'messenger of 
God' they also bear similarities to each other. 
Islam emphasizes over and over again not how God 
has manifested Himself but what His nature is -
nature in the common meaning of the word not in the 
philosophical sense, for philosophically speaking 
'Allah' has no nature. It would be, therefore, more 
in conformity with the Islamic perspective to call 
it 'Ailahism' if need, be rather than the prevalent 
'Muharamadanism'." 
» 
Syed Hussain Nasr, Ideals and realities of Islam 
(London, 1976) pp. 17-18.. Henceforth, I have taken 
the liberty to translate the term 'Muhammadans' to 
'Muslims' whenever it was possible. 
(2) From the very beginning, Islam encouraged the pursuit 
of science and favoured learning. The precepts of 
the Qur'an and the injuntions of the prophet bear 
testimony to this favourable attitude of the Islamic 
religion. Qur'an highlights the supreme value of 
learning and science. "And He has brought them out 
of the darkness to the light of knowledge of writing". 
(Sura Iqra', XCVI: 22) A. Yusuf^Ali, The Meaning of 
the Glorious Qur'an (Cairo: Publisher Unknown, 1938) 
(3rd ed.) Vol. 2. pp 1760-61. The Holy Prophet also 
emphasised the importance of knowledge. He said, 
"Seek knowledge even up to China". Shaikh9Ali 
Muttaqi, Kanz ul-Ummal fi Sunan Aqwal wa'1-Afal _,_„ -
(Hyderabad: Publishers Unknown 1312 A.H.) Vol. v?'''"p~T'-^  
202. _For further detail on. the science and learning, 
see, Aga Khan, Dr. Zaki^Ali, Glimpses of Islam 
(Pakistan: Publisher Unknown, 1954 rpt). pp. 11-58. 
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Muslims had an educational system of their own which served 
them for centuries.(3) The educational institutions of the 
Muslims during the mid-eighteenth century can be broadly 
divided into three types as follows:-
Educational Institutions 
Makt ab Persian Madrasah 
Arabic Schools 
Primary Education at the Maktab 
Education during the Muslim rule in India was primarily 
religious in character, and Qur'anic schools were 
exclusively for Muslim children. The poorest Muslim wanted 
his child to read the Holy Qur'an at least once during his 
childhood. Hence, the education of the Muslim child began 
with the recitation of the Qur'an at home or at the 
(3) However, much of what can be termed as 'education', 
was confined mainly to the teaching and learning of 
'religious knowledge'. The underpinning philosophy 
or orientation of the above educational network was 
to confine the boundries of 'legitimate knowledge' to 
only the revealed knowledge (Naqli), while the above 
paradigm was the most acceptable norm for Indian 
Muslims at this time. However, there some schools 
existed,_though in minority which in addition to 
the Naqli sciences, also taught the ^ qli (acquired) 
sciences. The former (Naqli) school_of thought was 
identified with the name of Shah Wali Allah, while 
the later with the school of Nizammuddln, which will 
be dealt later in this chapter. 
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Qur'anic schools (maktabs).(4) The schools were not 
in separate buildings designed for education, but were 
situated in places like mosques or private homes where 
the teacher and children met. The teachers of these 
schools were not professionals holding degrees, but 
were mostly Imams of the mosques, and were not in the 
control of the government (Muslim rulers). 
It is important to note that even Hindus had their 
own schools called pathshalas. These schools shared 
several important features with the maktabs, such as 
educating children in the traditional way and using 
the classical language (Sanskrit) as the medium of 
instruction. Moreover, the Hindu schools, like the 
maktabs, were situated in places like temples or 
private homes.(5) 
The education imparted at the maktabs in a later 
period was criticised especially by the English civil 
servants. For instance, the visiting Governor-General 
of Northwest Province in 1856-57 characterized the 
maktab as "notoriously incapable of fulfilling the proper 
mission of a school".(6) However, the maktabs were not 
meant to fulfil the mission of a school, but to provide 
an opportunity for the Muslim child to learn and recite 
the most significant and holy book, the Qur'an. 
(4) Even today one finds these maktabs in India from 
where the Muslim children generally begin their 
early education by memorizing and reciting the 
Ayats of the Qur'an. 
(5) Naik, J.P. & Nur Allah, A Student History of 
Education in India (1800-1947) (Bombay: Macmillan: 
1955) (second revised edition) p. 41. 
(6) Reid, Report on the state popular education in the 
N.W.P. (North-western Provinces) for 1856-57 & 
57-58. p. 41. 
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Secondary Education 
After the child completed reading and reciting the 
Qur'3n he entered a Persian or Arabic school for secondary 
education. It is interesting to note that these schools 
were not only meant for Muslims/ but for Hindus as well. 
Moreover, though the teachers were generally Muslims, a 
Hindu teacher of Persian was not a rare phenomenon. This 
was mainly because Persian was the official language during 
the reign of the Mughals. 
Very few schools existed, and these were usually found 
in the large towns.(7) The study of the Qur'an was also 
common in these schools.(8) Persian grammar was the first 
subject taught, followed by the grammatical, literary and 
general philological study of such works as the Gulistan 
of Sa'di, and works of rhetoric, theology and medicine.(9) 
Occasionally, there were schools which taught the 
Arabic language, so as to enable the students to read 
literary works in Arabic.(10) The study of Arabic probably 
was emphasized due to two reasons. Firstly, and most 
(7) Thornton, Memoirs on indigenous education within the 
North Western Provinces of Bengal Presidency p. 49, 
quoted in S. M. Wazeh Rashid al Nadavi, 'Traditional 
Muslim education in India: Origin, Curriculuar 
revision and the present day condition' Muslim 
Education Quarterly, Vol. II, No. 4. 1985. p. 36. 
(8) Ibid, p. 27-35. 
(9) Thomas, The History of progress of British education 
in India p. 10-11. quoted in Ibid, p. 37. 
(10) Ibid, p. 39. 
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importantly, it was the religious language of the Muslim 
ruler (because the Qur'an was revealed in this language). 
Secondly, it was then spread in many parts of the world, 
and several works of literature and science were written 
in the Arabic language. However, these schools were 
criticized by many scholars of the time for various 
reasons, as can be seen in the statement of Griffith, 
Director of Public Instruction for the Northwest 
provinces. He asserted that: 
Regularity, order, method are neglected. [In these 
schools] The children come and go when it suits 
their convenience. Each receives his separate lesson. 
The eye learns to recognize and the hand to form the 
Persian character. Words were then committed to memory 
and this is nearly all the instruction that the teacher 
wishes to impart or the pupil to receive.(11) 
Although from the modern point of view the schools 
were imperfect, they served the purpose for which they 
were established to qualify people for government offices 
during the rule of the Mughals. 
After completing secondary education the students 
would enrol for higher education into the madrasah. The 
curriculum of the madrasah consisted of a variety of 
subjects such as ethics, astronomy, art of administration, 
arithmetic, algebra, geometry, philosophy, rhetoric, law 
and ritual.(12) Generally, students were supposed to 
specialize in one or two subjects. There were two main 
centres for higher Muslim education in India during the 
(11) Griffith, (Director of public instruction of 
Northwest Provinces (1871) to the Government of 
Northwest Provinces No. 1295 dated August 30, 1871, 
Selections from the records of Government of India, 
(Home Dept. Serial No. 2 (No. ccv)) p. 192. 
(12) Thomas, op. cit. pp. 10-11. 
-15-
nineteenth century: at Delhi and at Lucknow. Though 
the curricula of these centres were similar to a certain 
extent, they varied greatly one from another, in other 
aspects, which will be dealt in the following section. 
The Farangi Mahall Madrasa at Lucknow was founded by 
Nizam al-Din in 1747.(13) This had a nine or ten-year 
syllabus of middle to higher education, including sixteen 
different subjects and eighty works in all. The subjects 
(as has since become the common practice in most madrasahs) 
progressed in the following manner: Arabic grammar 
(twelve works), rhetoric (three), logic (ten), philosophy 
(four), Arabic literature in prose and poetry (seven), 
theology (five), history of Islam (three), medicine 
(four), astronomy (two), geometry (one), art of disputation 
(one), law (eight), jurisprudence (six), law of inheritance 
(one), principles of Hadith (ten), principles of the Qur'an 
(one). Commentaries of the Qur'an (four).(14) 
The above syllabus began to be modified soon after 
the death of Nizam-al Din. The trend was towards 
simplification and the elimination of various fields of 
science and philosophy, and several other works. Shah Wali 
(13) Nizammudin, who was known as Bahr al Salum (Ocean 
of Sciences) because of his immense knowledge, was 
born in Lucknow in 1731. He left his home town, 
taught for some time at Hafiz Raljmat Khan's Madrasahs 
in Rampur, and finally settled in Madras in 1789. 
The 'King of Scholars' died in 1810. He is noted 
for his almost innumerable commentaries and scholia 
in the fields of logic, philosophy and fiqh, but also 
for his mystical studies. See for further detail, 
Schimmel, A., Islam in India and Pakistan (London: 
Bril, 1982) p. 127-28. See also Raljman, F. Islam and 
Modernity: Transformation of an Intellectual~Tradition 
(Chicago: Univ. of Chicago Press, 1982) p. 123-24. 
(14) Nadihr Ahmad, Jaizan-yi-Madaris-i Arabiyyah Islamiyyah 
Maghribi Pakistan (A survey of Arabic Madrasahs of 
West Pakistan) (Tahore: Muslim Academy; 1972). p. 587. 
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Allah of Delhi,(15) prepared a much more simplified 
syllabus in which the importance of the physical sciences 
was reduced, although some were kept. However, he strongly 
recommended that the Qur'an should be studied by itself, 
without any commentary if possible. Furthermore, the 
commentaries used should be brief ones that clarified 
grammatical constructions and meanings of words, or gave 
the historical background of the verses. 
Thus the syllabi of Nizam-al-Din is weighted towards 
the "rational sciences", and Shah Wali Allah's towards 
the core traditional sciences of Islam - law, theology and 
HadiJih. These two syllabus form the basis of most of the 
madrasahs in India until today, with various combinations 
and modifications suiting the temper and orientation of 
a given institution, its founder, and its faculty. The 
general trend undoubtedly under the impact of the 
profound fundamentalist influence of Wali Allah's school 
of thought has been to eliminate the intellectual and 
rational sciences and emphasize the purely "religious" 
disciplines . (16 ) 
Our cursory examination of the Muslim education in 
India reveals that the country had two types of educational 
institutions. One was the common educational institution 
(15) Shah Wali Allah (^ Abdul-Fayyad Qutb al-Din Aljmad) 
was born at Delhi, on the 4th of Shawwal, 1114 A.H. 
(1703 A.D.). He plays a very significant role in 
revival of the Indian Islam. For further detail of 
his life and his role refer: Fazle Mahmud Asiri, 
'An exhaustive study of the life of Shah Wall Allah 
Dahlavi' Oriental College Magazine, Vol. 33, May 1957; 
B.A. Dar, 'Walliullah, his life and times', Iqbal 
Review, Vol. 9, No. 1, March 1970; D. Rahbar, 'Shah 
Walliullah and Ijtihad', MW, Vol. XIV, 1955; F.M. 
Asiri, 'Shah Waliullah as a Mystic', !£, Vol. XXVI, 
1952. 
(16) F. Rahman, Islam and Modernity op. cit. p. 40 
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consisting of maktabS/ exclusively for the Muslims. The 
another one may be regarded as the madrasahs (secondary 
and higher schools), which were widespread all over the 
country. They served to train religious mentors, school 
teachers and administrative personnel required for various 
departments of the Government administration, writers, 
and teachers of the different sections of society. Both 
Muslims and non-Muslims received education in this type 
of set-up. The existence of a common curriculum for all 
helped the non-Muslims to gain appointments to various 
administrative posts in the Government. 
Apart from the common curriculum followed by the 
educational institutions, there was yet another one 
called a personal syllabus of the individual scholar. 
This was only for those who wanted to obtain mastery over 
a particular branch of learning. In other words, these 
were proficiency courses devised by masters, who used to 
write treatises on their subject and helped students to 
attain proficiency in a particular subject. Being men of 
letters, these scholars were held in high esteem by the 
masses. 
The above system of education was in existence all 
over northern India. However, these schools often failed 
to be real centres of learning, largely because of the 
very closeness of the links between education and religion 
It was not only maktabs which taught exclusively religious 
education, but even in the secondary schools with a wider 
curriculum, subjects were taught only from a religious 
point of view. Sir Syed, one of the prominent figures of 
the modern education reform movement in India, elucidated 
the conditions of these schools in the following words: 
The sons of the Mu^iammadan gentlemen begin their 
instruction with the Arabic grammar, the examples 
in which, in illustration of the grammatical rules, 
are mostly from the Qur'an and the Hadith. This 
facilitates their reading of the Qur'an and theology 
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aftei.-wards. Then they are taught logic with a view 
to qualify them better to define and argue with 
logical acumen, that they may be able to comprehend 
the principles_of religion as deducible from the 
Qur'iin and Hadith, and also to understand the 
Muhanmadan law and its jurisprudence. After this 
come:! that portion of scholastic theology which 
contains the tenets of Muljamraadanism with an 
introduction of the Greek philosophy. Having gone 
so far, the student is made to learn such books as 
contain the most abstruse doctrines, with the nicest 
distinction and greatest subtleties of the Grecian 
philosophy, where they controvert the Muhiammadan 
tenel'.s with which scholastic theology grapples in 
defence. And, it is this model which we are taught, 
the science of jurisprudence as it is called a science 
which unites the principles of logic with those of 
scho-'.astic theology. Then comes the Muhiammadan law, 
some treatises on which give the law only, and others 
in addition to this show that their conclusions and 
inferences are arrived at on both rational and 
traditional grounds. All this time the instruction 
in rhetoric is also going on, which will soon be of 
use; for last of all they teach the Qur'an and Hadith 
and their commentaries.(17) 
Consequently, the progress of intellectual development 
was restricted to certain traditional lines. When the 
British arrived in India with modern philosophy and 
science, the Muslims were still holding their own 
traditioral system, and were alarmed by the challenge of 
the Western sciences. However, initially the East India 
Company tied to keep away from establishing any places 
of learning, as their purpose was trade rather than 
administration. But gradually, the situation changed, 
and the East India Company had to become involved in the 
field of education. I will now discuss this development, 
as well as the Muslim reaction to it. 
EARLY EDUCATION POLICY OF EAST INDIA COMPANY 
Although the East India Company was established in 1600 
A.D., it undertook no educational activities for nearly a 
(17) Sir 3yed, The Allahabad University and an oriental 
faculty, Proceedings Northwest Provices Edn. Dept. 
Sept. 1887, prog. no. 28, p. 86. 
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hundred years of its existence. It was mainly due to the 
fact that the Company's foremost objective was trade rather 
than administration. It would be appropriate to quote the 
statement of the well-known historian of India, John Clarke 
Marshman, who gave the following sketch of the early policy 
of English education in India before a Select Committee of 
the House of Lords, on June, 15, 1853: 
For a considerable time after the British Government 
had been established in India, there was a great 
opposition to any system of instruction for the 
natives. The feelings of the public authorities 
in this country were first tested upon the subject 
in the year 1792, when Mr. Wilberforce proposed to 
add two clauses to the charter act of that year, 
for sending out school masters to India. 
This encountered the greatest opposition in the court 
of proprietors, and it was found necessary to withdraw 
the clauses. That proposal gave rise to a very 
memorable debate, in which for the first time, the 
views of the court of Directors upon the subject of 
education were developed. On that occasion one of 
directors stated that that ^e had just lost America 
from our folly^ io having allowed the establishment of 
schools and culieces, and tlial if the natives required 
anything in the way of education, they must come to 
England for it. For tv.-enty years after that period, 
down CO the year 1813, the same feeling of opposition ' 
to the education of the natives continued to prevail 
among the ruling authorities in this country. In the 
year 1813, Parliament, for the first time, ordered that 
the sum of Rs.10,000 should be appropriated for the 
education of the Indians. Having broken the power of 
Marathas, for the first time the British Government 
announced that the government of India did not consider 
it necessary to keep the natives in a state of 
ignorance, in order to retain its power; consequently 
on this announcement, the Calcutta School Book Society 
and Hindu College were immediately founded. Lord 
Hastings also gave the largest encouragement to the 
vernacular education, and even to the establishment 
of native newspapers. However the people who at that 
time, and for a considerable time after, enjoyed the 
confidence of the government in India, were entirely in 
favour of confining the assistance given to education, 
to the encouragement of Sanskrit and Arabic ^^  
literature. This state of things' co?rtinued"''down to "the" 
year 1835, when Lord V7illian Bentinck, acting under the 
no 
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advice of Mr. Macaulay and Sir Charles Trevelyan, 
determined to withdraw the Government support from 
Sanskrit and Arabic institutions, and to appropriate 
all the funds which were at its disposal exclusively 
to English education.(18) 
From the above description it can be gathered that 
systematic effort was made to place education of the 
Indians upon a firm and organised footing as a part of the 
state policy in the early period. However, circumstances 
altered considerably by the middle of the eighteenth 
century. The Company had, by this time, emerged 
successful from the struggle with its European competitors 
- the Portuguese, the Dutch, and the French. The grant 
of the DiwanI in 1765 made it a ruling power in India. 
It was only then that the Company was called upon to 
encourage education among its subjects as the earlier 
rulers had done. Henceforth, the Calcutta Madrasah was 
founded by Warren Hastings in 1781, and the Sanskrit 
College at Benares by one of the Hindu leaders, Jonathan 
Duncan, in 1791. 
However, the first and foremost object of these 
institutions was to train Indians to assist English judges 
by explaining the principles of Muslim and Hindu Law. It 
may be noted here that, prior to 1781, the judges of the 
Supreme Court (which was established by the Regulation 
act of 1773) administered English law only. This led 
to considerable disquiet among the Indians because the 
principles of English.Law were, in many instances, contrary 
to Indian customs. Hence, the Amending act of 1781 
provided that inheritance and succession to lands, rents 
and goods shall be determined in the case of Muslims and 
(18) Parliamentary papers - Second Report of the Select 
Committee of the House of Lords (1852-53) p. 113. 
The East India Company will be referred as Company 
from hereafter. 
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Hindus by the Laws of Muslims and Hindus respectively.(19) 
As the English judges were ignorant of these laws and as 
the Company was apparently not prepared to advocate the 
appointment of Indian judges, it became necessary to 
appoint Hindu and Muslim assistants to English judges in 
order to explain the principles of their respective laws. 
It was expected that the madrasah and the college of Hindus 
would supply the Company with an adequate number of trained 
assistants to judge. (20) 
Although, this object of direct administrative 
utility was the most important one, there probably were 
other objects as well in founding these institutions. 
In the first place, the Company wanted to emulate the 
example of Indian rulers who, as stated above, were for 
their munificent donations to schools and colleges of 
learning; and secondly, it was anxious to placate the 
most influential classes of the Indian people. The 
administrators of the Company knew that, unless they 
preserved the popular traditions of the earlier rulers 
and tried to please them by giving them education as a 
steeping stone to governments posts, it would be 
difficult to consolidate and strengthen the British 
power in India. They hoped that both these objectives 
would be fulfilled by establishing these institutions. 
A Period of Experiments (1813 - 1833) 
The period 1813 - 1833 can be regarded as the period 
of experiments, for this was the time when the educational 
policy of the Company changed (which can be seen from the 
following section). 
(19) Naik & Nur Allah, op. cit. p. 42, 
(20) Ibid. p. 42. 
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The act of 1813 (Act 53, Geo III, c, 115) can be 
considered the beginning of a new epoch in the history 
of public education in India, because this was the first 
time the Company had allotted a sum of not less than 
one lakh of rupees for "the revival and improvement of 
literature," "the encouragement of the learned Indians," 
"the introduction and promotion of a knowledge and 
science among the inhabitants."(21) 
However, the act did not give any directions regarding 
the methods to be employed to secure these objectives. The 
controversies regarding the objectives of the educational 
policy were centred on the emphasis to be laid on the 
different objectives of educational efforts. One school 
of thought emphasized the preservation and spread of 
oriental literatures as the most important objectives of 
the educational policy; another school of thought insisted 
on the introduction and spread of Western literature 
and science among the Indians; yet another emphasized 
the utilitarian objective of training Indians to hold 
subordinate positions in the Company's service. 
Regarding the agencies to be utilised for organising 
educational institutions, opinions differ considerably. 
Some favoured encouragement of missionary enterprise, 
while some objected to this proposal and recommended 
the encouragement of indigenous schools conducted by 
the Indians themselves. A third point of view condemned 
the indigenous schools as inefficient and incapable of 
improvement, and recommended the establishment of new 
schools which would have properly trained teachers and 
work under the direct control of the Company. 
(21) Syed Mahmood, A History of English Education in India, 
(Aligarh: M.A.O. College, 1895 rpt. 1981). p. 21. 
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On the subject of the methods to be adopted to spread 
education among the people of India, two groups had emerged 
with different views. One group believed that education 
always filters down to the masses from the upper classes. 
It therefore felt that the Company need only educate the 
upper classes of society and leave it to them to spread 
education among the masses. This was the famous 
"down-filtration theory", which was also adopted by Sir 
Syed at Aligarh College (to be discussed in the fourth 
chapter). However, the other group felt that the 
down-filtration theory would not work in India and 
recommended that the Company make direct attempts to 
educate the masses. 
The most violent controversies, however, broke out 
on the subject of the medium of instruction. Here, the 
opinion was divided among three schools: (i) The first 
school consisted of the older officials of the Company 
in Bengal who generally believed that the policy of Warren 
Hastings and Minto was the last word on educational 
statement. They advocated the encouragement of Sanskrit 
and Arabic studies and suggested that Western sciences 
and knowledge should be spread in India through the medium 
of these languages. (ii) The second school of thought 
advocated the spread of Western knowledge through the 
medium of English. This school included the missionaries 
and the younger civilians in the employment of the Company. 
Their voice, though insignificant during early period, 
became of paramount importance in a later period (when 
Macaulay came to India and assumed their leadership). 
It must be noted that all these controversies and 
schools of thought were found mostly among the European 
officials of the Company. Indians were, at this time, 
not involved in the discussions. In the first place, the 
number of Indians who could take part in discussions 
regarding educational policies was extremely small; 
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secondly, the few Indians who had the authority and 
influence to speak on this subject generally followed one 
or another of the groups among the European officers and 
were not as yet able to chalk out any policy of their own; 
and lastly/ Indian opinion wielded no influence with the 
Company and educational policies were made and unmade 
according to the rise or falls of the parties among the 
Europeans of the Company alone. 
In the light of these implications the subject of 
education seems to have been regarded with much apathy, 
and no significant measures seem to have been taken for 
some years to fulfil the mandate of the above act. 
However, it is interesting to note that while the 
government was not prepared to take any action for 
establishing places for modern sciences, on the other hand 
sections of the Hindu community seem to have been anxious 
to introduce a knowledge of English literature and modern 
sciences among their countrymen. This can be seen from 
the fact that in the year 1816 some of the prominent 
Hindus founded a seminary at Calcutta for the instruction 
of the sons of Hindus in the European and Asiatic languages 
and sciences. The institution was called the 'Vidyalaya' 
or Anglo Indian College and represents the first self-help 
effort made by the Indians.(22) The institution grew 
in popularity, and soon claimed superiority over other 
seminaries such as missionary schools, affording 
instruction to some Indians in the English language. 
Furthermore, in Calcutta the Hindus showed their desire 
to the government to impart English education among their 
countrymen as well. For example, when the Governor General 
visited the Upper Provinces in 1814, Joynarain Ghossal 
of Benaras presented a petition to his Lordship with a 
(22) Ibid. Refer for the further detail on the Origin 
and development of the Institution, p. 25. 
-25-
proposal for the establishment of a school in the 
neighbourhood of that city, and accordingly he founded 
the school in 1818. (23) 
Thus, while the Hindus were showing readiness, zeal 
and generosity towards the spread of the English education 
among their countrymen, even at such early period, the 
Muslims seemed to have remained completely dormant, and 
gradually took up a hostile attitude towards the progress 
of English education among themselves (this point shall be 
discussed in detail later). The progress of the Hindus as 
compared to the Muslims can be seen in the following data 
for 1850-78: 
DEGREE 
TOTAL NUMBER OF 
NUMBER MUSLIM GRADUATES 
Doctor in law 
Honours in law 
Bachelor in law 
Licentiate in law 
Bachelor in civil engineering 
Licentiate in engineering 
Master of arts 
Bachelor of arts 
A 
Doctor in medicine 
Honours in medicine 
Ba^helor medicine 
6 
4 
705 
235 
36 
51 
326 
1,343 
4 
2 
58 
Licentiate in medicine & surgery 385 
6 
5 
5 
30 
1 
8 
TOTAL: 3,155 57 
(23) Parliamentary Papers relating to the affairs of India 
(1832) p. 404. 
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The above table was especially prepared by Sir Syed 
from the Annual Report on Public Instruction, and submitted 
to the Government in 1878. The table covers the twenty 
preceding years.(24) 
The most significant measure adopted by the Company was 
the foundation of the Calcutta Hindu Sanskrit College in 
1821, in lieu of the two colleges in Nuddea and Tirhoot, 
projected in Lord Minto's minutes of 1811. During this 
period the subject of education appears to have drawn the 
attention of the Government. Active measures were taken to 
place public instruction upon an organised footing as a 
part of the state administration. The British Government 
on July 17 1823, resolved to form a General Committee of 
Public Instruction, for better instruction of the 
people . (25) 
As soon as the Committee entered upon its deliberation, 
a most significant event occured, which throws light upon 
the attitude of the Hindus towards Western learning. Just 
as the Hindus of Calcutta were foremost in founding the 
'Vidhyalaya' in 1816, to teach English language and 
sciences, they were formost in protesting against the 
measures of the Government to devote further funds to the 
promotion of Sanskrit learning in the Sanskrit College of 
Calcutta. In December 1823, Raja Ram Mohan Roy addressed 
the Governor General in the name of his countrymen, 
expressing an opinion adverse to the supposed object of 
the British Government. He recommended instead to employ 
Europeans to instruct the Indians in mathemetics, natural 
philosophy, chemistry, anatomy, and those other useful 
sciences, which carried the nations of Europe towards 
(24) Ibid, p. 408 
(25) Rafiq Zakaria, Rise of Muslims in Indian Politices, 
(Bombay: Soumani Press; 1970) p. 177. 
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material progress.{26) However, the memorandum in favour 
of English education remained unanswered, and the design 
of a new Sanskrit College was carried out. 
The first measures of the Committee of Public 
Instruction were to complete the organization of the 
Sanskrit College and to improve the 'Vidhyalaya which 
had been founded as far back as in 1816 at Calcutta, as 
stated above. The Committee also founded two entirely 
new Colleges at Agra and Delhi in 1823, for the advancement 
of Oriental literature. Its further measures were to 
commence the printing of Sanskrit and Arabic books on a 
great scale, to liberally encourage such undertakings by 
others, and to employ an accomplished oriental scholar in 
translating European scientific works into Arabic. English 
classes were afterwards established in connection with the 
Muslim and Sanskrit Colleges at Calcutta, Benaras, and 
Agra. A separate institution was also founded in Delhi in 
1829, for the advancement of Western learning.(27) This 
was the first attempt made by the Government to establish 
such an institution of English and modern sciences. 
Promulgation of English Education in India 
The most significant period in the history of Indian 
education however, was from 1830 - 35 (emphasis added). It 
has already been mentioned that in their Court of Directors 
earlier dispatches no stress was laid upon the promulgation 
of English education among the inhabitants of India. The 
first indication of change in their policy in favour of 
English education is found in a letter addressed by the 
Court of Directors to the Governor General in the Council 
(26) Parliamentary Papers (1832) op. cit. p. 436. 
(27) Trevelyan, The Education of the People of India, 
(London: Longmans; 1838), p. 3-4. 
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of Bengal, dated September 29, 1830. The letter goes on 
to say: 
Such having been the success of the seminaries 
for native education already established, and the 
proficiency as well as the number of students at 
each, receiving every year a considerable increase, 
those institutions must now annually send forth a 
number of students, who have learned all which the 
colleges where they were educated are adequate, on 
their present footing, to teach and it is therefore 
of the greatest importance, that to these and to 
others of the native youth, the means should be 
afforded of cultivating a knowledge of European 
science, and a familiarities with European ideas, 
in a higher degree than has yet been within their 
power.(28) 
Moreover, the arrival of Lord Macaulay as Governor 
General in 1834 was considered an important event in 
the history of Indian education. On February 2, 1834 he 
produced minutes in favour of English education. The 
minutes were concurred by Lord William Bentinck and his 
council, and on March 7, 1835, they passed the resolution, 
which has been considered one of the most memorable records 
in the history of Indian education. The above resolution 
approved that the great objective of British Government 
ought to be the promotion of European literature and 
science amongst the people of India, and that all the 
funds appropriated for the purpose of education would 
be best employed exclusively on English education. 
The Government emphasized that its intention was not 
to abolish any college or school of the Muslims or Hindus, 
but nevertheless, the practice of supporting the students 
during the period of their education would no longer be 
continued. 
(28) Syed Mahmood, History of English Education in India 
op. cit. p. 32. 
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Impact of the New Educational Policy 
In the light of such an educational policy, it seems 
important to consider the reaction of the people of India. 
As has already been explained, the Hindus of Bengal were 
foremost in their desire to learn the English language, 
literature, and sciences. Furthermore, they had also 
founded the 'Vidaylaya' from their own voluntary 
contributions as far back as in 1816 to achieve the above 
objective. Raja Ram Mohan Roy, the recognised leader of 
the Hindus, had submitted an eloquent memorandum in 1823 
in favour of English education. Hence, there can be no 
doubt that the Government General's resolutions of March 
7, 1835 were greeted with joy by the Hindus of India. 
This favourable state of affairs however, was limited 
only to the Hindus. Far different were the feelings of 
the Muslims, who opposed the above resolution. Mr. H. H. 
Wilson, who during that period and since 1823 had been a 
member and secretary of the Committee of Public Instruction 
at Calcutta, said: 
Upon the determination to abolish the stipends, and 
the proposal to appropriate all the funds to English 
education, there was a petition the Muslims of 
Calcutta, signed by about 8_£_000 people, including all 
the most respectable maulavis and native gentlemen 
of that city. After objecting to it upon general 
principles, they said that the evident object of the 
Government was the conversion of the natives, so they 
encouraged English exclusively, and discouraged Muslim 
and Hindu studies. They wanted to include the people 
to become Christians, hence they looked upon their 
exclusive encouragement of English as a step towards 
conversion.(29) 
These differences between the sentiments of the two 
communities towards English education is the real key to 
(29) Parliamentary Papers (Sixth Report of the Select 
Committee of the House of Commons on Indian 
territories; 1835) p. 12. 
-30-
the vast disparity of progress in English education which 
the two nationalities have respectively made. 
The supporters of Oriental education like "-^ ulema' were 
dissatisfied at the prospect of the ultimate abolition of 
their favourite colleges. Henceforth, they tried again 
and again to get the resolution abrogated. Finally, Lord 
Auckland, the Governor General came forward apparently as a 
mediator in the matter, and recorded minutes dated November 
24, 1839, which were designed to effect something like a 
compromise between the parties. The major objective of his 
minutes was to uphold to the utmost all that Lord William 
Bentinck had done with the view of promoting English 
literature and science through the medium of the English 
language. Yet, on the other hand, his purpose was also 
to abrogate much of Lord William Bentinck's resolution in 
regards to the abolition of the Sanskrit and Muhammadan 
colleges.(30) Professor H. H. Wilson, referring to the 
minutes, affirms that: 
It gave a most liberal encouragement to the extention 
of English study, rescued the native colleges from 
the misappropriation of the funds specially assigned 
to all the seminaries alike, remedied in some degree, 
the discontinuance of the subsistence allowances, on 
which most of the students, like the poor scholars 
and middle aged in Europe, had been accustomed, under 
all previous rule, Hindu, Muslims, Christian, to 
depend.(31) 
As mentioned before, the earliest and greatest activity 
in the cause of public instruction took place in Bengal -
not only by the Government, but also by people themselves 
who, indeed, had been foremost in seeking English 
(30) Parliamentary Papers (Second Report of the Select 
Committee of the House of Lords; 1852 - 53) p. 54, 
(31) Mill, J. The History of British in India (with 
notes by H. Wilson) (London: James Madden, 1858) 
(5th ed.). pp. 307-81. 
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education. It was therefore in that district that the 
first proposal was made to found a university in 1845. 
This proposal for establishing a university at Calcutta 
remained in abeyance until the parliamentary enquiry of 
1853. After long discussions by some of the eminent 
members of the House of Parliament, the University of 
Calcutta was founded by the Act II of 1857. In addition, 
two other Universities, Bombay University and Madras 
University were incorporated in July 1857 and September 
1857 respectively. 
In this way English education extended over the 
continent expeditiously in the middle of the 19th century, 
and was received with mixed feelings by the major two 
communities of India (Hindu and Muslim). On the one hand 
it was greeted as a blessing by the Hindus, and on the 
other hand it was regarded as a curse to their religion by 
the Muslims. Therefore, it seem necessary to examine why 
the Muslims were reluctant to accept the new educational 
system and instead viewed it with scepticism. 
Causes for Muslim Aversion 
The primary cause for the Muslim reluctance was the 
uncertainty which came through the loss of power of 
Muslims in the country, and probably their suspicion of 
the British policies and intentions. Though it was said 
that the Government had functioned on the whole as a 
secular state, interfering as little as possible with the 
religious freedom of the indigenous people, the impression 
grew that its aim was Christianization of the land. This 
impression was confirmed by such measures as the official 
encouragement of the conversion of orphans and destitute 
children to Christianity during the famine of 1837. The 
situation was exacerbated by the fact that Christian 
missionaries denounced all other religion in the medieval_ 
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tradition of virulence and abuse. This was especially true 
in the case of Islam.(32) 
The climax came in 1855 when Father E. Edward sent a 
circular to all Government employees suggesting that as 
the whole of India had come under the British rule, and 
was linked by a unified system of communications, it 
would be desirable if it possessed a single religion -
namely Christianity.(33) 
Furthermore, Macaulay's minutes indicated that all the 
funds at the disposal of the Government should henceforth 
be spent exclusively for English education. This led to 
the widespread belief that the underlying objective of the 
Government was to encourage English and discourage Hindu 
and Muslim studies because they wanted the people to become 
Christians. This belief was not unfounded. The schools 
established by the Christian missionaries, which were the 
forerunners of Government institutions, were mingling the 
teaching of English with the teaching of Christianity, 
contrary to the policy of religious neutrality.(34) In 
the words of Duff, a missionary, as quoted by Ram Gopal: 
One of the explicit objectives of the education was; 
to convey as largely as possible knowledge of our 
ordinary improved literature and science to the young 
persons, but implicitly, the more vital objective was 
to convey a thorough knowledge of Chirstianity with 
its evidences and doctrines.(35) 
(32) Syed Ahmad Khan, Asbab-e baghawat-e Hind (Banares: 
Medical Hall Press; 1858) p. 54. 
(33) ^ Aziz Ahmad, Islamic Modernism in India and Pakistan 
(Oxford: Oxford University Press: 1967) p. 26~. 
(34) Ram Gopal, Indian Muslims (Bombay: Asia Publishing 
House, 1964) p. 18-19. 
(35) Ibid. n. 34. p. 26. 
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THE GREAT REBELLION OF 1857 
The great rebellion of 1857 plays a very significant 
role in this epoch of Indian history. Voluminous works 
have been written on the causes and effects of this 
uprising. Therefore, without going into much detail on 
the history of the mutiny, we shall concentrate on one of 
the main causes of the mutiny and its impact on the Muslims 
(which ultimately brought the Aligarh College in 1875). 
At the outset, though the mutiny was a military revolt, 
it very quickly changed into a civil rebellion due to 
various political, economic, social and religious factors. 
Among these factors, the one most frequently cited was the 
religious policy of the British Government. M. Thornhill 
in his book entitled The Indian Mutiny noted that the 
system of secular education came into conflict with the 
Indian religious traditions. It prohibited what those 
religions permitted or enjoined and sanctioned what they 
condemned. Though, in principle, the Government had 
adopted a policy of religious neutrality, the people of 
India, and especially the Muslims, regarded it to be 
secretly propagating Christianity. 
The uprising had a drastic impact on the Indian 
population, especially on the Muslims for it was they 
who were held responsible for the mutiny. Sir Syed in 
his Tarikh-i sarkashiyya Bijnore delineated with great 
vividness all that passed before his eyes in the mutiny -
ridden town of Bijnore. He published an effective 
pamphlet titled Asbab-e baqhawat-e Hind, describing the 
causes for the uprising of 1857. This was translated 
into English 15 years later by Sir Auckland Colvin and 
Syed Ahmad's English biographer Lt. Col. Graham. 
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Sir Syed describes that the primary causes of any 
rebellion are the same everywhere. It invariably 
results from the existence of a policy obnoxious to the 
dispositions, aims, habits and views of those by whom the 
rebellion is brought about. With regard to the rebellion 
of 1857, for a long period many grievances had been 
rankling in the hearts of the people. In course of time 
a vast store of explosive material had been collected. 
It needed only the application of a match to light it, 
and this was applied by the mutinous army. 
CAUSES OF THE MUTINY 
In Sir Syed's opinion the original cause of the 
outbreak was the non-admission of a people into the 
legislative council. He says that most men would agree 
in thinking that it is highly conducive to the welfare 
and prosperity of the Government and for its stability 
that the people should have a voice in the councils. It 
is from the voice of the people only that Government can 
learn whether its projects are likely to be well-received. 
The voice of the people can check errors, and warn of 
dangers before they burst and destroy a nation. The voice, 
however can never be heard and security never acquired, 
unless people are allowed a share in the consultations of 
Government. Otherwise, the Government could never know 
inadvisability of the laws and regulations which it 
passed. The people had no means of protesting against 
what they felt or of giving public expression to their 
own wishes. But, on the contrary, people misunderstood 
the views and intentions of the Government. Hence, the 
time came when all men looked upon the English Government 
as a "slow poison," "a rope of sand," "a treacherous 
flame of fire." They learned to think that if today they 
escaped from the hands of Government, tomorrow they would 
fall into them, or even if they escaped on the morrow, the 
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third day would see their ruin. (There was no one to 
point out the absurdity of such ideas.) 
Consequently, all the above factors contributed and 
culminated in the rebellion of 1857. And it was this 
rebellion which is looked upon as the turning-point in the 
history of Indian Muslims. As the main responsibility for 
the rebellion was laid upon the Muslims, their condition 
deteriorated even more than previously. Hunter, in his 
book entitled The Indian Musalman says that "the Muslims 
have sunk so low that even when qualified for Government 
employment, they are kept out of it by Government 
notification."(36) 
Ramification of the Mutiny 
Sir Syed, the founder of the Aligarh College, was 
deeply affected by the rebellion. This can be noticed 
in his speech of 1889: 
This sorrow made me old and turned my hair grey ... 
then I thought that it would be cowardly on my part 
to leave my people in this state of utter ruin and 
save myself in some place of security. No, I should 
suffer along with them and make it my duty to help 
them in this difficulty. I gave up the idea of 
Hijra and chose to work for my people.(37) 
However, before going into further detail of the 
contribution made by Sir Syed, it would be appropriate 
to give a brief description of his early life, and in 
what circumstances he decided to devote his life for the 
cause of the Muslim community. 
(36) Hunter, W. W. The Indian Musalmans; Are they bound 
in conscience to the Queen? (London: Press Unknown, 
1871). 
(37) Syed Ahmad Khan, Tarikh-i Sarkashiyya Bijnore 
(Agra: press unknown; 1858). 
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Sir Syed Ahmad Khan (1817-98) is one of the most 
dynamic personalities of this period. He was a son of Syed 
Muhammad Muttaqi Khan, and was born in Delhi in the reign 
of Akbar Shah. As a child he witnessed the last scenes in 
the tragedy of the passing of the Mughal Empire. The poor 
blind Emperor was ending his days in dependence veiled 
under the elaborate ceremonies of oriental etiquette. (38) 
Sir Syed's education was medieval and oriental. He 
never received any formal education in English. But, by 
sheer personal effort, he gained some smattering of the 
language and was able to understand and speak a few 
sentences. When Syed was nineteen, his father died. The 
expiring Mughal Court had few attractions for an ambitious 
youth. So the young man, much against his family's wishes, 
determined to enter the British Government service. In 
1837, he was appointed Sheristidar of the local Sadar 
Court, and a few years after, he was sent to Agra district 
as Munsif of Fatehpur Sikri, rising soon to the office of 
Sadr-Amin or subordinate judge of his own home town, Delhi. 
It was now that he wrote his first considerable work 
Athar-us sanadid (the archaeological history of Delhi) 
which made such a mark that it was soon rendered into the 
French language by the great orientalist Garcin de Tassy 
and found its way to England. He was transferred from 
Delhi to Rohtak and then to Bijnore in 1855, and it was 
while he was stationed at the latter town that he had to 
undergo the tr««Lls of the great revolt known in the 
history of India as the Mutiny of 1857. He was at Bijnore 
and remained loyal to his English officers in those 
stormy days. Neither the threats nor the promises of the 
mutineers could shake him from the position he had taken. 
(38) H. G. Rawlinson, Sir Syed 1£ 4 (1930) p. 389. 
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He saved the life of Englishmen during the mutiny. Later, 
when Shakespear (Collector of Bijnore) arranged a jagir 
(landed property) for Sir Syed, he declined to accept it, 
as he could not entertain the idea of enriching himself 
with the wealth of his fellow countrymen. 
Sir Syed lived through and experienced all the horrors 
of the hectic days of 1857. In saving English lives he 
had discharged what he felt to be his moral duty, but 
the inhumane treatment meted out to the Muslims and the 
miserable plight in which he found them stirred his soul 
to its depth. He saw in Delhi palatial houses ruined and 
deserted, and wells and tanks gutted with the dead bodies 
of Muslims.(39) 
Sir Syed paid dearly for his loyalty. On the one hand 
his private property worth of 30,000 rupees was looted by 
the rebels, on the other hand his uncle and cousin were 
bayonetted in error by the infuriated Sikhs, and his mother 
who endured the horrors of the massacre, died of shock. He 
felt lost and thought of migrating from India to some other 
Muslim country, where he could efface the horrors he had 
witnessed from his memory. That was a crucial moment in 
his life, but ultimately he saw the 'kindly light' which 
led him to devote his time and energy to the reform and 
regeneration of his people. In his public prayers which 
he offered at the Moradabad mosque on the occasion of the 
'1858 Proclamation of General Amnesty' he said: 
Oh God, the period which has just passed has been so 
disturbing that hardly any one, including animals and 
trees, were ever at rest. No one felt secure of life, 
property or honour. This period completely upset 
heaven and earth. Thou hast now removed these elements 
(39) Bhatnagar, History of M.A.O. College, (Bombay: Asia 
Publishing House; 1969), p. 2 
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of friction.... the people of India long for mercy 
more than the thirsty anxious to get water under the 
extreme heat of the desert. (40) 
Henceforth, he decided to help his people and save 
them from total annihilation as a nation. He knew that 
he would have to fight against heavy odds, but he decided 
to "face the music." According to A. H. Biruni, "Sir Syed 
grew up in a relic of the palmy days of great Mughals 
without anticipating that he was to be called one day, 
the first prophet of the new nationhood" (emphasis 
added). (41) 
Sir Syed realized that the initial and the most 
important work to be done was to uplift the status and 
positions of the Muslims which had deteriorated especially 
after the Mutiny. After a careful examination of the 
various aspects of the above problem, Syed Ahmad arrived 
at the conclusion that the solution undoubtedly lay in 
the "Educational Reform".(42) Thus, the nucleus of the 
following chapter will be the Educational Reform made by 
Sir Syed, who eventually succeeded in establishing the 
Muslim University in order to lead the Muslims towards 
the path of progress. 
(40) Ibid, p. 2 
(41) A. H. Biruni, Makers of Pakistan and Modern Muslim 
India (Lahore: Muhammad Ashraf Press; 1950). p. 2. 
(42) A. H. Hall, Hayat-e ^awid, (Delhi: Press unknown; 
1900; rpt. 1979). p. 32. 
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CHAPTER II 
EDUCATIONAL REFORM OF SIR SYED A^MAD KHAN: 
ESTABLISHMENT OF THE 
MUHAMMADAN ANGLO ORIENTAL COLLEGE 
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Sir Syed considered 'educational reform' as mentioned 
in the preceding chapter as the only means to solve the 
problems of the Muslims in India. The present chapter will 
attempt to discuss the efforts made by Sir Syed to change 
the existing condition of the Muslims by establishing a 
Muslim college in which Muslim children could be educated 
in both religious and secular subjects simultaneously. 
However, before elucidating Sir Syed's effort for the 
college, it seems appropriate to highlight the importance 
of education, which he regarded as the only means for the 
progress of the Muslim community. 
EDUCATIONAL IDEAS OF SIR SYED 
Sir Syed's educational ideas were based on the 
assumption that education was the panacea for all ills that 
had beset Indian society, and thus it was this alone which 
could lead to the total regeneration of the people along 
politcal, social, economic and moral lines. He remarked: 
"the only way to avail ourselves of the many roads to fame 
and usefulness is to cultivate our intellects and to 
conform ourselves to the age".(l) 
He believed that backwardness in education tended to 
degrade the Muslims in the social as well as political 
spheres. He pointed out that progress in each field is 
possible only through education.(2) In Tahzib al-Akhlaq 
he compared an uneducated human mind to a gray marble 
(1) Mohammad, Shan. Writings and speeches of Sir Syed 
Ahmad Khan ed. (Meerut; Meenakshi Prakasham, 1980). 
p. 28. 
(2) Syed Ahmad's lecture at Basti, AI£ 10th July, 1874. 
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block; as long as it is not touched by the hand of the 
sculptor, its splendour, its beautiful form, its colour 
and its fine designs remain concealed. 
Hence, the first practical step taken by him in 
connection with his programme of educational reform was to 
found a school in Moradabad for the teaching of Persian. 
It was soon converted into the Tahsil (government) school 
of the town. This initiative taken by him discloses the 
scope of his future ventures. Of equal significance is the 
demand made by Sir Syed to the government that the medium 
of instruction in its school should be English and not 
Urdu. Although we are cognizant especially of his love for 
Urdu and the services rendered by him to the cause of its 
development, nevertheless, he thought that in the interest 
of the people it was necessary that they study the modern 
sciences in English. 
Sir Syed had a comprehensive programme in mind. In 
1862, he was transferred to Ghazipur, where he set up a 
society for the translation of useful books into Urdu. In 
course of time this organization developed into the famous 
scientific society of Aligarh and became an active organ of 
the Aligarh Movement. 
Two years later, Sir Syed was transferred to Aligarh, 
where he found a more favourable atmosphere for the growth 
and expansion of his activities. The society which was a 
small organization at Ghazipur soon developed into an 
active Aligarh Movement. Within two years (1864-66), Sir 
Syed was able to stabilize the scientific society. During 
this period, he is said to have popularized the cause of 
education by addressing large meetings. It may be added 
that he had now started taking preliminary steps to educate 
the people in political affairs as well. 
-42-
It is interesting to observe that Sir Syed condemned 
the former emperors and rajas as tyrants, and praised the 
British Government in the following words: "It was ordained 
by a higher power than any on earth/ that the destinies 
of India should be placed in the hands of an enlightened 
nation whose principles of government were in accordance 
with those of intellect, justice and reason".(3) 
To hear a person who was well-versed in the history 
of Muslim rule say that it was nothing but tyranny and 
oppression seems quite startling. Thus in trying to 
rationalize the above statement, one may simply say that 
it was one of his grievous errors of judgement. In 
addition, a student of history cannot easily swallow 
his verdict about "the intellect, justice and reason," 
particularly in the decades following the great revolution 
of 1857. It is, however, to be kept in mind that Sir Syed 
was convinced of the fact that in order to secure the 
goodwill of the British officers, which was indispensable 
for the progress of his people, the latter should be 
prepared to go far enough to meet the former.(4) In 1866 
(3) Col. Graham, Life and Work of Sir Syed Aljmad Khan 
(London; Hodder & Stoughton, 1885, revised ed. 
1909) p. 59. 
(4) (a) Altaf yussain Hali, Hayat-e Jawid. op. cit. 
pp.'137-138. 
(b) Because of Sir Syed's favourable attitude towards 
the British Government, many historians accused 
him for being a prey in the hands of English 
diplomacy. However, study on his life and works 
reveals that such notions are probably based on 
wrong assumptions. This can be demonstrated by 
the fact Syed Aljmad was a man who wrote The Causes 
of Indian Revolt in which he frankly stated that 
primary reason for the revolt was non-admission of 
the native to the legislative Council, and had a 
courage to publish it during the time when people 
were being court martialled on flimsy grounds. 
Moreover, Sir Syed opposed the Punjab University 
bill and criticized every argument advanced by 
Lord Lytton for an Oriental University. 
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Sir Syed started a bilingual paper The Aligarh Institute 
Gazette with the dual object of making the British 
Government aware of the conditions and affairs of the 
Hindustanis, and creating in the latter a taste for 
politics and acquainting them with the system of British 
administration.(5) According to Hali, the paper soon 
became widely popular among the educated sections of the 
people, including the government servants. At least in 
Northern Hindustan, he states, it brought about a change 
in the ideas of the people and raised the level of 
information. Soon it became one of the most widely 
circulated papers. Considering the atmosphere of the 
post-revolution period the courage exhibited by Sir Syed 
and other contributors to the gazette in their criticism 
of government policies is remarkable. No doubt, the 
policy of the paper was based on unstinted loyalty to 
the British Government; this, however, did not deter 
its contributors from commenting on its actions and 
policies whenever they thought it necessary in the 
interest of the people. 
Sir Syed was so particular about maintaining the 
paper's high standard and efficiency that he was able 
to publish the paper uninterrupted for nearly 32 years 
in spite of financial difficulties and other obstacles. 
This is undoubtedly a remarkable achievement for its 
editor. In fact, the paper can be viewed as the first 
organ of Muslim public opinion as far as their social, 
political and educational problems were concerned. 
(5) The first public recognition of Sir Syed's work in 
the field of education came in the form of a medal 
presented to him by Lord Lawrence. The inscription 
on the medal was: "presented by the Viceroy of India, 
in public Darbar, to Sir Syed, a loyal and valuable 
servant of the Queen, in recognition of his continuou; 
and successful efforts to spread the light of 
literature and science among his countrymen". 
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During this period Sir Syed had only a vague idea of 
how to introduce Muslims to modern education and was 
constantly in search of patterns which he could reproduce 
in some tangible form. His trip to England in 1869 enabled 
him to give a definite form to his ideas. In a letter sent 
from London on 15th October, 1869, to the secretary of the 
scientific society, he wrote: 
I am happy that the Bengalis and the Parsis have 
acquired modern culture but our brother Hindu and 
unfortunate Muslims are still living in a state of 
barbarianism of their fore-fathers and consider 
themselves superior to all other races. They are 
blind to the beauties of the modern garden of gay 
flowers blooming before them."(6) 
He visited the Universities of Cambridge and Oxford 
and made a detailed study of their organization, 
residential system, traditions, teaching arrangements, 
buildings, etc. Cambridge University impressed him more 
than Oxford, and he resolved to use his energy and his 
experience in setting up a college for Muslims on the 
model of these British universities. 
This visit to England (1869-70) by Sir Syed was looked 
upon as an important event in the history of the Aligarh 
Movement. He was deeply impressed by the progress of the 
European nations, particularly when he compared it with the 
undeveloped condition of his own country. It was here that 
his ideas of social and educational reforms seem to have 
taken shape, and plans were made for their implementation. 
Soon after his return he started work on these projects. 
The first step was to publish a journal with a view to 
educate Muslim public opinion in favour of his schemes 
and ideas. The first issue of the TahzTb al-Akhlaq 
(Muhammadan/Muslim Social Reform) appeared on December 
(6) IG 19th November, 1869. p. 20-21 
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24, 1870. It soon became a pillar of the Aligarh 
Movement. Cantwell Smith{7) thinks that the idea of 
publishing the paper was taken by Sir Syed from the 
Spectator and Tatler (Magazines of London) on which it was 
modelled. (8) In any case the scope of the Tahzib al-Akhlaq 
was much wider than that of the English journals. 
The main objective of the paper was to articulate and 
to clarify to the people that the charges brought against 
Islam, by the Christian writers - that it stood in the 
path of progress - were baseless. The advantages and 
utility of modern sciences were placed before Muslims in 
order to remove their prejudices. The baseless charges 
against Islam coined by hostile critics were to be 
exposed by a true presentation of facts in their correct 
perspectives. The Muslims were to be reminded of their 
glorious past and their rich cultural heritage.(9) 
The publication of this journal was a milestone in the 
career of Sir Syed. It propagated his ideas and made his 
projects and intentions widely known to his people. In 
short, it played an important role in making Sir Syed the 
leader of Muslim India and Aligarh the centre of his great 
movement. 
(7) W.C. Smith, Modern Isla"m in India (London, Victor 
Gollacz Ltd. 1946) p. 9-10. 
(8) The Spectator well known in 18th century for the 
satires of Addison on social eccentricities of the 
fnglish, the Tatler was famous for the essays of 
Steele on question of manners and morals. 
Encyclopedia Britanica, vol. I, p. 185. 
(9) For detail account of its objectives see tjayat 
op. cit. pp. 134-35. 
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ESTABLISHMENT OF THE COLLEGE 
Having exposed the Muslim public to the new scientific 
ideas, Sir Syed's next immediate plan of action was to 
induce the Muslims to establish a college without further 
delay. Yet, it was not so simple: the mental climate of 
the country was still not congenial. Due to this fact, he 
felt it was vital to assess Muslim public opinion before 
launching his educational schemes. He set up a committee 
consisting of men interested in the education of Muslims, 
called the Khwastagara"n-i Taraqqi Ta ^limi-Musalman, on 
December 26, 1870 (and stated his Urdu monthly the 
Tahzib al-Akhlaq two days earlier). 
The first step the committee took was to launch a 
campaign to undertake a study regarding the attitude of 
Muslims towards modern education. This was in the form 
of an essay-writing competition with prizes offered for 
the best essays. The committee received 32 articles. 
The committee summarized from these essays the causes 
of the failure of education as imparted in government 
institutions under the following seven categories: 
1. Absence of religious education in government schools. 
2. Responsibility of English education for creating 
disbelief in one's faith. 
3. Corruption of morals, lowering of standards of 
politeness and courtesy as by-products of Western 
education. 
4. Certain unwarranted prejudices against the study 
of English. 
5. Absence of the association of Muslims with the 
educational policies of the government. 
-47-
6. Wrong notion of rich and prominent Muslims that it was 
below their dignity to send their sons to government 
institutions. 
7. The Muslim preference of military training to literary 
education. 
The three main conclusions which these articles arrived 
at were: 
(a) Intelligent Muslims consider prejudice against Western 
education as ill-founded and harmful to Muslims. 
(b) The government will not be able to provide the right 
type of education for Muslims. 
(c) The Muslims should themselves provide for their modern 
education, which must preserve their culture and 
religious beliefs. 
A resume of conclusions with elaborate commentaries of 
the committee was submitted to the Government of India and 
to the Provincial Government of U.P., Madras, Bengal and 
Bombay. It was also widely publicized among Muslims. 
The committee decided to look ahead and to inaugurate an 
educational system for the future generation.(10) It 
was therefore decided by the committee in November 1872 
that the college should be located at Aligarh. Sir Syed 
accordingly applied for large plot of land lying between 
the town and the old Maratha fort. The district 
authorities were not originally in favour of the allotment 
of the land to the committee but ultimately Sir Syed's 
request was granted. 
(10) Graham, Life and Work op. cit. pp. 159-1 
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The idea of the college which Sir Syed had conceived 
in England was thus becoming actualized before the public 
for the first time in a tangible form, and it soon began to 
take shape. The Government of U.P. immediately responded 
with a promise of assistance as grant-in-aid whenever the 
college would be set up. The secretary of the Government 
of India conveyed to the committee in a letter dated August 
9, 1872, the appreciation of the Governor General in 
council of the idea of setting up a college. However, even 
before any materialization of these ideas could take place, 
the very idea or notion of a separate college was met with 
opposition from several quarters. 
OPPOSITION TO THE COLLEGE 
Hali said that the two greatest critics of the M.A.O. 
(Muhainaddan Anglo-Oriental College) were deputy Imdad^ 'Ali 
Bakhsh Khan, a sub-judge of Gorakhpur.(11) In Hali's 
opinion this opposition did not spring from any religious 
consideration, but was based on personal jealousies and 
the fact that many Englishmen hated Sir Syed's progressive 
ideas. These two officials hoped to win English favour by 
such opposition. 
In addition, a section of Muslims opposed the scheme 
for fear that Sir Syed might instill in the Muslim youth 
his own religious beliefs and make them put on "English 
dress". (12) Some people feared that only Shi'ahliterature 
would be taught, while other religious-minded people were 
opposed to giving a cash contribution that would be used to 
yield interest - which they regarded as sacrilegious.(13) 
(11) Hali, Hayat op. cit. p. 622. 
(12) Tufail Ahmad, Musalmanon ka Roshan Mustaqbil 
(Delhi; 'Alimi, 1945) p. 20. 
(13) Hali, Hayat op. cit. p. 630. 
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In fact of such opposition Sir Syed often used to 
recite the following couplet: 
J I:) ^yj ^:^ ^^..:- '^: jj i^ ' ^li )^r' ^-^ ^^-^ jj ^-i,-
He may become sour-tongued and call me a thousand 
bad names. But no such sour thing - a remedy for 
intoxication - can act upon me as an antidote to my 
intoxication. 
In light of such an attitude from Sir Syed, the 
critics sought the aid of religious divines, hoping that 
their fatwa would create a pressure of Muslim opinion 
strong enough to bring Sir Syed to his knees. Maulvi 
Imdad '^ Ali collected fatwas from the divines of Delhi, 
Rampur and other places and declared that those who 
intended to set up the college were heretics.(14) 
Maulvi ^Ali Baksh Khan went to Mecca and Madina in 
1873 to collect fatwas against Sir Syed and the proposed 
college. The verdict of the four muftis of Mecca was that 
such a man was a follower of Satan, and was misleading 
the true believers. Maulvi Baksh also went to Medina and 
securred a fatwas which enjoined all believers to destroy 
the school if it ever came into existence.(15) 
Sir Syed regarded these fatwas as medals in recognition 
of his services, and continued to hope that his opponents 
would ultimately realize their error and join him in his 
efforts. The following couplet which Sir Syed often quoted 
explains his attitude towards them: 
(14) Ibid, p. 631 
(15) Ibid, p. 633 
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/^ yt> ^]yi ^i J^ *^  (^ ^-H a*" i> a^>-^ u5»<^  -^b CJ' 
Much of the night has passed, only a little remains; 
while heart is full with what is yet to be expressed 
Let us make peace and come to terms. 
CAUSES FOR THE OPPOSITION 
Sir Syed analysed the causes of opposition to the idea 
of setting up a college, and classified his opponents into 
seven catagories: 
1. Khabis-un-nafs and bad-batin (wicked soul and evil 
hearts) who thought that all that Sir Syed was doing 
was for self-glorification and enhancement of his 
personal influence with the government. 
2. The jealous, who opposed the college because they did 
not want the name of Sir Syed to be associated with 
the college. 
3. The bigoted Wahabis, who thought that all Western 
education and contact with the people of the West 
and Christians was heresy. 
4. The selfish and self-centred people who would not part 
with their wealth even for a good cause. Their open 
hostility towards the school was designed to evade the 
demands of subscriptions. 
5. The gutter press, which aimed to increase its 
circulation on sensational tales, fabricated, to 
oppose his schemes. 
6. The be-tamy^ (the indiscriminating) who did not realize 
the difference between personal and social matters. 
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7. The nadan (the simpletons) who were guided by the 
above six categories of opponents.(16) 
INAUGRATION OF THE SCHOOL 
Regardless of such initial opposition, it was 
nonetheless decided that the school would be inaugrated 
on May 24, 1875 - the birthday of Queen Victoria. The 
inaugration ceremony was presided over by the president 
of the managing committee, Maulvi Muhammad Karim. Maulvl 
Samiullah Khan, secretary of the fund committee, who 
had played a prominent part in bringing the shool into 
existence, was persuaded by Sir Syed to lay the foundation 
stone of the school. Maulana Altaf pusain Hali, who had 
participated in the function, recited a long poem during 
the course of which he said: 
Fast-moving fleets have already crossed the river. 
Today is the turn of the drowned boat to refloat and 
cross it. This is the day of farewell to misfortunes 
and evil days of the country. The well-wishers of 
the community may recite the dirge of the day. 
Maulvi Muhammad Akbar and Maulvi Hashim offered 
congratulations to the community in Arabic prose and 
poetry, while Maulvi Safdar Husain recited poems in 
Persian and Urdu, in one of which he said: 
j i 
\*J,J 
^ ^'J=^- ^ ^— ,ji^l ^ u > ~ ) ^ 
(16) IG April 11, 1873 pp. 18-19. 
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Today the school has been set up by the combined 
efforts of Muslims. It will impart education in all 
the subjects and languages, better than all the 
schools and colleges. I was eager to express the 
date of its establishment when some mysterious power 
declared '1875*. (The word athara sau pichhatar 
(1875) gave the Christian date, but calculating 
their figures according to the abjad process we 
get 1292; this year was hijra year at that time.) 
The school started teaching on June 1, 1875, with 
eleven students on the roll. The U.P. Government 
immediately announced a grant-in-aid of Rs.350 per 
month. The Nizam of Hyderabad granted a jaglr worth 
Rs.90,000, yielding a monthly increase of Rs.200. Sir 
Salar Jung gave a grant of Rs.30,000 from his personal 
jagir which accounted for another sum of Rs.lOO per month. 
The total annual income of the school in 1875 was Rs.425, «P 
The College Fund Committee instituted on May 29, 1875 
twenty scholarships ranging from Rs.5 to Rs.lO per month, 
to be awarded on merit basis. This proved to be an 
unhealthy inducement in the earlier stages: students 
offered themselves for enrolment only for the sake of this 
financial assistance. Maulvi Samiullah Khan wrote to Sir 
Syed in 1875 that "Four more students have offered to join 
the school, but their very first question is how much pay 
(stipend) they would get. They do not consider it a school 
but a work-house".(17) The number of students soon rose 
to 60 but many of them abandoned their studies and left 
Aligarh due to the epidemic of cholera which necessitated 
the temporary closure.of the school from August 27 to 
September 5, 1875. 
The school was visited by a number of prominent 
personalities during the period, including Sir William 
Muir, Lt. Governor of U.P., and the Maharaja of Patiala. 
The school introduced the institution of visitor after the 
(17) Letter preserved in the University archives. 
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pattern of Oxford and Cambridge Universities. Sir William 
Muir visited the school on November 12, 1875, and addressed 
the members of the various college committees and other 
distinguished citizens of the district. He was presented 
with an address of welcome on behalf of the school in which 
the scheme of the college was described in detail. It was 
mentioned that the College Fund Committee had decided to 
introduce two departments in the proposed college: the 
English department, to conduct classes up to high school 
for the time being, with English as the medium of 
instruction; and the oriental department (to be developed 
into a full-fledged college by January 1876) to conduct 
study of Persian or Arabic on a compulsory basis. Other 
subjects were to be taught through the medium of Urdu 
with English as second language. It was in view of this 
arrangement that it was named the 'Muhammadan Anglo 
Oriental College'.(18) 
(18) It is interesting to observe that Sir Syed himself 
condemned a study of Arabic and Persian languages, 
and appreciated the English language, which can be 
revealed from his statement that, "There is but very 
little difference between a man ignorant of English 
and a beast". M G December 30, 1882, p. 1430. 
Although, he himself was ignorant of English, agreed 
with Lord Macaulay that those who had been studying 
Asiatic literature, wasted the best years of life 
in learning what procures from them neither bread nor 
repute. Ibid. Moreover, Sir Syed, writing letter on 
the opening of the Oriental faculty at the Allahabad 
University, argued that, "It will waste the time of 
those who may unfortunately fall into its snare". 
AIG April 10, 1902, p. 231. 
Henceforth, he emphasised that the education must be 
in accordance with the needs of the time. He further 
stated that if people were not educated as the time 
demands, they become poor and incompetent, and finally 
they will degrade in the scale of progress. T.A. vol. 
Ill, p 547-49, Whereas, it is true that people should 
be educated according to the demands and the needs of 
the time, but not at the expense of neglecting their 
oriental studies and cultural heritage. So, the 
best device would be to reconcile the both, which 
ultimately balance the progress of the individual 
and society. 
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Sir Williain Muir visited the school for a second time 
in October, 1876. Sir Syed then announced that the College 
Fund Committee had raised a subscription to fund a 
scholarship after Sir William Muir's name to perpetuate 
this association with the college. Sir William Muir in 
return publicly acknowledged that during the whole course 
of his administration he had found the Musalmans of upper 
India ever loyal and faithful to the Queen. This gave 
immense satisfaction to Sir Syed, for it marked the success 
of an important aspect of his mission - to remove the 
suspicion of the British Government against the Musalmans. 
RAISING THE STATUS OF THE SCHOOL TO THE COLLEGE 
At this point, when the school succeeded in obtaining 
the trust and confidence of the British Government which 
they had lost during the time of the Mutiny, it was 
considered necessary to raise the school to the status of 
a college. Sir Syed devoted himself heart and soul to 
the construction of college buildings. Within less than 
two years, the ground was well prepared for the proper 
functioning of the college. 
The foundation stone-laying ceremony of the college was 
performed by Lord Lytton, the Viceroy and Governor General 
of India, on January 8, 1877. The ceremony was virtually 
an imperial Darbar. In his address of welcome. Sir Syed 
gratefully acknowledged the help he had received from 
various quarters, individuals and communities. He drew 
attention to some of the special features of the college, 
its basis of self-help, its residential system and its 
spirit of toleration - 'co-existence' in modern 
terminology. Sir Syed said: 
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There have been before schools and colleges founded and 
endowed by private individuals. There have been others 
built by sovereigns and supported by the revenues of 
the state. But this is the first time in the history 
of Muslims of India, that the college owes its 
establishment not to the charity or love of learning of 
one individual, but to the splendid patronage of a 
whole community. It is based upon the principles of 
toleration and progress such as find no parallel in the 
annals of the East."(19) 
Sir Syed explained that the college aimed at the fusion 
of the spirits of East and West. The objectives which 
inspired the founders were: 
To dispel those misty traditions of the past which have 
hindered our progress, to remove those prejudices which 
have hitherto exercised a baneful influence on our 
race, to reconcile oriental learning with western 
literature and science, and to inspire in the dreamy 
minds of the people of the east, the practical energy 
which belongs to those of the west."(20) 
Sir Syed announced that the main college library would 
be named after the Viceroy as 'Lytton Library'. He also 
said that they would never adequately express their sense 
of gratitude to Sir John Strachey, without whose help the 
college would not have come into existence. The most 
important part of their proposal was the main hall where 
all important academic and social functions would be held. 
He announced that the fund committee had decided to 
perpetuate his association with the college by naming it 
the 'Strachey Hall' . 
The foundation stone was lowered at the main gate of 
the present Strachey Hall. A scroll of paper on which were 
printed details of the history of the college was sealed in 
a bottle, and the Viceroy deposited it along with some 
(19) Muhsin al-MuIk (ed) Address and Speeches op. cit. 
pp. 23-40. 
(20) Ibid, p. 23-40. 
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silver and gold coins covered with a metal plate on which 
too was inscribed in English and Persian a brief history of 
the college. 
Maulvl Shah Amanatallah of Ghazipur read out his 
congratulatory message after the foundation-laying ceremony 
was over. He said that he had come personally to convey 
his gratitude to Sir Syed on behalf of the Muslims of 
Azamgarh, Mirzapur, Shahabad, etc.(21) 
The college began to function with arrangements for 
instruction in the following subjects: languages - English, 
Arabic, Persian and Sanskrit; moral sciences - logic, 
rhetoric, mental and moral philosophy and the sciences of 
history; natural philosophy, mathematics and natural 
science; Muhammadan law, jurisprudence and theology. 
MAIN FEATURES OF THE M.A.O. COLLEGE 
The foundation ceremony carried a special significance 
because it provided an occasion for the leaders of the 
Muslim nation to declare the lines on which they wanted to 
lay the foundation of their new system of education. Its 
importance had increased because this declaration was made 
before the highest functionary of the foreign government. 
By laying emphasis on religious instruction they made it 
clear that they would certainly accept the Western system 
of education, but not in its purely materialistic setting. 
And despite the limitations and checks placed on those who 
had to run the new institution, they were able to make 
necessary arrangments for religious instruction in the 
classroom and a residential system under which students 
(21) Bhatnagar, History of M.A.O. College, op. cit 
J9 
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lived as Muslims. This undoubtedly was the most 
distinctive feature of the institution. Sir Syed regarded 
secular education without religious education as a body 
without a soul.(22) 
The faith and practice of Islam became one of the 
fundamental features of the Aligarh system of education. 
Sir Syed and his colleagues took great pains to maintain 
and develop these features. The Western system of 
education - being materialistic in its outlook and setting 
- had created indifference towards religion. By making 
religious instruction compulsory, the Aligarh leaders 
wanted to save Muslim youth from becoming irreligious. 
Western education had to be adopted, but not at the expense 
of faith in Islam. In addition, the Muslims had to realize 
that they were a nation. He once said: 
The first object should be that the conception of 
nationhood among the Muslims and their national unity, 
which are the first step towards progress, must be 
maintained. What do we have to do to achieve it? 
The primary step to be taken in this direction is that 
they (Muslim young men) must remain Muslims and should 
realize the true nature of Islam. It is, therefore 
necessary that along with English education they should 
be given religious instruction and should be taught 
the basic teaching of Islam. As far as possible they 
should be made to perform the obligatory duties of the 
faith. (23) 
(22) Sir Syed's speech at Azamgarh on July, 11, 1874. AIG 
August 21, 1874, p. 532. Furthermore, in his speech 
at Ludhiana on January 23, 1882 he emphatically 
remarked to the Muslim community that, "Give them 
(your children) the Education, Otherwise you will 
regret in the future... If you die, your souls would 
feel restless in your graves to see the wretched lives 
of your descendants... It is high time you could do 
something for them." K. A. Nizami, (ed) Sir Syed 
Speaks to You (Aligarh, Aligarh Muslims University, 
n.d . ) p. 21. 
(23) Zuberi, Muhammad Amin. Tazkirah-i Sir Sayed (Lahore; 
publishers United, 1964) p. 57. 
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In the course of the above speech Sir Syed remarked: 
"it is our duty to tell them about the real significance of 
'La illha ilia" Allah Muljammadun -Rasul Allah' . They should 
also know what true Isl'amic brotherhood is that it is 
stronger than blood relationship." (It has been found 
necessary to quote) These statements of Sir Syed throw 
light on his ideas about indifference towards religion 
among the students and the harmful consequences of Western 
education along; steps had therefore to be taken to prevent 
them. With a view to emphasizing the need for religious 
instruction he recommended that: 
In order to preserve our nationhood it is necessary 
to teach them [Muslim students] Arabic, the language 
of our sacred faith and our past leaders and Persian 
should also be taught, which will keep alive the 
tradition of nationhood.(24 ) 
From these remarks it becomes quite clear that Sir 
Syed's conception of nationalism (qawmlyat) was 
fundamentally different from the Western pattern. In the 
latter religion had no place, while Islam was to be on the 
basis of Muslim nationalism.(25) 
Soon after its establishment, Aligarh became the centre 
of educational, political and social reform. No doubt, 
being only a college affiliated with the University of 
Calcutta and later with that of Allahabad, it would not 
make any changes in the curricula and the syllabi. Despite 
this limitation, however, the managing body had succeeded 
in making it a unique institution. The management of the 
College was in the hands of a board of trustees. The 
secretary of the board was main executive authority. (Sir 
Syed had been appointed secretary for life of the college. 
(24) Ibid p. 58. 
(25) Kawmmiya, See EI2. Vol. IV. p. 781. 
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The college had provided adequate facilities for 
religious instruction. Two separate committees were 
entrusted with the duties of supervising and controlling 
the teaching of Sunni and Shi'ah theologies. These 
theologies were not merely taught as academic subjects, but 
the students had to observe the teaching of their 
respective creeds in their daily life. They were to offer 
the daily obligatory prayers, keep fasts during the month 
of Ramadhan, avoid un-Islamic practices such as gambling 
and drinking and give an impression by their conduct and 
behaviour that they were enlightened Muslim gentlemen. 
Moreover, those who were found to be guilty of any sinful 
act of omission or commission were punished. 
The Jarai'aMasj id, one of the most spacious and splendid 
buildings at the campus, presented a majestic spectacle on 
Fridays when its prayer chamber and wide courtyard were 
full of students and teacher offering prayers to God. The 
Aligarh authorities' commitment to religious instruction is 
indicated by their reference to it in the address presented 
to Lord Lytton. 
So different in many respects are our educational 
wants from those of the rest of the population of 
India. The government could neither introduce a 
system of religious instruction, nor could it direct 
its efforts towards contending with the prejudices of a 
race by whom religion is regarded not merely as a 
matter of abstract belief, but also as the ultimate 
guide in the most ordinary secular life.(26) 
Thus, the aim of the college was to provide education 
in the secular and religious domain, since the government 
was unable to give education in these fields. Among the 
most prominent features of the college was its residential 
system. The idea of making the college a residential 
institution was taken by Sir syed from the British 
universities. 
(26) Graham, Life and Work op. cit. p. 277 
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However, it may not be out of place here to mention 
that the educators in the East had always attached great 
importance to the residential system even in the past. 
For instance, the leading Muslim madrasahs of the Middle 
Ages were usually residential. In the latter stages of 
the Mughal rule, however, a number of non-residential 
institutions had been established by individual scholars. 
The English schools and colleges founded by the Christian 
missionaries or the government were also all 
non-residential. 
In deciding to make his college a residential 
institution, Sir Syed was taking a step which appeared 
to be rather unusual, considering that no other college 
or university in India at that time had such elobarate 
arrangments and facilities for the residence of the 
students as were provided at Aligarh. In addition to the 
usual advantages of the system which enabled the students 
to derive the maximum benefit from their contact and close 
association with the teachers, the hostel life at Aligarh 
was marked by distinctive features of its own. 
Since the M.A.O. College was an all-India institution, 
students from different parts of the subcontinent were 
attracted to it. It was therefore, not an unusual 
phenomenon that a room in the hostel had occupants 
belonging to distant provinces. In short, students from 
different places lived and mixed with one another in their 
hostel at Aligarh. This gave a uniformity to their outlook 
on life and also to their way of living. Moreover, their 
stay in the hostel removed their regional prejudices and 
developed among them esprit-de-corps which strengthened 
the feeling of the Muslim nationalism. The first loyalty 
of an Indian Muslim was Islam, and therefore the Muslim 
nationhood did not in any way detract from his devotion to 
his country. 
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However, it is important to note that some Hindu 
politicians have often tried to use this fact to their 
advantage by charging the Muslims as not being patriotic 
in the true sense of the word. They of course forget that 
the Muslims have throughout the struggle for freedom made 
sacrifices which is no way were less than those of any 
other communities. Nevertheless, the aim of the college 
always remained the Muslim cause in the subcontinent. 
Addressing the students of the college, Sir Syed once 
said: 
The boarding house is a machine to make a nation of 
the people; if its parts work properly, it will be of 
service; otherwise it becomes useless. You are the 
parts of this machine and are therefore necessary for 
its being of use. Your remaining fit is of primary 
importance. Your eating, drinking, living and meeting 
together, your participation in social activities and 
literary gatherings and your playing together - all 
these things have one object: namely that feelings of 
mutual affection, friendship and sympathy develop 
among you, and that you become the foundation of the 
evolution of nationalism. If therefore you are 
guilty of ommissions in this regard then you will be 
responsible for the national catastrophe, and it will 
be regretted that you, being the bricks of this 
structure, wanted to ruin it.(27) 
Though the college was founded mainly for the sake of 
Muslims, its doors were open to all. Sir Syed once 
remarked: 
I shall feel sorry if anybody thinks that this college 
has been established so as to show discrimination 
between Hindus and Muslims. The main reason behind 
the establishment of this institution was the wretched 
dependencies of the Muslims, which had been debasing 
their position day after day. Their religious 
fanaticism did not let them avail themselves of the 
educational facilities provided by the government 
schools and colleges. It was, therefore, deemed 
(27) Zuberi, M. A. ,Ta.<lkKhoX-j sjr Sayed op. cit. p. 80. 
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necessary to make some special arrangment for their 
education. Suppose, for example, there are two 
brothers, one of them is quite hale and hearty but the 
other is diseased. His health is on the decline. Thus 
it is the duty of all brothers to take care of their 
ailing brother and bear the hands in his trouble. This 
very idea made me establish Muhammadan Anglo-Oriental 
College. But I am pleased to say that both brothers 
get the same education in this college. All rights 
of the college appertaining (sic) to those who call 
themselves Muslims are equally related to those who 
call themselves Hindus without any reservations. There 
is no distinction whatsoever between Hindu and Muslim. 
Only one who strives hard can lay claim to get the 
award. Here in this college both Hindus as well as 
Muslims are entitled to get the stipends and both of 
them are treated at par as boarders. I regard both 
Hindus and Muslims as my two eyes.(28) 
These above words were not uttered merely to please 
some specific audience, but rather the whole structure of 
the college was a testimony to Sir Syed's sincerity. For 
example the appointment of Baij Nath B.A. as assistant 
headmaster and the Hindu status of the first graduate from 
the college is proof enough of the lack of discrimination 
on the part of the college. Sir William Hunter, president 
of the education commission, remarked about the college: 
The Muslim founders of this strictly Muslim 
institutions have thrown open their doors to the 
youth of all races and creeds. Among the 259 
students, I find 57 Hindus, or nearly a fourth of the 
whole. Christian and Parsi lads have also received a 
liberal education within its walls. This liberty of 
mind pervades not only its rule and its teaching, but 
the whole life of this places. 
Moreover, the following table shows that in the early 
years of the college there was pra^ically no difference 
between the number of Hindu and Muslim students: 
(28) Lecture quoted by Bhatnagar, History of the M.A.O. 
College op. cit. p. IX 
HINDU STUDENTS 
7 
8 
13 
13 
33 
30 
27 
33 
30 
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MUSLIM STUDENTS 
8 
8 
14 
14 
34 
19 
23 
19 
39 (29) 
YEAR 
1880 
1881 
1882 
1883 
1884 
1885 
1886 
1887 
1888 
The first phase of the history of Aligarh movement 
closed with the death of Sir Syed in 1898. His role as the 
founder of the college and for his community is highlighted 
by Maulvi Abdul Haq poetically wrote that: 
Farhad did not love Shirin and Nal did not love Daman 
as he loved his qaum. Whether sleeping or walking, 
standing or sitting, this and this alone was his 
devotional exercise. It is no exaggeration to say that 
he had reached the stage of annihilation in the qaum 
(fana-fi-qaum).(30) 
The last years of the nineteenth and first decade of 
the twentieth century can be looked upon as a tranisitional 
phase in the history of the evolution of Indian national 
conciscousness. At the same time the Muslims also had 
(29) Professor Harron Kh'an Sherwani, 'Syed Ahmad Khan and 
Hindu Muslim Itihad' AM^ , special number, pt. II. p. 
236. Quoted by Shan Muhammad, Sir Syed Ahmad Khan; A 
Political Biography (Meerut; Meenakshi Prakashan, 
1969) p. 235. 
(30) Troll, C. W. Sayed Aljmad Khan; A Reinterpretation of 
Muslim Theology (New Delhi; Vikas Publication Pvt. 
Ltd., 1978) p. 9. 
-64-
begun to move in the direction of freedom. The Muslim 
leaders realized that 'freedom' alone could be the final 
destination of the people of the subcontinent. 
Accordingly, on Sir Syed's death in 1898, the Muslim 
leaders began to reconsider their attitude towards the 
British Government. Among other issues, importance was 
attached to achieve the university status of M.A.O. 
College. This struggle and the ensuing impact the 
university had on the Muslims will be discussed in the 
following chapter. 
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CHAPTER III 
SECOND PHASE OF THE M.A.O. COLLEGE; 
CHANGING ROLE OF THE COLLEGE AND 
DEMAND FOR THE UNIVERSITY 
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The first phase in the history of Aligarh closed with 
the death of Sir Syed in 1898. Education was the main 
concern of Muslim leaders during this period. However, in 
the second phase which covers the first decade and a half 
of the present century, politics became more prominent. 
It is marked by two great achievements of the Muslim 
community: the acceptance of the.principle of a separate 
electorate by the British Government, and the establishment 
of the All India Muslim League. The above two factors 
ultimately led the Indian Muslims' to demand an entirely 
separate state. The M.O.A. College played a vital role in 
the struggle for achieving the above objectives. This will 
be discussed later in this chapter. First I will elucidate 
the progress of the M.A.O. College, which eventually 
succeeded in gaining the status of Muslim University and 
became a prelude to the birth of Pakistan. 
PROGRESS OF THE COLLEGE 
As has been already mentioned in the earlier chapter, 
due to the unflagging efforts of Sir Syed, the M.A.O, 
College came into existence in 1877. Moreover, the 
progress(l) of the college from the time of its 
establishment was steady and speedy. Due to the strenous 
efforts of Sir Syed and his friends, the college buildings 
rose rapidly. According to Sir Syed, the actual process of 
construction would be powerful stimulation for the people's 
enthusiasm. Hence, he took a deep personal interest in the 
planning and building of the college. At every stage he 
(1) Progress is a relative term. It can be divided 
into two domains i.e. external domain and internal 
domain. The former consist of numerical strength of 
the college, examination results, etc., whereas the 
later has an implicit character, difficult to define. 
For instance the character or morality, can not be 
assessed on the scale of progress. Henceforth I 
will mostly confine myself to the external domcLi^ -^
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tried to translate the fundamental notion of the movement 
into a visual modelled on the Jaml^Masjid of Delhi,(2) 
the main gate of the boarding house bore a design of 
date palm trees with a crescent and a cross representing 
the connection of the Muslims with the British. The 
construction work was carried on vigorously till Sir 
Syed's death in 1898. By this time the magnificient 
plan was nearly half completed. 
The finances for the construction of the college were 
met through various different sources. J. Kennedy, for 
example, states that: 
The two excellent supporters were the British 
Government and the Government of Hyderabad. In 
addition, excellent support was provided by Sir John 
Strachey, then Lt. Governor of North Western Provinces 
[who was Sir Syed's firm friend]. Additionally, a 
small group of Syed's personal disciples travelled 
far and wide to collect funds for his college.(3) 
(2) Government of India, Education Department, Occasional 
Reports, No. 6, Education Building in India, p. 38 
(3) (a) J. Kennedy, Personal reminiscence of Sir Syed 
Ahmad Khan, Asia Quart. July, 1898, p. 148. 
(b) Sir Sayed collected money through all possible 
means and methods - donations, lotteries, sale 
of pictures, book, etc. He asked people to 
donate to the fund on the occasion of various 
family functions. He even put on beggar's jholi 
(a piece of cloth hanging in the neck) and begged 
for money. Whenever some proposed to arrange 
feasts in his honour, he was asked to donate that 
money to the fund. In an article he said "We are 
now in such a predicament that even our friends 
are afraid of meeting us, as we ask them for 
donation - our face itself is now a silent 
beggar's bowl. I told a friend, Brother, it was 
ordained for me to beg so I fulfil the decree of 
my fate. But thank God, that I am not begging for 
myself, but, for my people. (Maula Altlf Hussain 
Hali, Hayat, op. c i t. vol. I, p. 210). 
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As a result, the financial condition of the college 
always remained strong. 
Not only was the construction of the college 
magnificent/ but the academic work of the college was 
improved and extended. The first college class was 
introduced in 1878, and within five years it became a 
first-grade college. By 1888 it had begun to teach up to 
the Calcutta University M.A. level and the Allahabad L.L.B. 
level.(4) 
In 1883, when the Government Education Commission 
visited the college, W. W. Hunter, the President of the 
Commission, noted that "the teaching staff was both 
numerous and efficient. An English principal and a reputed 
University directed the labour of a body of eminent 
Orientalists and teachers, of whom any seat of learning 
might feel proud".(5) The college rooms were crowded with 
students and there was life and activity everywhere. The 
Commission recorded the foiling verdict on the work of the 
college: 
Among the reasons which are said to have deterred 
the Muslims from accepting the Government system we 
have mentioned, were the absence of all religious 
instruction, and the scant attention paid to morality 
and manner. It is here that the Aligarh College 
asserted its special excellence. Religious instruction 
was a part of daily exercise, and places of worship 
were to be found among the college buildings. The 
pious Muslims, therefore have no fear that their sons 
would grow up careless of their ancestral traditional 
heritage or ignorant of religious faith. Their minds 
were also at rest, on the question of morality and good 
manners. 
(4) Report on the Progress of Education in the M.A.O. 
College for the year 1893-94, p. 2, 
(5) Muhsin al-Mulk, Addresses and Speeches, op. cit. 
Hunter's reply to the address of the Trusses, p. 61 
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Ironically, however a segment of the Muslim community 
was reluctant to send its children to the college due to 
the fear that the religion taught would be based either 
on the Shia theology or worse, that it would be mixed and 
polluted with Western 'secular' thought. Residence in the 
college was compulsory upon the students coming from a 
distance, in order to keep them constantly under close 
scrutiny of the resident teachers.(6) They were also 
encouraged to participate in extra-curricular activities 
such as debates and sports. 
Towards the end of 1883 the college got a principal, 
Theodore Beck, whose capability, infectious ardour, and 
generous disinterestness further improved the management 
and efficiency of the college. Sir Alfred Croft, who 
reviewed the progres of education in India three years 
after the Education Commission, found the college striding 
rapidly on its way to academic success. He remarked: 
Young as it is, it has already given indubitable 
signs of the high place, it aspires to take among the 
colleges of North Western Provinces, and at the last 
examination of the University for the B.A. degree is 
passed eight out of its eleven candidates, five of 
them taking honours in literary subjects.(7) 
Hence, due to the above accomplishment in 1886, 
the tide of public opinion amongst Muslims for the first 
time began to flow in favour of Sir Syed and the Aligarh 
College, (8) except for the short opposition of Maulvi 
Samiullah-Khan in 1889, which considerably reduced the 
(6) Report of the Indian Education Commission, 1883, 
p. 493. 
(7) Croft, Review of Education in India in 1885, p. 322 
(8) Morison, The History of M.A.O. College at Aligarh. 
(Allahabad; The Pioneer Press, 1903) p. 10. 
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number of students.(9) Nevertheless, the growth continued 
till the end of Sir Syed's life. In fact, the year 1895 
sees its climax, and is regarded as the golden age of the 
college. Theodore Morison (Principal after T. Beck), has 
stated: 
This was a period of steady progress in all directions; 
the staff had attained something like stability as 
Sir Syed desired. The results of the University 
examinations were very favourable to the college and 
increased the popularity of the institution. Even 
the life of the Boarding House became fuller and more 
vigorous than it had ever been before. The students, 
who passed through the college in those years, retain 
a lively affection for it. And many of them have 
laboured hard in after years to promote its 
prosperity.(10) 
Despite the inability to produce any "real 
scholars,"(11) the achievements of the college were 
nonetheless striking, especially when one takes into 
account the earlier apathy of the Muslims, and the 
tremendous opposition faced by Sir Syed. For example, 
within two years of the establishment of the college 
(1880-82), students appeared for the university 
examination, and by 1898 the number of Muslim graduates 
had increased to 126. 
The Muslim princes, via direct correspondence and 
personal contact with Sir Syed, also became excited and 
took a special interest in the education of Muslims. In 
Hyderabad (Deccan) and Bhopal, Muslim schools were 
established and were well attended. The result of this 
(9) See for opposition, M. R. Hussain, The Educational 
Movement of Sir Syed At^ mad'Khan 1850-1898. Ph.d. 
Thesis (LOndon; Unpublished Thesis SOAS, 1959) 
p. 380-82. 
(10) Morison, History op. cit. p. 11 
(11) Ibid. p. 15 
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awakening was that a greater number of Muslim began to seek 
a higher education. For example, within only half a dozen 
years of the establishment of Indian Universities 
(1858-93), there were some 399 graduates. 
However, the educational achievement of the college 
must not be judged solely on the cognitive success of the 
number of successful candidates. Due consideration should 
also be paid to the impact at the effective level - success 
in changing Muslim attitudes towards English education. 
The Educational Inspector of Lahore stipulated in his 
report of 1888-89 that: 
The Muslims have wakened up to the necessity of 
educating their sons. Their old backwardness and 
dislike of English education is being largely 
removed. In fact, they have taken English education 
as the only means of bettering their condition, and 
of rising to positions of trust and responsibility 
under the Government.(12) 
This wholesale adoption of modern Western learning was 
to have profound implications which form the nucleus of a 
later chapter. However, receiving an education at Aligarh, 
was beginning to be seen as an important distinction, 
comparable perhaps to an Oxford or Harvard education. On 
October 23, 1892 Sir Aukland Colvin said: 
To have been an Aligarh man is, I have found over and 
over again, a passport to the respect and confidence of 
both Englishmen and the natives. They carry with them 
the stamp of their training, they impress the mind of 
the man under whom that training has been 
accomplished.(13) (emphasis added). 
One of the special features of the college was the 
opportunity offered to the students for completing their 
education in England. By 1893, as indicated by Muhsin 
(12) Nash, Second Quiouennial Review, p. 331. 
(13) Morison, History op. cit» p. 14 
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al-Mulk, the M.A.O. College had sent 31 students abroad, 
all of whom returned from British universities as 
barristers in Law.(14) Thus, compared to the earlier 
reluctant and sceptical attitude towards Western learning, 
this indeed was a great tribute to Sir Syed's success. 
COLLEGE AS A UNIVERSITY 
The prodigious progress of the college encouraged the 
Muslim leaders to endeavour to attain the status of 'Muslim 
University' for Aligarh. It is interesting to note that 
the vision of a Muslim University lay in an embryonic form 
even before the inception of the M.A.O. College. This 
vision was demonstrated by Sir Syed's letter dated May 15, 
1870 to Mehdi CAII Khan (Nawab Muhsin al-Mulk) in the 
following words: "The college may expand into a University 
whose sons shall go forth through out the length and 
breadth of the land to proclaim the gospel of free enquiry, 
large-hearted tolerance of free morality". 
Three years later, Mr. Justice Mahmud, the 
distinguished son of Sir Syed, had drawn up a complete 
scheme of the Aligarh Muslim University, and had presented 
it at the meeting of the M.A.O. College Foundation 
Committee held on February 10, 1873. However, because the 
time was not yet considered ripe for such an extensive 
scheme, a high school and later college was established. 
Thus, the above notion which had remained in abeyance 
emerged impetusly after 1886. In each address presented to 
the various Viceroys and Lieutenant - Governors, and in 
(14) The Aga Khan III had encouraged this policy by 
donating money for a scholarship to the most deserving 
student for foreign studies, which the trustees named 
'Aga Khan Foreign Scholarship'. G. Allana, Eminent 
Muslim Freedom Fighters, (Delhi; Neeraj Publishing 
House, 1969 rpt. 1983), pp. 255-56. 
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every annual session of the All Indian Mohammadan 
Educational Conference,(15) the object of raising the 
Aligarh College to the status of the Muslim University had 
been referred to. Even the late Theodore Beck Esq. and 
Theodore Morison Esq. during their respective terms as 
principal of the college made frequent references to this 
ideal in their numerous speeches, articles, and lectures. 
However, it was Morison's speeches which proved to have the 
greatest impact on this campaign. He said that: 
After the attainment of the University, Aligarh would 
become the home of a school of thought which would 
actually permeate Muslim public opinion thought India. 
And, it would become the intellectual capital of a 
cultivated and progressive Islam.(16) 
Earnest efforts, however, began after the death of Sir 
Syed in 1898. A 'Sir Syed Memorial Fund' campaign was 
started under the leadership of Muhsin al-Mulk to collect 
funds for the University. In addition, the movement 
acquired important momentum from the platform of the 
Muhammadan Educational Conference. The various addresses 
of the conference dealt exclusively with the above subject, 
thus indicating the urgency of the University for the 
Muslims of India. Nazir Ahmad stated, "I have never, 
during the whole of my long life in this world, seen 
Muslims in India so united as on this present very urgent 
question of their higher education at Aligarh."(17) 
(15) In order to emphasize the importance of higher 
education, Sir Syed in 1886 originated the Muhammadan 
Educational Congress (after the second meeting styled 
Conference, and finally All India Muhammadan Anglo 
Oriental Educational Conference) yearly gathering were 
held in various cities, chiefly in Northern India (see 
Appendix 1). This conference appealed to the Muslims 
for the promotion and spread of Western learning among 
their co-religionists. 
(16) M.A.O. Magazine, Aligarh, January 1900, p. 34. 
(17) Maulvi Nazir Ahmad, quoted by Andrew, Zakaullaha of 
Delhi (Cambridge, Cambridge University Press, 1929), 
p. vii. 
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It is at this juncture that the campaign received 
tremendous support in the form of significant allies - most 
notably the Aga Khan III, the Raja of Mahmudabad and Syed 
Husain Bilgrami. 
CONTRIBUTION OF AGA KHAN III AND OTHERS 
TO ACHIEVE THE STATUS OF UNIVERSITY 
The Aga Khan 111(18) and many other prominent Muslim 
leaders like Nawab Muhsin al-Mulk, Raja of Mahmudabad and 
Syed Husain Bilgrami began to consider ways and means of 
translating the dream of Muslim University into 
"reality".(19) 
(18) Sultan Muhammad S^ hah generally known as His Royal 
Highness Prince Aga Khan III, came from a very 
illustrious family, which has left its marks in the 
pages of history. "Our family claims direct decent 
from the Prophet Mohammad through his daughter Fatima 
and his beloved son-in-law ^Ali; and we are also_ 
descended from the Fatimite Caliphs of Egypt." Aga 
Khan, The Memoirs of Aga Khan (London; Casell & Co. 
Ltd., 1954). 
When the Aga Khan III was on his tour to the Muslim 
centres of India in 1896, he visited the Aligarh 
College and was deeply impressed by its founder 
Sir Syed Aljmad Khan, and his ideals behind the 
establishment of the college. It was here that he 
thought of contributing his efforts in order to make 
this college into the Muslim University. Hence, 
he followed the footsteps of his ancestors who had 
founded Al-Azhar University to bring up the Muslims 
in advancement of the knowledge. 
(19) The Project evoked the opposition of influential 
Englishmen who argued that a Muslim University would 
be undesirable because of its sectarian tendencies and 
particularistic teachings. Aga Khan, Memoirs of Aga 
Khan, op. cit. p. 114 
Some Hindu writers such as B. C. Pal identified the 
demand with a desire to establish a centre for the 
propagation of pan-islamism. *^ Abdul Hamid, Muslim 
Separatism in India, (Oxford, Oxford University Press, 
1967). 
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The Aga Khan III gave his whole-hearted support to the 
University scheme, for he felt that it was the best means 
for promoting the welfare of Muslims in India.(20) In 
1902, he was invited to preside over an Educational 
Conference held at Delhi. It was here that he made 
persuasive appeal to the Muslims and pointed out that one 
of the clearest ways by which the decay of political power 
of the Muslims might be arrested was by the foundation of a 
great central Muslim University. He traced the causes of 
the intellectual and moral degeneration of Islam to the 
lack of an institution of higher learning. He remarked 
that in order to overcome this, there was an urgent need 
for such an institution, not only for India, but also for 
Egypt, Persia, and Turkey. Henceforth, the Muslim 
University in India would serve as a "light" (model) for 
these Muslim countries. Furthermore, he stated that: 
We want to create for our people an intellectual 
capital - a city that shall be a home of elevated ideas 
and high ideals, a centre from which light and guidance 
shall be diffused amongst the Muslims of the w.orld, and 
shall hold up a noble standard of justice and virtue 
and purity of our beloved faith.(21) (See Ap^ndix for 
detailed speech of Aga Khan.) 
In addition, addressing the annual session of the 
Muslim educational conference in Bombay, he explained the 
objectives behind the establishment of the Muslim 
University in the following words: 
. The farsighted among the Muslims of India desire a 
University where the standard of learning should be the 
highest, and where with scientific training there shall 
be moral education, through indirect but constant 
reminder of the eternal difference between right and 
wrong, which is the soul of education.... I earnestly 
beg of you that the cause of such a university should 
not be forgotten in the shouts of the marketplace that 
daily rise amongst us.(22) 
(20) The Aligarh Monthly, February 1903, p. 1-2. 
(21) Morison, History of M.A.O. College, op. cit. p. 1-2. 
(22) G. Allana, Eminent Muslim Freedom Fighters, 1562-1947 
op. cit. p. 255. ~ ~ ' 
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He also invited the King Emperor, Edward VII, who 
visited India as a Prince of Wales, to go to Aligarh on 
March 8, 1906.(23) The route of the Prince and Princess of 
Wales was specially changed to carry them through Aligarh. 
It afforded them an opportunity to see for themselves and 
appreciate thoroughly the work of the M.A.O. College. The 
visit of the Prince and Princess of Wales was a great event 
for the college. They visited the lecture rooms, Mosque 
and the founder's tomb.(24) A dinner was held in honour of 
their visit and was attended by over 200 guests. It was at 
this juncture that Nawab Muhsin al-Mulk delivered his 
wonderful oration, addressing the Aga Khan, with arms 
outstretched and dramatizing each word as he recited the 
following Persian couplet: 
I do not say that the flowers and the bloom of this 
garden are due to me. The spring is due to my friend, 
the garden and the flowers are also due to him, and he 
is a friend of mine.(25) 
(23) The visit of the Prince of Wales was not included in 
the offj.cial programme. It was the personal efforts 
of the Aga Khan III, who wrote to His Royal Highness, 
who graciously accepted the invitation. 
(24) Dr. Syed Mahmood told to Bhatnagar, the author of 
History of M.A.O. College, that the Boyal Highness 
visited some of the boarding house rooms also. He was 
living in room 6 of the present Sir Syed Hall. H.R.H. 
Prince George was surprised to see the portraits of 
the Sultan of Turkey and Kaiser of Germany hanging in 
his room. He asked him if he admired them, "Yes Your 
Highness," replied the young Syed Mahmood. His Royal 
Highness took it calmly and moved on. It is said that 
he afterwards reported to John Morley that Aligarh 
might soon be suspected to take a leading part in 
political agitation. Bhatnagar, History of M.A.O. 
College, (Bombay; Asia Publishing House, 1969) p. 236. 
(25) Ibid, p. 236. 
V -
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The Simla deputation of thirty-six prominent leaders 
from the Muslim community/ headed by the Aga Khan III, made 
a humble appeal to the Viceroy Lord Minto on October 1, 
1906 for a separate electorate for Indian Muslims.(26) 
They also appealed to the Viceroy for the foundation of the 
Muslim University at Aligarh. They said that: 
(26) The Address that the deputation presented was very 
humbly worded. It said that, "The Muslims had been 
forced by circumstances and political exigencies to 
safe guard their future. It praised and appreciated 
'the incalculable benefits' conferred by British 
rule and expressed its greatfulness 'for the peace, 
security, personal freedom and liberty of worship', 
which prevailed in India. The address criticised the 
method of election and emphasised that the Muslims 
were a distinct community with additional interests 
of their own and they had hitherto suffered from the 
inadequacy of their representation of Muslim interests 
was a matter of great importance. The address 
suggested that Muslim representation should not be 
determined on the basis of the numerical strength of 
the community, but should be in keeping with their 
political importance". Apendix II, address presented 
to H.E. Lord Minto, Viceroy and Governor General of 
India by a Deputation of the Muslim community of India 
on 1st October, 1906, at Simla. Struggle for Pakistan 
(Government of Pakistan Publication) p. 3. 
Thus, the Morley-Minto reforms of 1909 granted the 
Muslims the right of separate electorates, ^ he first 
step towards their political goal. As the Aga Khan 
III was a leading personality in achieving the above 
objective the Anjuman-i Islam on January 10, 1910 
presented with a complimentary address to H. H. The 
Aga Khan in appreciation of his services in the cause 
of the Muslims in connection with 'Morley-Minto' 
reforms. In the address it was stated that, "Your 
munificence and liberality in the cause of Muslim 
education have justly won for Your Highness the love 
and esteem of every true Muslim. Our Prophet of 
blessed memory prided himself on being the 'City of 
Knowledge' with ^Ali being its gate'. Your Highness 
has inherited the love of knowledge and its 
encouragement which has characterised your Highness's 
life from its very childhood. We acknowledge with 
thankfulness and gratitude your munificient donations 
and grants to this institution, and to the great 
Muslim institution of India, the Aligarh college". 
Navoroji Dumasia, The Aga Khan and his Ancestors, 
(Bomay, Times of India Press, 1939) p. 174. 
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We are convinced that our aspiration as a community and 
our future progress are largely dependent on the 
foundation of a Muslim University, which will be the 
centre of our religious and intellectual life. We, 
therefore, most respectfully pray that Your Excellency 
will take steps to help us in an undertaking in which 
our community is so deeply interested.(27) 
In 1910 the Aga Kh5n paid a visit to Aligarh and in 
reply to an address presented to him by the M.A.O. College 
he said that he would undertake the responsibility to 
"built a mighty university worthy of Islam in India". 
Moreover, he said that "The ideal before us is to make this 
institution a great centre of research and learning, and a 
source of moral influence for the Muslims from the Atlantic 
to the great wall of China". (28) More importantly, he also 
announced his subscription of Rs.1,000,000 to the 
University fund. 
In February 1911, a committee was formed to draft a 
constitution. The first meeting of the constitution 
committee was held at Aligarh on April 15, and 16, 1911 
to consider the draft. At the same meeting a deputation 
consisting of Nawab Viqar al-Mulk, Sahibzada Aftab Ahmad 
Khan and the president and secretary of the committee was 
formed to hold an informal discussion with Sir Harcourt 
Butler, the Education member of the Viceroy's Councils. 
But before the deputation could proceed with its task, 
the Secretary, Dr. Syed^Ali Bilgrami died, and Dr. Ziauddin 
Ahmad was appointed in his place. -The deputation met Sir 
Harcourt informally on May 16, 1911, and presented him with 
a copy of the draft constitution of the proposed University 
approved by-the constitution committee. Sir Harcourt 
(27) Shan Mohammad, Freedom Movement in India: Role of^Ali 
Brothers in Freedom Movement, (New Delhi; Associated 
Publishing House, 1979) p. 55. 
(28) The Aliqarh Monthly, February 1910, p. 4. 
-79-
agreed to the proposal and told that the Secretary of State 
would sanction the establishment of University provided, 
firstly, the Muslims had adequate funds, and secondly, that 
it did not go against the policy of the Government.(29) 
Therefore, the Aga Khan, who originally planned to 
collect a crore of rupees, made a modest beginning by 
appealing to his co-religionists for a sum of Rs.20 lakhs, 
which later on was raised to Rs.25 lakhs. But when the 
members of the Constitution Committee met Sir Harcourt, 
they were asked to collect at least Rs.35 lakhs. Rs.26 
lakhs had been collected within a year of the appeal. And 
only Rs.9 lakhs more were required and the collection of 
this amount was therefore quickened. The Paisa Akbar and 
the Watan published their appeals to Muslims for their 
contribution to the university fund. 
Moreover, the appeals made by the Muslim leaders for 
contributions to the Muslim University Fund evoked a wide 
response. Even the students of a high school (Etawa) 
sacrificed one month's breakfast and fireworks at 
Shabi-Barat(30) to add their 'mite' to the university 
fund. The committee for the collection of funds was 
formed with the Aga Kha'n as chairman. He was accompanied 
by ^Aziz Mirza, Shaukat*^Ali, and a small band of 
enthusiastic workers, who started making collections in 
Calcutta in January 1911. 
It is important to note that Prince Aga Khan 
strenuously worked for the collection of the fund for the 
University. This can be seen in the statement he made when 
(29) The Aliqarh Institute Gazette, August 2, 1911. 
(30) Shabe-barat is a Muslim festival when whole night 
religious ceremonies are performed and reading of 
Qur'an is done. 
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setting out on his fund collecting champaign: "As a 
mendicant I am now going out to beg from house to house 
and from street to street for the children of Muslim 
Inida".(31) 
They visited Allahabad, Lucknow, Kanpur and Rampur. 
Wherever they went, they received spontaneous and tumultous 
welcome from the Muslim community. Tonki, in his book 
entitled Aligarh and Jami^a, says that: "I, as a student of 
class V at that time, still remember how I jumped again and 
again to have a glimpse of Aga Khan, and showered flowers 
on him". Even the younger members of the audience ran to 
lift him up from the chair, and carried him to his carriage 
on their shoulders. Amongst them were young men whose 
names later became famous in Muslim India like the great 
poet Igba"! and Dr. Ziauddln. {32) 
Unparalleled welcome was given to His Highness at 
Lahore in his drive for funds. The horses which were to 
drive his carriage were unharnessed and the carriage was 
drawn for miles by his enthusiastic admirers who had 
flocked in thousands to receive him at the railway station. 
The deputation which had achieved such significant 
success, for greater efficiency now decided to divide into 
two groups. One consisting of the Aga Khan, Shaukat '^ Ali, 
and ^Aziz Mirza left for Bombay; and the other consisting 
of the Raja of Mahmudabad, Aftab Ahmad Khan, Dr.Syed ^All 
Bilgrami and Dr. Muljammad Warsi proceeded to Karachi. The 
merchants of Bombay and elsewhere in Sindh contributed 
whatever lay in their power. Having become convinced that 
(31) G. Allana, Eminent Muslim Freedom Fighters, op. cit 
p. 256. 
(32) Ibid, p. 256. See also Shan Muhammad, The Indian 
Muslims: a documentary record (1900-1947) (Meerut; 
Meenakshi Parkashan, 1980) p. 213. 
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the desired target would be achieved, the Aga Khan went to 
England to finalize the draft of the Royal Charter with the 
help of Parliamentary experts. The draft Charter was to be 
presented to the King, after his coronation in London, by a 
small deputation consisting of Aga Khan, the Rt. Honourable 
Ameer All and the Naw"ab of Bhopal and Rampur. 
During the absence of the Aga Khan and others, the 
campaign back home was carried out by the Aligarh leaders: 
Raja of Mahmudabad, Nawab Viqar al-MurX, Shaukat ^ Ali, 
Sahibzada Aftab Al^ mad Khan and 9kziz Mirza. They visited 
almost every place which lay within their reach, and with 
the help of local committees succeeded in making a 
slumbering community wide awake. The campaigners did not 
spare even distant areas like Baluchistan and Burma. Thus, 
the whole of Muslim India was brought under one canopy 
unanimously endeavouring to create the Aligarh Muslim 
University. 
At this precise moment, when the campaign for the 
proposed University was at its peak, a brake was applied 
suddenly by Sir Harcourt Butler. In a letter of August 9, , 
1912 to the Raja of Mahmudabad, he wrote that the Secretary 
of State after mature consideration had decided that the 
proposed university would not have powers of affiliation 
outside the locality in which it might be established. 
The letter further discussed the distribution of powers 
between the various bodies of the proposed university and 
objected to any denomination being given to the university. 
It also suggested that the proposed university should be 
called the "University of Aligarh". The Times of London 
said that the government, accepting the deficiencies of the 
prevailing system of education, argued that the remedy did 
not lie in creating yet another affiliating^university, but 
in encouraging and developing teaching and residential 
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universities. An affiliating university would suffer 
from the examinations, difficulties of supervisions and 
inspections from one end of the country to another.(33) 
Besides that, as already mentioned, the government also 
refused to permit the name 'Muslim', so that the University 
would be called Aligarh University and not Muslim 
University. Furthermore, the powers vested in the Viceroy 
under the provisional constitution were to be exercised by 
the Government of India which would obviously place the 
university under State control and reduce it to the status 
of government department. However, with government logic 
being neither convincing nor acceptable, Muhammad "^ li 
reiterated the Muslim position. He said: 
The Muslims want to evolve a certain type of education 
suited to their needs and their genius, and they want 
an All India Organisation for that purpose. The 
proposed Muslim University was primarily designed to 
furnish that organisation. But, if that University 
is to be deprived of the power of guiding Muslim 
education throughout India by a well-planned system of 
€if filiation, the main object underlying the movement 
falls to the ground.(34) 
The above decision of the government evolved wide 
consternation among the Muslims in regard to the British 
policy, specially at the time of the Tripoli and Balkhan 
wars, in which British sympathy towards Christians was 
evident. And, this was the subject of discussion in every 
Muslim household. 
The Raja of Mahmudabad immediately convened a meeting 
of the constitution committee at Lucknow on August 12, 
1912, to consider the foresaid letter. Having thoroughly 
(33) The Times, London, August 27, 1912. p. 3. 
(34) The Comrade, July 20, 1912. See also,'^Abdul Hamid, 
Muslim Separation in India, op. cit. p. 95. 
-83-
discussed it, he wrote to Sir Harcourt that the decision of 
the Secretary of State was entirely opposed to the basic 
principles on which the promoters of the proposed Muslim 
University had been working so long. Hence, the 
Constitution Committee felt that it had no authority to 
accept a decision of the Secretary of State which ran 
counter to the very principles on which it was asked to 
frame a constitution for the university. 
The Foundation Committee even held a meeting on 
December 27, 1912, at Lucknow to consider the letter of Sir 
Harcourt. Muhamad Q^ li moved a resolution, seconded by 
Syed Hasan Bilgrami, which insisted on affiliation and the 
denominational character of the university. Muhamad cAli 
also suggested that a deputation consisting of the Aga Khan 
(president of the foundation committee). Raja of Mahmudabad 
(president of the constitution committee), Haji Muhamad 
Istjaq Khan (secretary of M.A.O. College) and some other 
prominent leaders should meet the Viceroy. However, due to 
some unavoidable circumstances, the deputation was unable 
to meet the Viceroy.(35) 
The government maintained its rigid stance due not 
only to the objection raised by the committee in Sir 
Harcourt's letter, but more importantly due to the fact 
that the affiliation demanded have very much "a pan-Islamic 
flavour".(36) 
The university movement did not stop despite the 
refusal of the India office to accede to its conditions. 
In fact, Muslims became more persistent. In light of this, 
the British Government had a fear that Muslims would go to 
(35) The Aliqarh Institute Gazette, January 8, 1913. 
(36) Hardinqe Papers: July-December 1912. Letter from 
Butler to Hardinge, November 3, 1912. 
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the Congress, and Aligarh would become a problem "very 
difficult... to solve".(37) Sir Harcourt told Sir James 
Meston that the only way to manage Aligarh was to get the 
leading Trustees together quietly and to insist on certain 
actions, on the threat of withdrawing the government grant. 
He also suggested that the Islamic College (Peshawar), 
Islamic College (Lahore), and projected colleges at Bombay 
and Dacca and perhaps also at Calcutta should be supported 
so as to isolate Aligarh. The intention behind the British 
support to these colleges was to encourage the Muslims of 
these places to demand withdrawal of their funds and thus 
weaken the Aligarh University Movement in India. (38) 
To undermine the movement further. Sir Harcourt 
proposed to go ahead with a Hindu University by granting 
an interview to the Maharaja of Darbhanga and Pandit 
Sunderlal. He hoped that "if we settle with the Hindus 
about the University, Muslims will not have a leg to stand 
on". Hence, Hardinge approved of this scheme and wrote 
back to him that: "I entirely approve of your suggestion 
that we should foster the tendency to isolate Aligarh".(39) 
(37) Ibid, Hardinge to Meston December 16, 1913. 
(38) Sir Harcourt Butler in one of his letter to his 
mother also gave expression of this feeling. In a 
letter dated April 17, 1913, he wrote to her that he 
had opened the Islamia school at Peshawar with a few 
historic words. In another letter April 15, 1913 he 
further wrote to her, "My speech at the opening of the 
Islamia school and college at Peshawar has attracted 
some attention. It had pleased the Muslims and shown 
them that there is a Muslim world outside Aligarh. 
See Butler Papers: 1912-13. 
Sir George Roos Keppel, Chief Commissioner and 
Agent to Governor General in North West Frontiers, 
appreciated the opening of the Islamia school at 
Peshawar and wrote to Hardinge: "I believe that the 
college will prove a very valuable barrier against 
Aligarh which is now focus of Muslim' discontent";*:..,. 
See Hardinge Papers: January-June, 1913. 
(39) Hardinge Papers; Hardinge to Butler, April 13, 1913. 
-85-
Meanwhile, Muslims showed dissension among themselves. 
Conflicting views were expressed on the proposed terms of 
the university movement. One group demanded the withdrawal 
of the university fund, the other wanted diversion of the 
fund to Turkey to aid and assist her against the Allies. 
Since, none of the suggestions were followed up, the 
Aligarh Muslim Foundation Committee convened a meeting in 
August 1913. Major Syed Bilgrami spoke in support of the 
affiliation move but at the same time insisted that they 
must struggle to meet all the conditions that go to make 
affiliation successful. He said that affiliation was like 
a dream which was quite unrealistic and they must accept 
a local residential university.(40) However, nothing 
substantial emerged out of the meeting. But, on the other 
hand as stated earlier, the government persuaded the Hindus 
to accept its conditions for the stablishment of the Hindu 
University. And this led to the passing of the Banares 
Hindu University Act of 1915. The Hindus, although having 
started later, realized their dreams earlier than the 
Muslims. 
Thus, the above government policy had strong 
repercussions for Muslims. The Muslim University 
Association convened a meeting on October 15, 1915, under 
the presidentship of the Raja of Mahmudabad. The whole 
correspondence was read with an announcement that the 
government had declined to receive any deputation on behalf 
of the Foundation Committee unless that body was prepared 
to accept the principle underlying the Hindu University 
Act. A resolution was passed to accept the Muslim 
University on the lines of the Hindu University, but only 
after vigorous debate. Meanwhile, the First World War 
started and it wad decided that there was no use taking up 
the matter with the government when it was busy with other 
matters. During this period, the Lt. Governor visited the 
(40) The AIG, August 20, 1913. 
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M.A.O. College, and assured the trustees of the college 
of his best co-operation for the establishment of the 
university. He said; 
I must leave it to you, to decide when will be the 
appropriate moment to receive that imposing and 
large-hearted proposal to convert your college into a 
University. All that I can say is that when the moment 
will come you will have no more active friend and 
supporter than myself.(41) 
On January 26, 1920, a meeting of the Muslim University 
Association resolved that there should be no further delay 
in the attainment of the University - that they should get 
it within a year. On March 23-24, 1920, the draft bill of 
the Muslim University was presented to Mian Muhammad Shafi, 
Education member of the Viceroy's Council. The bill was 
more flexible and liberal than the bills of the Dacca and 
Benares Universities. It was introduced in the Council on 
August 27, 1920. The Education member told the Council of 
the urgency of founding a University for Muslims. After 
an animated discussion the bill was passed on September 9, 
1920.(42) 
The grant of the Muslim University Charter was a great 
step towards the advancement of higher education among 
Muslims. The dream of Sir Syed matured after a lapse of 
about half a century when the small college of 1875 grew 
into a University in 1920. This was largely due to the Aga 
Khan and other Muslim leaders. The grant of the university 
gave a deep satisfaction to the Aga Khan who wrote: 
When I look back on all that the Muslim University of 
Aligarh has stood for and achieved in past forty years, 
this is without doubt one of the facts of my life which 
I can recall and contemplate with real and abiding 
satisfaction.... Where else then in a Muslim 
(41) Ibid. November 26, 1919. 
(42) Ibid. September 15, 1920. 
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University would it have been possible to establish 
and maintain alongside and fully integrated with the 
libraries, the laboratories and all the facilities 
essential for a full understanding of our world and our 
time, a true centre of Islamic faith and culture in 
which can be expounded and practiced the principles 
of our religion, its universality and real modernity, 
its essential reasonableness, its profound spirit of 
tolerance and clarity and respect for other faiths. 
That I played my part in establishing such a centre 
is for me one of the happiest, most consoling and most 
fortifying thoughts to take into old age(43) 
The Aligarh Muslim University would remain as a living 
monument of the Aga Khan's educational activities in the 
interest of Islam. One may very well assert that without 
him, the M.A.O. College at Aligarh would never have evolved 
into a Muslim University. This can be demonstrated by the 
fact that Maulana Shibll, paying tribute to the work done 
by the Aga Khan for Aligarh, wrote, "That which could not 
be achieved by six crore Muslims was accomplished by Prince 
Aga Khan".(44) 
When the Aga Khan visited Aligarh in 1936, the Vice 
Chancellor Dr. Ziauddin of t.hc Aligarh University, 
presenting an address from the raembers of the Court of 
Aligarh Universit'/ on F'ebruai.y 15, emphasized in the most 
strikina manner and r-'ni-.haLic lar/cuaqe the status and 
authority of the leadershiy accorded to the Aqa Khan v-zith 
unanimity and e:-.;:hob'. c-r.rn r.fv ••.he M;.'.slims of India. The 
address welcomed Hi-; Hignnv'ss not only as "the most 
respected, the nost ^.rusted l^^'ier of the Muslii-n community, 
but also as a great states:nan and educationist'^. He said: 
It must be a matter of real satisfaction' to your 
Highness that rr/ost of the expansion and development 
of the University are in large measure due to your 
(43) Safdar Mal^mood and Javid Zafar, Fomiders of Pa.kistan 
(Lahore, 1968), p. 116. 
(44) G. A liana, Srninent Muslim Freedom Fighters ^  op. c i t. 
p. 256. 
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Highness' patronage and active support. The great 
founder of this institution expressed the hope that 
this Institution would develop into a university, but 
the realization of the founder's dream is precisely due 
to your Highness who worked for it with the zeal of a 
missionary. Your Highness infused a new life into the 
Aligarh movement by touring the whole of India to 
collect funds for the establishment of the Muslim 
University. 
Owing to the Aga Khan's patriotic efforts our 
"Alma Mater" has established a position among the 
Universities of the World.... So long as this _ 
University continues to function, 'Your Highness' Aga 
Khan's name will be remembered with reverence and 
affection by the Muslims of India. We earnestly hope 
that under the fostering care and guidance of 'Your 
Highness' this instititution will soon develop in to 
a 'Cordova of the East'.(45) 
Finally, even The Times of London commended his 
services and said that "it is perhaps not too much to say 
that the sober and sane attitude of the Muslims of all 
sects in India during the recent unrest is more due to Aga 
Khan's personal influence than to take of any other leader 
of the community".(46) Hence, it was his profound interest 
for the welfare of Muslims in general and Muslim education 
in particular which made it possible to earn him a place 
among "Pakistan's founding fathers". 
However, the Aligarh College after a long struggle to 
achieve the status of the University, very soon became more 
than a seat of learning for the Muslims of India. In 
retrospect it was recognized as the "Intellectual cradle of 
Independent Pakistan". 
(45) The Aga Khan III visited the Aligarh in 1938 as a 
Pro-Chancellor and presided the convocation. 
(46) The Times, London June 7, 1911. 
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ALIGARH AS THE INTELLECTUAL ARSENAL OF MUSLIM INDIA 
Once established, the Aligarh Muslim University in 
a very short span of time became an important centre 
of Muslim intellectual and political activity and an 
'intellectual arsenal' of Muslim India in the struggle 
for partition in 1947. 
The Aligarh Muslim University became the focus of 
activity due to its importance as a premier educational 
centre and its role in providing both intellectual and 
political leadership to important sections of the Muslim 
community, particularly in North India. Aligarh was the 
headquarters of the Muhammadan Educational Conference, 
founded by Syed Ahmad Khan in 1886. The college was the 
arena in which Muslim opinion was created, while the 
conference was the means by which this opinion was 
disseminated among Muslims throughout India. The agitation 
against the Nagri resolution of April 18, 1900 was led, 
organized and dominated by the Aligarh Muslims; while the 
Simla Deputation of October 1906 - which was a catalyst for 
the formation of the Muslim League - was also an act of the 
Aligarh leaders. Aligarh was also in the forefront of the 
great post-war agitation on behalf of the Ottoman Sultan in 
his role as Khalifa of the whole Muslim world, and it 
gained symbolic prominence in the 1940s as a centre for the 
mobilisation of a united Muslim response to the Pakistan 
movement. 
However, it would be appropriate here to elucidate the 
trends of political thought which gradually moved towards 
anit-British feelings in the beginning of the twentieth 
century, and eventually demanded the creation of Pakistan. 
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TRENDS OF POLITICAL THOUGHT AT ALIGARH 
The M.A.O. College of Syed Ahmad Khan's days followed 
an ardent and sustained pro-British policy and steered 
clear of all political movements.(47) In order to subvert 
political consciousness, efforts were made to infuse a 
feeling of loyalty among the young generation. The 
Government of India was trying to do the same thing by 
granting concessions to the minority. Bengal was 
partitioned in spite of the hue and cry raised against it 
by the Hindus. Morley treated the partition as a "settled 
fact" to appease the Muslims.(48) To further satisfy them 
the government considered the possibilities of their 
adequate representation in the Imperial and Provincial 
Councils. The demand for separate electorate 
representation was made by Muslims, and the government 
(47) Nevertheless, anti-British feeling had raised its head 
even during the life time of Sir Syed. His pro-British 
policy had become a subject of criticism among the 
workers of the Aligarh Movement, who considered it 
suicidal for the Muslim community. Men like Muhsin 
al-Mulk, Viqar al-Mulk and Maulana Altaf Hussain Hali 
disagreed with Sir Syed's views in the matter. And, 
they came to conclusion that they would follow a 
policy which would be beneficial for the Muslim 
community. In 1889-90 they decided to publicise their 
views through the Paisa Akbar and sent their articles 
to it, but because of Sir Syed's sudden death these 
articles were withdrawn, as they did not like Sir Syed 
to be criticised after his death. Viqar-e Hayat 
(Aligarh; Muslim University Press, 1925) p. 420. See 
also Makateeb Muhsin al-Mulk, Letter to Viqar al-Mulk 
stating the differences with Sir Syed, p. 33. (Letter 
no. 23). 
(48) Minto Papers: Morley to Minto June 27, 1906. 
(Telegraphic correspondence). 
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agreed to consider it. (49) The grant of separate 
electorates to Muslims in the Morley-Minto reforms of 1909, 
the partition of Bengal, satisfied the Muslims as well as 
the loyalists at Aligarh. 
However, the turn of the century had seen a change of 
direction in the thinking of the young Muslim generation, 
who were pulsating with new ideas. For te's new 'breed' the 
old injunction of aloofness from politics was losing its 
topical utility. Events no longer justified it. The 
Hindus had organised a Congress, formulated their demands, 
and made the British aware of their existence and 
aspirations.(50) Hence, they felt that it was unwise to 
(49) Morison who happened to be a member of the Indian 
council pressurised the government to check Muslims 
from joining the Congress. He wanted the demand of 
separate electorates to be accepted. In a note to 
Morley he said, "Congress ideas are in the air, and 
you can't keep them out of any people's eyes and ears 
when once they have begun to read English. Ideas can 
only be combated by ideas, and you won't keep the 
younger generation . away from the Congress unless you 
have other programmes, and another set of ideas to set 
up against theirs". He succeeded in convincing the 
Secretary of State. (Minto Papers: correspondence 
with the secretary of state, (1905-06). 
(50) The Indian National Congress was founded on the 
initiative of A. 0. Hume, a British civil servant in 
Bengal, who hoped that it would be a vehicle of social 
reform. The Viceroy Lord Dufferin, however feeling 
the lack of any 'loyal opposition' to stimulate the 
government, deliberately encouraged it to take a 
political character. Thus from its earliest years, 
the Congress after reaffirming its loyalty in its 
annual sessions for a further extension to India of 
parli^entary institutions and for further association 
of Indians in the administration. It had by no means 
a specifically Hindu character in the beginning. But, 
gradually however a series of events took place which 
altered the character of the Congress, and caused 
the Muslims to organize as a separate political body. 
Richardson Symonds, Making of Pakistan, (London; Faber 
& Faber Ltd., 1950) p. 39-40. 
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depend entirely upon the good opinions of the rulers, 
though it was a cause of much gratification. Consequently, 
the age of political action was dawning and those who did 
not see the signs of the times would be left behind. So 
Muslims had to organise themselves into a political 
movement, not only to consolidate what had been achieved, 
but also to make further advances and win new concessions 
from the government. Yet, some leaders 'bred in the 
stable' of Syed Ahmad Khan still hesitated to take the 
plunge. The sage of Aligarh uttered a ban on politics. 
Hence, events had yet to prove the invalidity of the 
admonitions. 
However, within a very short span of time the halcyon 
days were brought to abrupt end by the repeal of the 
partition of Bengal. Muslims were expecting, beyond the 
grant of the University Charter, some more concessions for 
their advancement during the Coronation Darbar held at 
Delhi in 1911. Instead they were disappointed - for not 
only were they not granted the University Charter, but 
the partition was annulled. The government's policy was 
vehemently attacked. Viqar al-Mulk in an article cautioned 
the Muslims in the following words: "It is now as clear as 
the sun at the noon, that in the face of the transaction 
now before us, it is fruitless to offer any advice to the 
Muslims to continue to depend on the Government."(51) 
Thus, the abrogation of partition was the first massive 
Muslim grievance against the government; and the failure of 
the Muslim University Movement, which followed closely, was 
the second. The annullment of the partition of Bengal in 
December 1911 coincided with the Tripoli and Balkan wars 
which came as a further shock to the Indian Muslims. In 
fact, during the war, Indian troops who were predominantly 
(51) The AIG, January 10, 1912. 
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Muslims were forced to fight against the Turks, and this 
convinced the Indian Muslims of deep-rooted conspiracy of 
the Christian powers against Islam. The statements of 
Mr. Winston Churchill and Mr. Asquith further led them 
to believe that they were conspiring against the Muslim 
states. It confirmed their conviction that the British 
were no longer their friends.(52) 
Aligarh, which had already became a centre of 
anti-British activities, was further infuriated by 
the attitude of the British Government. Chaudhry 
Khaliquzzaman, who was student of the M.A.O. College at 
the time, states in his book Pathway to Pakistan that 
early in 1911, students of the college started a fund 
for the relief of the sick and wounded in Tripoli and 
the Balkans. They unanimously resolved to obstain from 
'delicious dishes' served in the dining hall and 
contributed the savings to the Turkish relief fund. 
They also distributed anit-British pamphlets and 
boycotted English and Italian goods. 
This long string of events brought the Muslims face to 
face with the issue of political action. It was no longer 
possible to avoid politics, for the march of events had 
already pushed them into the arms of constitutional 
agitation. Due to the nationalist activity thriving on 
the campus, Gandhi and his Khilafatist allies tried to take 
an initiative to get the support for the non-cooperation 
programme, adopted by the Congress in September 1920. 
Gandhi fired the first shot. He reached Aligarh on October 
11, with Ansari, Azmad, Ajmal Khan and the ^Ali brothers, 
and addressed the students' meeting the same evening. 
However, he did not succeed in his objective and the first 
(52) The Musalmans, December 6, 1912. 
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shot had clearly misfired. He then appealed to the 
trustees, who were not impressed, for they had unanimously 
decided, long before Gandhi's letter of Octber 24 had 
reached them, to run the institution on 'old established 
lines'. They reiterated that the aim of the college was to 
make Indian worthy and useful subjects of the British 
Crown. 
Undeterred by this rebuff, Ansari, Azad Subhani, Azad 
and the ^Ali brothers returned to Aligarh on October 23 and 
addressed numerous meetings with a small group of students 
led by Zakir Husain, a graduate in economics. On this 
occasion there was a change of heart. A graduate student 
wrote defiantly that: 
I have had my doubts removed within the last four or 
five days, and I am now a strong supporter of 
non-cooperation. I can and will read in this College 
only in the case it is nationalized, otherwise I am 
ready to face the doom awaiting my non-cooperating 
brothers. I consider it ray duty to intimate you of 
these views, so that I my not be considered a double 
game player.(53 ) 
Nur-al-Hasan of Azamgarh gave up his studies to join 
the growing band of non-cooperators. Amidst fiery and 
passionate speeches, resolutions, promises and assurances, 
many other students (estimates run between 200 and 700) 
adhered to non-cooperation and enrolled themselves with 
Q 
newly founded Jami a Millia Isl3mia.(54) 
(53) Proceedings of the Syndicate Meeting, October 10, 
1920. 
(54) The Non-cooperation Movement was a great intellectual 
battle at Aligarh University, from which hundreds of 
students resigned in order to mark their sympathy for 
Non-cooperation. However, the students_gradually 
returned to the calmer_counsels of the Aga Khan. 
(Greenwall, H. H. The Aga Khan (London; The Cresset 
Press Ltd., 1952) p. 127-28. 
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Muhammad ^Ali thus had scored a major victory. The 
Pan-Islamic fervour combined with the nationalist upsurge 
swept the campus and Syed Ahmad Khan's vision of sustaining 
Anglo-Muslim co-operation through the M.A.O. College was 
shattered. 
In the late 1920's, Aligarh remained an advanced centre 
of political activity. The vice-president of the Students' 
Union spoke of Aligarh's role in the freedom struggle, and 
exhorted his audience with the following words: 
Turn ourselves into the biggest, the most disciplined, 
the most educated and the most united army that India 
possesses, to fight against the evils that have made 
India the laughing stock of the world and let nobody 
say that Aligarh lagged behind anybody in India's 
battle of freedom... To be indifferent towards 
anything that happens in a depressed country like India 
is criminal. To be ignorant of one's own political 
status is far worse than death. And not to think of 
and dream of a brilliant future for one's own country 
is a state which will reduce one to a lifeless mass 
of flesh.(55) 
Such pronouncments echoed in the Aligarh circle, and 
they followed people like T. A. K. Sherwani and Shuaib 
Qureshi who were graduates of Aligarh and closely 
associated with Jawaharlal Nehru and the Congress Movement 
in the United Provinces. All of them were members of the 
most powerful university body - the University Court. 
Likewise, most office-bearers of the influential students' 
union belonged to the radical alumni circles, anti-British 
and pro-congress. The widely circulated Aligarh Magazine 
retained its pro-congress bias until its charge was handed 
over to Muhammad Nau^ man Zuberi, a law student of the 
college. 
(55) Aligarh Magazine, January-August 1930, p. 56-57, 
59-69. See also G. Allana, Eminent Muslim Freedom 
Fighters op. cit. p. 259. 
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Equally important was the influence of socialism and 
communism, which though feeble in the early 1920s was more 
pronounced in the 19730s. Syed Muhammad Tonki, a leading 
non-cooperator, who later became a socialist under the 
influence of Hasrat Mohani, recalled receiving M. N. Roy's 
writings which discussed the Russian revolution, the 
reality of the socialist system, and the weakening of big 
empires as a result of capitalist and imperialist 
exploitation. 
Thus, the whole atmosphere of the Aligarh College had 
gradually changed due to the students' involvement 
either in anti-British activity or in supporting the 
non-cooperation movement of Gandhi. Efforts were made by 
the leaders of the community to stop this activity, but 
they realised that it was no use to 'cry over spilt milk'. 
However, by the end of 1939, the campus politics made a 
dramatic change in favour of the Muslim League, which 
eventually led the Aligarh young Muslim generation to 
demand Pakistan. Hence, it would be appropriate here to 
focus briefly on the evolution of the Muslim League and its 
role in the creation of Pakistan. 
EVOLUTION OF MUSLIM LEAGUE 
The Muslim League was a powerful organization formed in 
1906. The moving spirit behind it was the Aga Khan, who 
led the first polital deputation to the Viceroy in Simla in 
1906, mainly to demand separate electorates and adequate 
representation for the Muslims in India. The Viceroy's 
reply encouraged the Aga Khan III to write on October 24 
from Calcutta to Nawab Muhsin al-Mulk: 
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My dear Nawab Sahib, 
Perhaps I may be allowed as one, who took part in the 
recent deputation to H. E. The Viceroy to make a few 
suggestions as to the future. The whole of the 
Mohammadan community has taken the keenest interest in 
the movement and look to us to try our best to secure 
that the objects which were set forth in the address 
may be ultimately secured. 
It may be well that provincial associations should be 
formed with the aim of safeguarding the political 
interests of Mohamadans in the various portions of 
India, and similarly some Central organisation for the 
whole.... 
Please circulate my letter among the memebers of the 
deputation. 
lam 
My dear Nawab Sahib, 
Sincerely yours, 
Sd. Aga Khan.(56) 
On December 30, 1906, the All India Muslim education 
conference met at Dacca. His Highness' letter had already 
been circulated, and it was here resolved to form a 
political association called the "Muslim League". The Aga 
Khan was elected as the first president of the league. 
The aim of the Muslim League was "to protect and 
advance the political rights and interests of the Muslims 
of India", without opposing the British Government. In 
fact, its founders were loyalist Muslim representatives of 
the British Government. From the outset, the league was 
close to the National Congress. In 1916, Jinnah drafted a 
famous Congress-League pact which envisaged the election of 
Muslims to the provincial and central legislative councils 
(56) Muijsin al-Mulk Papers; Muslim Aligarh University 
library. 
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through separate electoral bodies.(57) This formula was 
accepted by the right wing of the Congress including the 
Hindu revivalists and anti-Muslims like Tilak. Jinnah thus 
emerged as one of the chief architects of the Hindu-Muslim 
unity which lasted until 1923-24. After 1924, a series 
of events took place which altered the character of the 
Congress/ and caused the Muslims to organise as a separate 
political body. Thus, the Muslim League emerged as the 
representative organization of the Muslims, and Jinnah as 
their principal leader. And in 1938, during the sessions 
of the Sindh Muslim league, they referred to India not as 
a country but, as a sub-continent representing Hindus and 
Muslims as separate nations. 
GENESIS OF PAKISTAN 
The idea of a separate Muslim state or federation on 
Indian soil was not new. To imagine that Muslims had never 
thought, however vaguely, of having a state of their own 
before 1940 is to misread Indian history. For at least 
twenty years prior to the Lahore resolution, the notion, 
though nebulous, of a separate Muslim bloc or federation 
had been present in the minds of Muslims.(58) In 1930, 
when Iqbal was asked to preside over the annual meeting of 
(57) Report of the 31st Indian National Congress, 1916, 
p. 77-81. See also Phillips, The evolution of India 
and Pakistan 1858-1947 (London; Oxford University 
Press. 1962) p. 171-173. 
c "• 
(58) According to A. Schimmel and K. A. Aziz. The idea of 
separate state was noticed by several British students 
and they recorded for us these rumblings. For 
instance ^ Azizudin Al)raad Bilgrami wrote an open letter 
to Mahatma Gandhi, containing scheme for the partition 
of the India. (Written and published in 1920, 
Karachi. Pakistan Historical Society 1970.) 
Refer for further detail A. Schimmel, Islam in the 
Indian Subcontinent (Leiden; E. J. Brill, 1980) 
p. 226. See also K. K.'^Aziz, Making . of Pakistan. 
(London, Chatto & Window , 1967) p. 56-61. 
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the All India Muslim League in Allahabad, he stated his 
view on the separate state: 
I would like to see Punjab, North West Frontiers 
province, Sindh, and Balochistan amalgamated into a 
single state. Self Government within the British 
Empire or without the Birtish Empire. The formation 
of a consolidated North West Indian state appears to 
me to be the final destiny of the Muslims, at least 
of the North West Provinces. (59) 
It must be noted that Iqbal did not argue for a Muslim 
state, but only for a Muslim bloc in an Indian federation. 
Moreover, Bengal and Assam (the present East Pakistan) 
did not enter into his calculations. Hence, it would be 
misleading to call him the originator of Pakistan. (60) 
The idea of the origin of an entirely separate nation 
had come from an Indian student in London called Rahmat 
^Ali. Iqbal's idea of a Muslim federation within a large 
Indian federation might or might not have inspired Rahmat 
^Ali. He emphasized that his scheme was essentially 
different from Iqbal's, since it involved the creation 
of an entirely separate Muslim federation. He coined the 
name of Pakistan from the initials of the component units 
- P for Punjab, A for Afghan province, (North Western 
province), K for Kashmir, S for Sindh and Tan for 
Baluchistan, which also convey the meaning of 'The land 
of the pure'. It is interesting to note that when 
Muslim-League representatives appeared to give evidence 
before the joint committee and were asked if any such 
scheme existed, they vehemently denied that any responsible 
Muslim had put forward such a plan, and in so far as the 
League had 
(59) Long extracts from the address are available in 
M. Gwyer and A. Appadorai (ed) Speeches and documents 
on the Indian Constitution. 1921-1947, Vol. II, 
p. 435-40. 
(60) K. K.'^Aziz, Making of Pakistan op. cit. p. 54. 
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considered it, they thought the idea was "chimerical and 
impracticable".(61) 
The partition of India was officially adopted for the 
first time in March 1940, when the Muslim League met in its 
annual session at Lahore and passed the famous Lahore of 
Pakistan resolution. 
However, the Aligarh students played a very important 
role in achieving the above objective. The atmosphere at 
Aligarh as W. C. Smith noted in the mid-1940s was "one 
of mystic frenzy". Young students "began to pour their 
idealistic zeal into the emotionalism of Pakistan".(62) 
The Lahore resolution of March 1940 stimulated the further 
development of Muslim League politics in Aligarh. Inspired 
by the lectures of Jinnah and Liaqat Ali Khan in summer 
1940, Aligarh students gravitated towards the Muslim League 
in large numbers. The students' union adopted the Lahore 
resolution as its "official creed".(63) A jubiliant union 
official declared that "the Pakistan scheme was shaped and 
crystallized by Aligarh men", and that Aligarh again had 
the "privilege of giving expression to the hidden feelings 
of the Muslim nation".(64) It was a sign of changing times 
that a body once allied with the congress and committed to 
the cause of Indian nationalism was now under the influence 
of the Muslim League. In this new political climate, many 
of the central issues which troubled communal relations in 
the country were constructed purely in terms of 
Hindu-Muslim division. 
(61) Joint Committee on Indian Constitutional Reform: 
Minutes of Evidence, Vol, lie, p. 1496. 
(62) W. C. Smith, Modern Islam in India (London; Victor 
Gollacz Ltd., 1946) p. 181-82. 
(63) Zaman, Students Role in the Pakistan Movement 
(Karachi; Quadi^Hzam Academy, 1978) p. 49. 
(64) Ibid, p. 49 
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The new energy displayed by Aligarh students led to a 
flurry of activities. Associations and debating societies 
were formed to discuss the Pakistan idea, AIMSF (All India 
Muslim Students' Federation) launched a quarterly journal 
Awakening in English and its Urdu version Bedari from 
Aligarh; and the Aligarh Magazine carried articles in 
support of the Pakistan Movement. 
It is noteworthy, that the Aligarh students who had 
rebuffed Jinnah's early initiatives and poured scorn on 
his constitutional style of politics were now turning to 
his leadership. Communal consciousness generated by 
pan-Isl"amism also favoured Jinnah. The notion of Muslim 
solidarity strengthened the Muslim community's perception 
of being unified and cohesive, and consequently made it 
more susceptible to communal propaganda in the 1940s. 
And finally, Jinnah's own endeavours to gain a foothold in 
the university were no less significant. He seduously 
cultivated the Vice-Chancellor, Ziauddin and maintained 
regular contacts with the League. AIMSF organizers offered 
generous funds to the Muslim University League, and made 
frequent trips to Aligarh, which were observed as 'Jinnah 
week' in the university and formed an important event in 
Jinnah's political itinerary.(65) 
Jinnah's efforts were bolstered by some Aligarh "old 
boys" among the professional and land-owning classes. By 
winning them over to his side, Jinnah was able to dictate 
his will to his newly found Aligarh constituency and guide 
the progress of the Pakistan movement with a free hand. 
(65) According to Athar Parvez, then a student at Aligarh, 
Jinnah'was worshipped (Parastish) in Aligarh around 
1941. Aligarh se Aligarh tak (Delhi; Publisher 
Unknown, 1977) pp. 28-31. 
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Nevertheless, a few voices of protest did mingle with 
the jubilant welcome accorded to Jinnah during his visit 
to Aligarh. Writers and historians like Rashid Siddiqi 
and Muhammad Habib adhered to the notion of a composite 
Indian nationality, and favoured a political solution to 
the communal tangle within the frame work of a united 
India. (66) Likewise, there were socialist and communist 
(a label often ascribed in Aligarh in those days twho held 
liberal and progressive views) groups who, along with 
the Muslim League, represented an important strand in 
university politics. The communists openly came out in 
the field, distributing communist literature and enrolling 
members of the League. Jinnah reacted quickly to these 
developments at Aligarh. He said, "I should have thought 
that Aligarh is now strong, well-unit and organised enough 
to resist any mischief that may be created against us". 
He wrote to Jamiluddin Ahmad, lecturer in English and 
leading league protagonist, and exhorted him to oppose 
any attempt to disrupt the Aligarh solidarity.(67) 
Soon thereafter, the League machinery got rapidly 
into gear. Liaqat ^Ali Khan, an Aligarh graduate and now 
president of the United Province Muslim League, helped to 
set up fourteen libraries in various hostels to propagate 
his party's message.(68) Pamphlets on the Pakistan 
Movement were published by the University League, and 
National guards were raised to demonstrate Aligarh's 
solidarity with the 'Muslim cause'.(69) A league camp 
(66) Aligarh Magazine, 'Apni Yadeh' March, 1944. 
(67) Jinnah to Jamaluddin Ahmad, January 9, 1943. (SHC) 
Shamsul Hasan Collection, (Karachi University 
Archives). 
(68) Aligarh Magazine, 1943-44, p. 109. 
(69) For instance sixteen guards were raised at Aligarh to 
attend the Karachi session of Muslim League in 1943. 
Aligarh Magazine, 1943-44, p. iv. 
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was organised in October 1944 with the help of the Raja of 
Mahamudabad; the Aligarh Magazine published a "Pakistan 
Number" in 1945 to silence the opponents and detractors 
of the Pakistan idea; and in March of that year the AIMSF 
conference in Aligarh passed a series of resolutions. 
Such initiatives, reinforced by the intensive country-wide 
propaganda, contributed to the League's ascendancy in 
Aligarh and the isolation of its detractors. 
The part played by Aligarh students in the 1945-46 
elections to the central and provincial legislative 
assemblies was decidedly the high point of their 
involvement in League politics. There was much at stake in 
the elections which were regarded as a kind of rehearsal 
for the bigger fight later on. The League had to vindicate 
its claim of representing 'Muslim India'. Fund-raising 
deputations fanned out all over the subcontinent, a good 
many newspapers were launched, and the Sjlema' and pirs of 
Sindh and Punjab were pressed into service, along with 
students and teachers, to join the massive mobilization 
campaign. 
Aligarh's response was impressive because of the 
significance attached to the elections in shaping the 
'destiny of the Muslims'. "They are a matter of life and 
death for us", wrote a student in September 1945.(70) 
Election plans were devised, a blue print was prepared 
by Ziauddin to moblise Muslims in the countryside, and a 
local election committee along with a camp was set up to 
coordinate election activities and train students to appeal 
to the voters along religious and communal lines. (71) Its 
(70) Iqbal Masud to Jinn^ah, September 24, 1945; M. A. 
Humayun to Jinnah, August 16, 1946 (SHC). 
(71) Those who toured Punjab during December 1945, for 
instance had attended a camp and heard lectures on 
such topics as the Muslim League in the light of 
Islam, Islamic history and religious background of 
Pakistan. The Journal of Imperial and Common Wealth 
History, October 1982, Vol. xi. Number 1, p. 93. 
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effect is reflected in an inflammatory speech of ^Umar'^Ali 
Siddiqi, who was at the head of the Aligarh group in the 
Punjab. He raised the spectre of a bloody civil strife in 
the land of the five rivers, reminiscent of the battle of 
Karbala, and urged his audience to rally round the Muslim 
League in order to save the imminent destruction of the 
'Muslim Nation'.(72) In other areas, Aligarh students 
harped on familiar themes to make the people aware of the 
real or trivial matters in which Muslims had suffered under 
the Congress ministries. These efforts of the students 
proved rewarding. In several constituencies of the United 
Provinces Aligarh students tilted the balance in favour of 
the League candidates. 
The final tribute, which would have gladdened the 
hearts of the Aligarh students, came from Jinnah, who 
stated that, "I have been following the wonderful work that 
the Aligarh boys have done". He wrote, "You have proved 
that Aligarh is the arsenal of Muslim India".(73) 
However, not only students formed the arsenal of the 
Muslim League. It also had the backing of the University 
administration, headed by Ziauddin A^mad and his two 
influential colleagues; A. B. A. Haleem, chairman of the 
history department, and ^Ubaidur Rahman Khan Sherwani, 
member of the United Provinces Legislative Assembly and the 
university treasurer. Ziauddin's support was vital because 
he ruled Aligarh with an iron hadn and was adept at 
organizing factions, stifling dissent and using coercive 
methods to curb Congress activities on the campus. He was 
(72) Dawn December 19, 1945. 
(73) The Aga Khan to Fazl-i Hussain, January 14, 1936 
Waheed Ahmad (ed) Letter of Mian Fazl-i gussain 
(Lahore,'1976) p. 481. 
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in regular touch with people like Fazl-i-Husain and the Aga 
Khan in their combined endeavours to isolate the MAISF (All 
India Muslim Students' Federation) from the anit-Congress 
campaign. Aga Khan wrote that: 
I have never looked upon Aligarh or United Provinces, 
and its Congress sympathisers from the University ... 
but, I do understand here with its geographical 
position midway between Pakistan and Bengal how 
important it is that the Congress should not capture 
our "Centre".(74) Ziauddin followed the ideas of men 
like Aga Khan and reprimanded Congress supporters. In 
1936 he went a step further in denying_admission to the 
organisers_of a students' strike - 5^ 1i Sardar Ja*^fri, 
Jail ^Abasi, Khailul-al-Rab and Zamir Siddiqi - in 
order to 'suppress their feelings of nationalism and 
patriotism. Other students 'with progressive social 
and political views' met with the same fate. In 
September 1938 Ziauddin, backed by United Provinces 
Government and Aligarh landlords, followed his stern 
measures with the rustication of some more students. 
Some years later, Ziauddin boasted that the Congress 
activitists were lying low in Aligarh, and advised the 
students 'to boycott every person who misleads the 
Muslims'.(75) 
Closely allied with Ziauddin were some senior teachers 
like Jamiluddin Ahmad, lecturer in English and convenor of 
the committee of writers of the All India Muslim League, 
M. B. Mirza, and his colleague Muhammad Afzal Husain Qadri. 
• • • 
However, in the late 1930s and early 1940s, several 
Schemes of Muslim federation and of independent Muslim 
states were drafted by various Muslims. Some Aligarh 
scholars, imbused with the mission to regenerate their 
community, put forward their own proposals. They were 
never so vigorous in looking after their interests as a 
community. In August 1939, Qadri and Zafarul Hasan made 
(74) Jinnah to Zahid Husain, December 5, 1945 (SHC). 
* • 
(75) The Aga Khan to Fazl-i IJussain, January 14, 1936. 
Waheed Ahmad (ed) Letters of Mi"an Fazl-i Hussain 
(Lahore, '1976) p. 481. 
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a sheme to preserve the interests of Indian Muslims/ 'a 
nation by themselves'. They proposed the creation of three 
sovereign states in British India - North-West India or 
Pakistan, Bengal and Hindustan. Hence, the Hasan-Qadri 
scheme was endorsed by eight Aligarh professors who, at the 
same time, peplored A. Latif's scheme which advocated the 
division of the proposed Indian federation into eleven 
Hindu and four cultural zones. 
Moreover, after a few months Zakiuddin and Burhan 
Ahmad joined Zafarul al-Hasan and 'Ubaidullah Durrani in 
repudiating Gandhi's attack on the theory of separate 
Muslim nationhood. In a statement submitted to Jinnah, 
they endorsed the Hasan-Qadri scheme and pointed out that 
neither fear of British bayonets nor the prospects of a 
bloody civil war would weaken free Muslim states in areas 
where they were in the majority. it is noteworthy that in 
his famous Lahore address at the Muslim League session in 
March 1940 Jinnah continued to draw upon his classic 
exposition of the two-nation theory.(76) 
In the wake of India's partition in August 1447, Zafar 
al Hasan, M. A. H. Qadri, A. B. A. Haleem and Jamiluddin 
Ahmad joined hundreds of students in Aligarh on the long 
trip to Pakistan.(77) The Pakistan freedom movement gives 
pride of place to Sir Syed, who laid the foundation of the 
Aligarh College, which became the centre of the political, 
cultural and literary life of the Indian Muslims with 
varying degree of emphasis. Besides the creation of 
(76) R. J. Moore, 'Jinn3h and the Pakistan demand', Modern 
Asian Studies July 1982. Vol. 17, No. 4, October 1983, 
p. 541-542. 
(77) The number of students in 1946-47 was 2,497, but the 
enrolment dropped to 1,733 in 1947-48 owing to 
partition. Report of the AMU Enquiry Committee 
(Aligarh, 1961) p. 13. 
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Pakistan, the Aligarh College succeeded in achieving 
the objectives led by the founder of the college. 
Nevertheless, it proved to be a failure in achieving the 
significant objectives. Henceforth, the successes and 
failures of the Aligarh College will be the locus of the 
following chapter. 
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CHAPTER IV 
ALIGARH IN RETROSPECT 
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An epoch in the social progress of India."(1) With 
these words on his lips Lord Lytton laid the foundation 
stone of the M.A.O. College. Nearly eithty years later, H. 
A. R. Gibb characterised this college as "the first 
modernist institution in Islam".(2) These two notions 
provide two angles from which the history of the M.A.O. 
College may be viewed and assessed. 
In order to undertake an examination of "Aligarh in 
retrospect" its success and failures - one has to first 
critically evaluate the contributions it made towards the 
progress of social change among Muslims in India. 
Secondly, one has to assess the extent to v^ hich the Aligarh 
College and Sir Syed were successful in re-orienting and 
reconstructing the Muslim attitude to the requirements of 
the modern age. Finally, and perhaps most importantly, an 
evaluation has to be made as to whether Sir Syed and the 
Aligarh College were able to achieve the desired synthesis 
between the two paradigms or modes of education - the 
"Western secular" and the "traditional religious". 
These are among the issues and questions which form the 
nucleus of this chapter and to which we now turn. 
THE ROLE OF ALIGARH COLLEGE IN RAISING 
THE STATUS OF MUSLIMS 
The success of the college in realizing its 
socio-political scheme can be described as the most 
phenomenal. During the mutiny, when Sir Syed came on the 
scene, the Muslims were blamed for the rebellion and were 
(1) Nawab Muhsin al-Mulk, (ed) Addresses and Speeches 
relating'to the M.A.O. College (Aligarh, 1898) 
p. 23-24. 
(2) H. A. R. Gibb, Islam (formerly entitled Muhammedanism) 
(Oxford, 1975) p. 124. 
-110-
castigated as being disloyal (as already discussed in 
the first chapter). Thus, they were looked upon as the 
potential enemies of British rule. Furthermore, the 
Muslims were hostile towards the Western mode of education, 
and were also politically disorganised. It was Sir Syed 
who, within a very short period, checked all the factors 
leading to decline and, by his herculean efforts, set the 
Muslims back on the road of progress. This, it may be 
argued, was mainly effected throuth the Aligarh College 
and by adopting a pro-British policy in their educational 
endeavours.(3) 
Thus, the Aligarh movement and the college succeeded in 
transforming the view of the British Government towards the 
Muslims in India to the extent that the British generally 
began to consider Muslims as 'truly loyal' subjects. 
Moreover, the British officials in India took pleasure 
in declaring that to be an Aligarh student is to have a 
passport to the confidence of the British.(4) 
Politically, the Muslims now organized in India as a 
solid block under the Aligarh leaders. In course of time 
(3) Nawab Muhsin al-Mulk, (ed) Addresses and Speeches 
relating'to the M.A.O. College (Aligarh, 1898) 
p. 23-24. The objective of the college mentioned in 
one of the speeches was: 
"The college was to educate the Muslims in such a way 
that they may appreciate the blessings of the British 
rule, to dispel those illusory traditions of the past 
which have hitherto exercised a baneful influence on 
our race, to reconcile oriental learning with Western 
literature and sciences..., to make Muslims of India 
worthy and useful subjects of British crown, to 
inspire in them that loyalty which springs not from 
servile submission to a foreign rule but from genuine 
appreciation of the blessings of the good Govenment". 
(4) Ibid, p. 95 
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they restored themselves to a position of great 
importance.(5) Lord Curzon aptly remarked that: 
Sir Syed showed a profound political insight in 
laying emphasis on education. For through education 
alone the Muslims could equip themselves with weapons 
which would enable them to recover any portion of 
their lost ascendancy in India.(6) 
Further, Sir Syed was also able to transform the 
Muslims into a 'nation' on the basis of religious 
solidarity and to provide them with a separate ideology. 
This in turn led to the demand for an independent Muslim 
state in the first half of the present century. 
The Muslim League, which played a very significant role 
in creating the Muslim state, i.e. Pakistan, had emerged 
from the Aligarh Movement as well. V?ith distinguished 
figures as Nawab Muhsin al-Mulk,' Bilgrami and Sir Sultan 
Mutiammad Shah Aga Khan III as the moving spirit behind this 
organization, this was no small achievement for the Aligarh 
College. 
In sum, we can say that the college produced Muslims 
who became promine.nt leaders of the community in various 
parts of India. In addition, the students of the college 
became the spearhead of the Muslim movements in various 
(5) K. M. Pannikar quoted in M. S. Jain, The Aligarh 
Movement (Karachi, 1979) p. 184. 
(6) (a) Lord Cruzon's reply to the address of the trustees 
of the college. A][G January 30, 1901, p. 191. 
(b) Sir Syed himself stated that "If the Government 
has not given some of our rights to us yet for 
which we may have a grudge, higher education is a 
thing which willy nilly would oblige them_to give 
(those rights) to us." quoted in K. Nizami, Syed 
Abmad Khan (Delhi, 1966). Reprinted 1974, 1980. 
p. 69. 
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provinces of India.(7) Thus, the college, apart from 
being a seat of learning, can rightly be described as an 
agency of social change and a hub of various movements -
political, social, educational and cultural (including the 
Khilafat Movement).(8) 
While one can hardly deny the success of Aligarh as an 
instrument for socio-political change and for engendering a 
sense of identity and leadership for Muslims, the college 
cannot be called a "democratic" institution of "equal 
opportunity". For alghough in principle, it asserted its 
aim to educate the children of nobles and peasants alike, 
in practice the policies of the college maintained a 
selective entry for students, who came mostly from the 
aristocratic families of the Muslim society. 
THE ADMINISTRATIVE POLICY OF THE COLLEGE 
Sir Syed's educational endeavours were concentrated 
primarily on the educational emanicipation of the Muslim 
upper class. However, for the common people he envisaged 
limited education, sufficient to enable them to practice 
their trades efficiently. 
In order to clarify the educational philosophy of his 
movement. Sir Syed appointed in 1872 a Select Committee 
consisting of nineteen individuals. In his introductory 
remarks he freely conceded that "We have adopted an 
educational plan to meet the educational needs of various 
(7) The following is a list of some of the prominent 
graduates of the Aligarh College who played a 
significant role in the Muslim political policy in 
the 20th century: Nawabzada Liyaqat "^ Ali Khan, 
SahIbzada_Aftab Ahmad Khan, Khwaja Ghulamus-saqlin, 
Sayed Nabi-ullah, Maulana Muhammad ^li, Maulana 
Shaukat ^Ali, Maulana Sayed Sulaman Ashraf, Maulana 
ziiEar A^li Khan, Khwaja Nazimuddin, Syed Raza ^Ali. 
(fi) All India Enalish Teachers' Conference, XXVIII 
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(Muslim) classes (dividing the Muslim society between the 
upper and the working class)". (9) 
Sir Syed divided Muslim society into five classes: (i) 
the class of people who aspired to achieve high grades for 
jobs in the government. They desired pre-eminence and 
hoped to benefit the country, (ii) Another class wanted to 
engage in trade and invest money in industry. (iii) Yet 
another class wanted only to look after its property and 
estates. {iv) Then there was a class interested entirely 
in acquiring a mastery of religious scholarship. (v) 
Finally, there were common people (Jama'^at^awamm al-nas). 
Sir Syed admitted that a degree of education was necessary 
for this class. In addition to this, he asserted all 
classes desired religious education for their children.{10) 
In the light of the above differentiation. Sir Syed 
evolved two educational programmes - liberal and 
scientific. Liberal education consisted of Islamic 
studies, literature and social studies, mathematics and 
natural sciences. Scientific education included 
engineering, veterinary science, anatomy, zoology, botany, 
geology, mineralogy, and chemistry.(11) It was primarily 
(9) H. Malik, 'Sir Syed Aljmad Khan's contribution to the 
development of Muslim Nationalism in India' Modern 
Asian Studies 4, 2 (1970), p. 13 5. 
(10) Ibid, p. 136 
(11) Sir Syed included the following under: 
(a) Islamic studies - Law, jurisprudence. Tradition 
(l^adith), principles of traditions, commentary on 
the Qur'an, biography and dogmas; 
(b) Literature - Grammar and syntax of Urdu, Persian, 
Arabic, English and Latin, history, geography, 
ethics, psyfeplogy, logic, philosophy, political 
science and public administration; 
(c) Mathemautic - Arith^raetic, geometry, statistics, 
electricity, meteorology, geology, and natural 
philosophy. Sir Syed, Maqalat-i Sir Syed: 
Ta^alimi tarbiyati aur ma'^ shrati mudamin Lahore, 
Majlis taraqqi-adab 1962, Vol. VI, p. 79-80. 
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to educate the sons of the upper strata of Muslim society 
that Sir Syed proposed to establish the Muhammadan 
Anglo-Oriental College at Aligarh. It needs to be 
mentioned that originally Aligarh was to consist of three 
colleges: one using English as the medium of instruction, 
the second Urdu and the third Persian or Arabic. The 
second and third colleges never came into existence, but in 
his plan Sir Syed envisaged them as training judicial 
officers, litterateurs and religious scholars. 
Sir Syed considered elementary education up to the age 
of thirteen sufficient for the children of working classes. 
It may be argued that he sought to discourage the children 
of the lower classesfrom seeking admission in the 
Muhammadan Anglo-Oriental College by keeping the tuition 
fees and boarding charges very high compared to the 
standards of living at that time. 
This thesis can be supported by the comments of various 
prominent figures of the college. For example, Morison 
(the principal of the college) emphasized that he doubted 
whether it was even Sir Syed's intention to provide 
special facilities to poor Muslims who could not study 
elsewhere.(12) Even the secretary of the college mentioned 
in his various reports that the majority of students at the 
college belonged to the nobility and the families of good 
position from various areas.(13) This can be evidenced 
by the fact that at one time, students representing the 
well-known families of the Nawab of Murshidabad in Bengal, 
Nawab of Mangraul in Kathiawar, Nawab of Surat and Sachin 
in Bombay, Nawab Begum of Palli in Madras, Nawab of 
Chattari and Raja of Mursan of Aligarh, Raja of Nagpur and 
(12) M G April 10, 1902, p. 232. 
(13) Report of the secretary of the college for the year 
1878, 1881, M G April 13, 1878 and April 2 1881. p. 
416, 465 respectively. 
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others were getting their education at Aligarh.(14) The 
college authority also pointed out on a number of occasions 
that the cost of education at Aligarh College was much 
higher than in any other government or private school or 
college. They did not want education to be looked upon as 
a thing to be achieved cheaply.(15) 
In addition, the children of the aristocracy were 
to be lodged on the campus of their colleges, where 
specially-trained tutors and protectors were to look after 
their physical and moral well-being. After graduating from 
the Muhammadan Anglo-Oriental College, they were to compete 
for higher positions in the British Government, and to 
occupy other prestigious professions including law, 
medicine, and engineering. 
Sir Syed's priority on higher education for the 
children of noble families can be traced to several factors 
which may be said to have influenced and shaped his ideas. 
First Sir Syed himself was rooted basically in the 
nobility. He was aware of the major social change that 
had occured - the emergence of a new social group and the 
decline that had set in among the Muslims. He wished to 
defend the social supremacy of the landed aristocrats. 
Hence his main concern may be stipulated as being with the 
social and moral progress of the children of the noble 
families. 
Being tremendously impressed by modern scientific 
thought, he saw Muslim community's salvation in adopting 
the Western mode of education. Consequently, the entire 
efforts of Sir Syed came to be geared towards the 
(14) Address to the Lt. Governor of N.v;f. Provinces. AIG; 
August, 1, 1904, p.19. 
(15) AIG: April 13, 1878, April 2, 1881, February 16, 1886, 
p. 417, 365, 187 respectively. 
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introduction of modern education not with an aim towards 
social justice but towards the welfare and prosperity of 
the Muslim aristocracy {emphasis added). 
Secondly, Sir Syed's endeavour for the production of a 
class of highly-educated people is probably a reflection of 
Baoualay's 'down filtration theory'. This can be traced in 
the following statement of Sir Syed: 
It was highly desirable that there should be a class 
of Muhammadans possessed of the highest standard of 
learning in English. Such men will be in a position to 
do good to their country, and will also give a stimulus 
to the further improvement of education. They will in 
fact be the source and medium of knowledge; and the 
Arts and Sciences existing in English would be rendered 
into Urdu through them, and thus the country would 
derive an inestimable advantages from them.(16) 
Thirdly, Sir Syed's efforts towards educating the upper 
stratum of the Muslim society seems also to have been 
determined by the values and attitudes prevailing at that 
time which attached considerable importance to the notion 
of "social status". This was determined mainly by 
socio-economic capability, and to some extent by birth. 
For example, he justified the selection to the council of 
men of high social position, even though they did not 
possess the required ability and skill. On this ground he 
said: 
It is necessary that for the Viceroy's council the 
members should be of a high social position. I ask 
you would our aristocracy like a man of low caste or 
insignificant origin, though he be a B.A. or M.A. and 
has the requisite ability, to be in a position of 
authority above them and have power in making the laws 
that affect their lives and property? Never: Nobody 
would like it (cheers). A seat in a council of the 
(16) Report of the members of the Selected Committee for 
the better diffusion and advancement of learning among 
Muhammadans of India, p. 51. 
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Viceroy is a position of great honour and prestige. 
None but a man of good breeding can the Viceroy take 
as his colleague, treat as his brother, and invite 
to entertainments at which he may have to dine with 
Dukes and Earls. Hence, no blame can be attached 
to Government for making these great members of the 
council.(17) 
Lastly, the financial constraints imposed on Sir Syed 
also must be taken into consideration. The resources at 
his disposal were extremely meagre. The collection 
of money for the establishment of the Muhammadan 
Anglo-Oriental College was a stupendous task. Nizami in 
this respect affirms: "Syed A|;imad collected money for the 
proposed college through all possible means and methods.... 
He persuaded, begged, and entreated people in order to 
collect funds for the college".(18) 
Consequently, Sir Syed diverted whatever funds he could 
collect towards what he considered to be 'the best bet' -
the higher education of the children of aristocratic 
families. 
Thus, in a nutshell, we can say that the Muhammadan 
Anglo-Oriental College existed for the children of noble 
families, who were exclusively trained to become the 
westernized professionals and educated elites and leaders 
of Muslim society. 
THE QUALITY OF EDUCATION 
Having examined the discriminatory policy of the 
Aligarh College, we now turn to examine the degree to which 
Aligarh was successful in its objective of producing 
"quality products" in the intellectual field, who could be 
(17) Shan Muhammad, Speeches and Writings of Sir Syed, 
(Nachiketa Publication Ltd: Bombay, 1972) pp. 204-205. 
(18) K. A. Nizami, Syed At^ mad Khan, (India: Delhi, 1966) 
p. 82. 
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regarded as leaders and catalysts for social change after 
Sir Syed. 
As stated above, the primary objective of the college 
has been to produce quality rather than quantity. Sir Syed 
always emphasized quality in training the students to 
follow his ideal.(19) 
However, despite such ambitions, the college was unable 
to produce quality in terms of great historians, poets, 
philosophers or artists.(20) Molvi Muhammad Baddrudin 
pointed out that not even a sigle society existed in the 
college which could give rise to academic interests or 
academic intellectual discussions. Though theoretically a 
number of them existed, practically none of them came up to 
the mark.(21) Even the principal of the college confessed 
in his annual report of 1895 that there did not exist a 
"stimulated intellectual atmosphere which can be found in 
a European university".(22) 
This was primarily due to the lack of consensus on 
what ground the quality should be assessed. Was it on 
the bais of producing "good Muslims" or did it require 
simultaneously to produce great educationists and 
philosophers? The answer may be deduced from the statement 
of one of the leading professors of the college. Professor 
Arnold: 
(19) Tufail Ahmad, quoted in M. S. Jain, The Aligarh 
Movement op. cit. p. 43, 
(20) Molvi Muhammad Baddrudin, quoted in M. S. Jain, Ibid. 
p. 183. 
(21) Ibid. 
(22) M.A.O. College Magazine, July 1895, p. 252. 
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If the M.A.O. College would create great scholars, 
speakers, writers and its students would become great 
barristers and judges, but no noble-minded servants of 
their community who would sacrifice their heart and 
soul to the good of the community, then it would be 
understood that the college had done nothing remarkable 
or worthy of notice and the training had not directly 
benefited anyone.(23) 
Moreover, the test which Beck(24) applied in estimating 
the success of the college was: "does the college produce 
students who would be zealous to promote college's welfare 
and progress? ...if the students left the college without 
a desire for its prosperity, then I should say that the 
college had failed in its highest functions".(25) He 
further argued that "at least a portion of their energy 
should be devoted to the service of their community. Only 
by virtue of this would there be any hope that the Muslim 
community will shake off its lethargy, and rise in the 
scale of progress if they turn out egoists ... adieu 
of any hope of progress".(26) 
Furthermore; Morison(27) stipulated that the founder 
had expected that "every Muslim who lived in these walls 
should look upon himself as pledged to a certain mission 
for the rest of his life.... Every student would be a 
social reformer and eventually enliven the whole 
community".(28) 
(23) AI£ November 7th, 1893, p. 116. 
(24) See Appendix for details of the contribution made 
by Principal Beck in the progress of the college. 
(25) AIG May, 5th, 1891, p. 509. 
(26) Ibid. 
(27) See Appendix for the role and contribution of 
Principal Morison for the M.A.O. College. 
(28) AIG April 10th, 1902, p. 232. 
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While the college did not aim to produce any notable 
intellectuals, it was far more successful in its efforts to 
establish various institutions which promoted the concept 
of Muslim unity and the welfare of the community. The 
following are a few examples of such institutions. 
THE DUTY (ANJUMAN-UL-FAR2) 
In November 1890, Aftab Aljmad Khan with some of his 
fellow students, founded the institution known as 'The 
Duty' or Anjuman-ul-farz. It was created to raise funds 
for the education of poor Muslims who were unable to pay 
the expenses of higher education; to make Muslims realize 
the necessity of imparting English education to their sons; 
to explain the blessings of the college upon the Muslim 
community in India; to disprove by their personal examples 
the false rumours about the college; and to collect money 
for the construction of the college mosque. The 'servants' 
of 'The Duty' as they preferred to call themselves, used to 
beg from door to door and some times held tea shops in the 
various fairs and conferences to raise the necessary 
funds.(29) The above practice thus established a tradition 
at Aligarh of students participating in the various 
activities, both communal and political, pertaining to 
Muslim interests.(30) 'The Duty' became one of the 
important channels through which money flowed into the 
coffers of the college and by 1904-05, they collected a sum 
of Rs.32,884, and on March 31, 1905 the assets of the 'The 
Duty' were valued at Rs.56 ,000 . (31) 
(29) This was not the solitary instance of the students 
of the college going out of work for the Muslim 
cause. Often students were sent out for propagating 
the cause of the Muslim educational conferences. 
(30) Report of Educational Conference for the year 1900 
and 1901, p. 238, 332. 
(31) Bhatnagar, History of M.A.O. College, op. cit, p. 156. 
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THE BROTHERHOOD (THE IKHWAN) 
Another important institution designed to keep the 
alumni of the college in touch with their 'Alma-mater' was 
'The Brotherhood' founded by Morison in 1891.(32) The aim 
of the 'The Brotherhood' was to create a centre of national 
activity, a unity of thought and action and a lasting bond 
of brotherhood among the Muslim youth, who were separated 
by the necessities of their different careers.(33) 
The members of the 'The Brotherhood', actuated by 
feelings of common love for the college, agreed to 
contribute one per cent of their income to the college. 
Consequently, the students who went out of the college 
were not passed into the river of oblivion, but rather 
maintained definite links with the college. Furthermore, 
past graduates were able to sit in the meetings of the 
Board of Trustees of the college. 
THE BROTHERHOOD OF PURITY (IKHWAN-US SAFA) 
The 'Ikhwan-us safa' was another social institution 
founded in 1890 by the efforts of a student, 
Ghulam-us Saqalain. The idea of this association was 
borrowed from a mystical-philosophical society founded 
in Basra, Iraq, nearly 900 years ago. The aim of the 
'Ikhwan-us safa' was to reform man's life, root out 
oppression and corruption, and to promote physical .and 
moral cleanliness.(34) 
(32) It worked only up to 1896 but led to the formation of 
the 'Old boys' association in 1898-99. 
(33) Bhatnagar, op. cit. p. 107. 
(34) Professor Arnold used to take a leading part in this 
association's activities. 
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Besides this, there were Siddon's Union Club and 
Cricket Club. The Siddon's Union Club was established 
in order to stimulate intellectual activity amongst the 
students by holding forthnightly debates on social i 
political and other problems of the day. It worked like 
a 'mimic parliament' in which participants learnt and 
modelled working together.(35) Thus, it set the useful 
precedent of students yielding their individual interests 
for the good of the community. The cricket club was 
founded to provide an opportunity for students to mix 
freely with the British community. It was felt that a 
playground has always been a better place than the 
classroom for developing intimacy and understanding. The 
cricket matches, as far as possible, were played against 
terms in which British civil and military officials 
participated. Eventually, this game proved to be a good 
source of reputation for the college. 
Thus, the above institution and the club were organized 
to achieve the objectives of producing good Muslims who 
would be devoted to the betterment and prosperity of the 
community. In addition, the union club and cricket club 
were established for the intellectual development and to 
develop intimacy with the British respectively. 
Moreover, the system of bringing the Muslim students 
together proved fruitful as it aided in the removal of 
mutual discord and develop a strong communal spirit among 
them. This is clearly noticed from the feelings of one 
of the students in his address to his fellows: 
(35) Siddon's Club was established in 1883 after the name 
of the first principal of the college H. G. Siddons 
(see Appendix for more detail) to commemorate the 
favours and benefits conferred by him to the college. 
AIG, October 6th, 1885, p. 1098. 
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You came here not only to take a degree, not only to 
acquire a full knowledge of English or Arabic, but also 
to enable yourselves to pass an examination of sympathy 
with one another and fellw-feeling.... if you fail in 
that, be confident that you have done nothing.(36) 
Having assessed the extent to which the college 
contributed towards bringing about socio-political reform 
among the Muslims, and catering to the affective and moral 
development of students, we turn now to assess the degree 
to which the college was able to provide both the secular 
and religious educational needs simultaneously. In other 
words, was Aligarh able to bring about a synthesis between 
the two paradigms of education? Prior to this we need to 
establish the type of religious ideas that Sir Syed held 
and wanted to propagate. 
RELIGIOUS IDEAS OF SIR SYED 
The provision of religious education at the college was 
designed to impart knowledge in religious and secular 
subjects, so as to enable Muslim students to meet the needs 
and demands of the time. However, it can be argued that 
the type of religious ideas that Sir Syed held and wanted 
to impart were unacceptable to the'^ ulema' and hence he could 
not apply them in his college. 
The religious ideas of Sir Syed were profoundly 
influenced by Western liberalism as personified by Adam 
Smith; and by the doctrine of Ijtihad (the right of 
interpreting the Qur'efn and the Sunnah, and of forming a new 
opinion by the application of analogy) along the lines 
enunciated by Shah Wali Allah (who is considered to the 
founder of the new ^Ilm-i kalam in India and stressed the 
need for reviving the institution of Ijtibad) 
(36) Ibid, November 13th, 1880, p. 1278. 
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THE INFLUENCE OF ADAM SMITH 
Adam Smith's principle of supply and demand added a new 
dimension to the outlook of Sir Syed by providing him with 
a key to unlock the mysteries of history. After Sir Syed's 
return from England in 1869 he not only followed a liberal 
policy with regard to educational, cultural and political 
problems, emphasizing the need for private associations of 
Muslims, but also attempted an interpretation of Muslim 
history and religious education through the glasses of Adam 
Smith. He pointed out that the development of Islamic 
theology, philosophy and literature v/as conditioned by the 
laws of supply and demand. He further stated that in 
modern times there is hardly any demand for people trained 
in those traditional avenues of learning. Hence, Muslims 
should apply themselves to Western sciences and 
technology.(37) 
(37) The economic philosophy of Adam Smith is based upon 
three assumptions. First, he assumes that the primary 
psychological drive in man as an economic being is 
self-interest. Secondly, he assumes the existence 
of a natural order in the universe which makes all 
individual striving for self-interest add up to 
the social good. Finally, he deduced from these 
postulates that the best programme is non intervention 
of government in the interplay of economic forces, 
or whai has come to be known as economic liberalism 
or lai^ez faire. Two of the most crucial question 
in Adam Smith's philosophy are concerned with 
determination of the supply of labour and capital. 
The rising demand for labour, expressed in a rising 
rate of wages, increase the exertions of the workers 
in the short run and the number of the labouring 
population in the long run. This leads to Smith's 
theory of population: rising demand-rising 
price-rising supply. 
For further detail of the influence of Adam Smith on 
Sir Syed refer H. Malik, 'The religious liberalism or 
Sir Syed Ahmad Khan', MW, 54 (1964), 16-169. 
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THE INFLUENCE OF SHAH WALI ALLAH 
Sir Syed was keenly aware of the need for Ijtibad in 
modern times. On this subject he was deeply influenced 
by Shah Wali Allah, a theologian and mystic, who lived in 
Delhi during the decadent period of the Mughal Empire. 
Dr. Muhammad Iqbal has rightly pointed out that the first 
Muslim in India to feel the urge of the new spirit in Sir 
Syed was Shah WaliAllah. Shah WaliAllah was convinced that 
Islam and the Muslims of India were entering a new and 
critical era in the eighteenth century. Muslims had 
generally accepted the concepts of the four schools of fiqh 
as final. As a result, although the circumstances under 
which these schools were founded had changed, the law 
remained petrified. So, Shah Wali Allah went back to the 
original sources of Islamic law, the Qur%n and the tjadlth. 
He stressed a rational interpretation of Islamic thought 
to make it acceptable to the new age. He pointed out 
that Islam will neither be understood by believers nor 
appreciated by others, unless it was presented in a 
rational way.(38) 
This approach to religion which was so ardently 
advocated by Shah Wali Allah, won over Sir Syed. 
Henceforth, he endeavoured to harmonize the rational 
approach with Islam. He realised that the new age was the 
age of science and reason, and if Islam was to meet the 
challenges of the new age, it had to be re-interpreted 
according to the new sciences and philosophy. He believed 
that Islam had the vitality to meet the challenges of all 
ages and that the Qur'ah was in perfect harmony with .reason 
and nature. According to him, the Muslims had, in the 
(38) For a detailed analysis of Shah Wali"Allah"-'s "* '-• 
philosophy, see H. Malik, Moslem Nationalism in 
India and Pakistan, Washington, D.C. 1963, 
pp. 125-140. 
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course of centuries, deviated from true Islam and their 
faith had become encumberred with a number of accretions 
which had nothing to do with Islamic teachings. It was 
therefore, necessary to weed out these accretions. He 
held that Islam, if properly understood, was essentially a 
reationalistic religion. The Qur'an, he declared must be 
interpreted according to the light of reason and individual 
conscience. 
However, his liberal views on religious and social 
subjects were not yet ripe for his day and age, and 
subsequently came to be criticized and opposed. As a 
result, he could not apply his ideas even at the 
Muhammadan Anglo-Oriental College. This probably was 
one of the reasons for his failure to integrate the two 
systems of knowledge which will be discussed later in 
this chapter. It seems appropriate to examine the causes 
for the failure of reconciling the secular and religious 
educational systems at the Aligarh College. 
THE TWO PARADIGMS OF EDUCATION 
The Muhammadan Anglo-Oriental College was the 
first institution in India where learned Maulvis and 
distinguished scholars from Oxford and Cambridge lived 
within one compound. This was an impressive achievement, 
as Aftab Ahmad Khan affirmed in his presidential address: 
The great personalities like Sir Syed and his 
co-workers like Hali, Muhsin al-Mulk and Shibli on 
the one hand, and scholars like T. Beck, Morison, 
Arnold from the West on the other hand, had created 
an atmosphere which was unique not only in India but 
even in Muslim Asia.(39) 
(39) Presidential address by Sahibzada Aftab Ahmad Khan at 
the 36th session of All-India Muhammadan Educational 
Conference held at Aligarh on 26th December, 1923, 
pp. 58-59. 
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Nevertheless, it will be argued that the bringing 
together of Western scholars and learned Maulvis was 
largely superficial, and produced Muslims who were crushed 
between two extremes. 
The most important and significant factor for the 
failure of reconciliation probably was the methodological 
one. The approach followed by the college for 
reconciliation was rather superficial. In fact, the 
curriculum at the college was compartmentalized, and no 
attempts were made to synthesize and demonstate that 
science and religion are two sides of the same coin. (40) 
The dichotomy between these two systems was aggravated 
by the existing staff at the college. The '•^ ulema' who were 
in charge of the theological department were traditionalist 
and opposed to the learning of modern sciences. On the 
other hand, the Western scholars at the college not only 
differed from the Muslims in their religion and culture, 
but also taught the modern sciences without relating it to 
the religion of the students. Consequently, the students 
at the college who were influenced by the modern sciences, 
were unable to comprehend the relation of the sciences to 
the religion of Islam. 
Moreover, the ^ulema' were not yet prepared to accept 
any rational interpretation of Islam which could harmonize 
the two paradigms of knowledge. The founder of the college 
Sir Syed Ahmad had assumed that the unification of the two 
(40) It is important to keep in mind that there always 
exists two main sections of Muslims, namely 
'traditionalist' and 'modernists'. According to 
the modernist group, the Islamic faith is dynamic, 
moving with the times and is flexible. It is open 
to reinterpretation of its tenets. They insist on 
a synthesis between religion and science, contrary to 
the traditionalists approach. This will be discussed 
briefly in the concluding chapter. 
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systems would be possible by the reinterpretation of 
Islam. Therefore, he wrote Tafsir-ul-Qur'an (commentary on 
the Qur'an), and several articles in Tahdhib-al-Akhlaq based 
on the rational interpretation of Islam. Unfortunately, 
his teaching and ideas remained almost confined to himself, 
as he faced wide and bitter opposition from the community 
and particularly from the orthodox '•' ulema'. Hence, the 
theology in the college had to be left in the hands of the 
conservative ^ulema', whose rigid interpretation of the 
faith was unacceptable to the students brought up in a 
liberal modern educational environment. As a consequence, 
the first crops that grew at Aligarh were the gentlemen who 
wore Western dress, spoke English, prided themselves on a 
smattering of modern ideas, but were neither religious nor 
anti-religious.(41) Sir Syed himself was disappointed and 
described this early product as Satan.(42) 
Due to this unintended outcome, the modern education 
system was severely castigated by people like Hali, Iqbal 
and Shibll. The derogatory term ]T\aqk:yfh ZSA'a- (West-striken) 
was applied to the modern educated and Westernized classes 
by writers like Azad and Mawdudi.(43) 
The great poet Hali criticized modern education in the 
following words: 
They neither can make their mark in the Government 
service. Nor can they utter a word in the high Durbar, 
Nor yet can they haul goods on their back in the bazaar 
(market); And no longer are they able to till fields, 
either; Were they not "educated" they could have earned 
their livelihood in a hundred ways. But they are 
completely lost - thanks to their education.(44) 
(41) F. Rahman, 'Muslim Modernism in the Indo-Pakistan 
subcontinent' op. cit., p. 82-89. 
(42) F. Rahman, Islam and Modernity op. cit., P. 85. 
(43) Ibid, p. 
(44) Khwaja Altaf Hussain Hall, Musaddas (Lucknow; Sadi, 
1935), p. 72.* 
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Moreover, Shibli Nu'-nn^ T^, after sixteen years of 
teaching at Aligarh, admitted that the early products were 
'extreme Westernists'.(45) According to him, the M.A.O. 
College did not succeed in achieving the aim for which it 
was established, for it produced only graduates who secured 
clerical jobs in offices. Aligarh was considered a 
"graduate-producing factory" offering no intellectual or 
spiritual enlightment. Henceforth, Shibli developed a new 
educational ideology to acquaint Muslim youth with Islamic 
culture and placed a greater emphasis on secular Arabic 
literature. He pioneered a new educational institution 
called Nadwat-al ''^ ulama' (the assembly of the ^ ulema') at 
Lucknow.(46) 
Furthermore, the product of the modern education system 
was compared with the traditional educational system Shaikh 
Ikram stated that men who had their education sitting on 
mats in mosques included men like Sir Syed, Muhsin al-Mulk 
and Viqar al-Mulk, who were great thinkers and 
administrators. But on the other hand, the men who 
received their education in magnificient college buildings 
and whose reach extended to the best Western teachers in 
the world, became ordinary clerks in offices.(47) 
Although the poet Iqbal may be seen as the first Muslim 
intellectual in India after Sir Syed to have realized the 
importance of modern education, nevertheless he criticised 
the educational system prevalent during that period. Iqbal 
emphasized the importance of modern scientific studies, and 
(45) F. Rahman, 'Muslim Modernism in the Indo-Pakistan 
subcontinent' op. cit. , p. 56 
(46) Journal of Pakistan Historical Society, April 1986, 
p. 259. 
(47) Ikram, Shaikh Muhammad, Mawj-i kawthar (Lahore; Press 
unknown, n.d.) pp. 151-52. 
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also observed that, according to the dictates of the Holy 
Qur'an, it was a prerogative of man to conquer nature 
through scientific advancement. Iqbal makes a striking 
reference to the promises of a complete subjugation by man 
whose duty is to reflect on the signs of God, and thus 
discover the means of realizing his conquest of nature as 
an actual fact. 
Iqbal traces this modern approach of knowledge to the 
Qur'an, which sees signs of the ultimate Reality in the 
Sun, the Moon, the "lengthening of the shadows", "the 
alteration of day and night", "the variety of human 
colour", "the alteration of the days of successes and 
reverses of people" - in fact in all of nature as revealed 
to the sense - perception of man. And man's duty is to 
reflect on these signs and not to pass these 'as if he is 
deaf and blind' for he 'who does not see these signs in 
this life will remain blind to the realities of the life to 
come. 
And again in the Reconstruction of Religious Thought 
in Islam, he asserts: "The only course open to us is to 
approach modern knowledge with a respectful but independent 
attitude and to appreciate the teaching of Islam in the 
light of that knowledge, even though we may be led to 
differ from those who have gone before us. "(48) 
However, despite his "liberal" outlook towards modern 
education, he was critical of the 'wholesale' adoption of 
the values and norms of Western society. He condemned 
Western civilization in several of his works. He states in 
his Jawid-Nama: 
(48) Iqbal, The Reconstruction of Religious Thought in 
Islam (Lahore; Shan Muhammad Ashraf, 1968 (rpt) 
p. 181. 
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The powers of the West comes not from lute and rebeck, 
Not from the dancing of the unveiled girls. Not from 
the magic of tulip-cheeked enchantresses, Not from 
naked legs and bobbed hair; Its solidity springs not 
from irreligion, Its glory derives not from Latin 
script. The power of the West come from science and 
technology. And with that selfsame flame its lamp is 
bright. Wisdom derives not from the cut and trim of 
clothes; The turban is no impediment to science and 
technology. For science and technology, elegant young 
spring. Brains are necessary, not European clothes; On 
this road only keen sight is required. What is needed 
is not this or that kind of hat. If you have a nimble 
intellect, that is sufficient; If you have a perceptive 
mind, that is sufficient. (49) 
More specifically, he criticized the effects of modern 
education on young people. In his poem Pir-i Rumi wa 
Murid-i Hindi, he questions Rumi on important issues and 
selects appropriate answers from Rumi's Mathnawi. The 
opening verses is: "The seeing eye sheds tears of blood; 
Modern knowledge has became destructive to religion", to 
which Rumi answers: "If you apply knowledge (only) to your 
body, it is like a poisonous snake. If you apply it to 
your heart, it becomes your friend". 
In the same poem Iqbal complains about the 
depersonalizing effect that British education was having on 
the Indian Muslims in particular: "Alas I the young and hot 
blooded school boy is falling a helpless victim to the 
Western sorcerer", to which Rumi replies: "A bird caged 
for long, when it tries to fly, becomes an easy victim for 
every rending cat".(50) 
The above verse can be seen as a critique of both the 
traditional and modern educational systems, the former 
(49) M. Iqbal, Jaw jd-Nama, (tr) Arberry. See also Jagan 
Nath Azad, 'Iqbal, Islam and the Modern Age' Islam 
and the Modern Age 1986, p. 61. 
(50) fluhammad Iqbal, Bal-i Jibril (Lahore, Shaikh Ghulam 
^-Ali, 1962, p. 180. 
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incarcerating the inind and spirit in a cage, the latter 
giving a materialistic education which was out of tune with 
the spiritual values of Islam and indoctrinating Muslim 
youth with the superiority of Western culture. In a 
nutshell, the college could not achieve the objective of 
integrating the two system of education. However in the 
concluding chapter an attempt will be made to examine in 
brief, the role and contribution of the Aligarh College in 
the upliftment of the Muslim Community in India. 
• 1 3 3 -
CHAPTER V 
CONCLUSION 
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The previous chapter attempted to raise and discuss 
some of the key issues and problems confronted by Indian 
Muslims, particularly in the domain of education. The 
Muslim educational system during the end of Muslim rule was 
challenged by the British in the mid-nineteenth century. 
In the beginning, the Muslims of India criticized and 
opposed and kept themselves away from the Western modern 
educational system, while the Hindus accepted and strived 
to acquire the Western education. (This can be seen in the 
table in Appendix 7 showing the number of Hindu and Muslim 
receiving Western education.) Consequently, the Hindus 
began to progress economically and socially as they were 
the first to obtain status and position in the government 
offices. On the other hand, the Muslims, blinded by their 
narrow self-righteousness, sought to stop the clock of 
human progress. 
But the time would not wait for them. Because of their 
inability and unwillingness, even in the slightest degree, 
to change with the changing time and circumstances, they 
were overwhelmed by the galloping forces of decay. 
Moreover, after the great rebellion of 1857, Muslim 
society began to deteriorate catastrophically. It was 
under such unhappy circumstances that Sir Syed sook it upon 
himself to arrest the forces of decay within Muslim 
society and turn the tide in favour of progress. This was 
undoubtedly a formidable task, but Sir Syed answered the 
call of the time by unfurling a flag bearing the 
inscription "Educate, Educate, Educate". This was due to 
the fact that Sir Syed was convinced that education would 
cure all the social-political disease. He held these views 
because: 
To him the intellectual and moral decline of his 
community was an even more serious fortune than the 
loss of political power or material resources; and he 
looked upon a sound system of education as an effective 
instrument of intellectual renaissance.(1) 
(1) The Year Book of Education 'Muslim Education in India* 
(London; Evans Bros., 1934), p. 810. 
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After the Mutiny, Sir Syed decided to turn his 
attention to the betterment of his community. He was well 
aware that in no period of their long history were the 
Muslims so unenlightened and backward as in the latter part 
of the nineteenth century. Commenting on this situation, 
he remarked that, "My unfortunate Co-religion'<^ ^ S are... 
lying at the bottom of the path of ignorance."(2) adding 
that, "if this state of affairs were allowed to continue 
for any length of time, their mental malady would become 
incurable".(3) It is interesting to observe that he talks 
of "ignorance" and "mental malady" rather than of lost 
political power. It was the intellectual degradation or 
retrogression of the Muslim that was a source of great pain 
to him. 
Hence, it was Sir Syed's firm conviction that, as long 
as the Muslims did not acquire modern education, they would 
remain backward. Speaking in the meeting of the Muslim 
Literary Society in October 1863, he stated: 
The reason, gentleman, why we are all so backward is 
that whilst we are learned in and benefited by the 
philosophy, sciences and the arts of an/tiquity, we are 
almost entirely ignorant of those of modern times.(4) 
Continuing, he wondered, "Is it any prejudice that 
prevents us from doing so?"(5) Thus, Sir Syed hit the nail 
on the head. The source of the problem had been located. 
Like a trained physician, after diagnosing the disease he 
was ready to write the prescription. He had already 
decided that, unless Muslims availed themselves of the 
fruits of Western sciences and arts, they would remain 
(2) Graham, Life and Works of Sir Syed op. cit., p. 189 
(3) Ibid, p. 189. 
(4) Ibid, p. 74. 
(5) Ibid, p. 74. 
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in their same wretched state, and that a change, if there 
should by any, would be for the worse. Therefore, he set 
out to determine the causes of Muslim prejudice against 
obtaining modern education. A committee was instituted for 
this purpose. After a comprehensive study, the committee 
reported that: 
It may be stated briefly that the causes which have 
kept the Muslim aloof from English education may be 
traced to four sources.... to their political 
traditions, social customs, religious beliefs and 
poverty.(6) 
Now that the source of the disease had been located and 
accurate diagnosis of the causes made, Sir Syed (like an 
able physician) set out to prescribe the cure. Henceforth, 
his efforts were directed towards establishing a Muslim 
college, where Muslim children could acquire modern as well 
as religious education. Subsequently, the college was 
established in 1877. 
However, it seems pertinent to point out that during 
the establishment of the college, Syed Ahmad Khan was faced 
with opposition from the Sjlema'. The following invective 
by a religious divine is indicative of the ferocity of the 
forces of opposition Sir Syed had to contend with: 
No assistance is allowable to this institution (Muslim 
College at Aligarh). May God destroy it and its 
founder. No Muslim is allowed to give assistance to or 
countenance the establishment of such an institution. 
It is, moreover, the duty of the faithful to destroy it 
and chastize to the utmost those who are friendly with 
it.(7) 
(6) Graham, Life and Works of Sir Syed op. cit. , p. 192. 
See also, Malik, Rab Nawaz. The Development of Muslim 
Educational Thought (Ph.d. Dissertation, University of 
Kansas, 1968) p. 95. 
(7) Hali, Hayat op. cit., pp. 633-34 
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Subject to such violent abuse and threats, most of them 
would likely have succumbed, but Sir Syed remained 
undeterred. He continued to go forward with increasing 
confidence. Subsequently, in 1920, the college was raised 
to the rank of university due to the persistant efforts of 
the Muslim leaders like Aga Khan III, Raja of Mahmudabad 
and H. Bilgrami. 
The Aligarh College eventually succeeded in achieving 
most of its objectives. It gave opportunity to Indian 
Muslims to acquire knowledge in the modern and scientific 
domain. Moreover, the qualification obtained from the 
Aligarh College opened the doors to the official jobs, 
status and identity of Indian Muslims, In addition, it 
ameliorated the economic condition of Muslims and helped 
them to recover from their post-1857 misfortunes. 
All the above factors helped to equip the Muslims to 
face the problems of the new age, and ultimately led to 
the establishment of the Muslim state - Pakistan. 
One of the major objectives of the college was to 
infuse, difuse and harmonize the best elements of knowledge 
of both East and West - scientific as well as religious. 
Further, his new system of education was not to be a 
mere imitation of the West; instead, it was productive 
assimilation of both East and West. It was not a mere 
adaptation. In short, it was an attempt at a grand 
synthesis of the knowledge of the East and West. Sir Syed 
realized that the new age was the age of science and if 
Islam was to meet the challenge of the new age, there was a 
need for reinterpretation of Islam. Hence, by establishing 
the college he visualized the education of a Muslim who 
whould have "Qur'an in one hand, modern science in the 
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other and on his head the crown of 'there is no God, but 
Allah'".(8) 
It is interesting to note that the passionate attempt 
of Sir Syed to reconcile the religion of Islam and science 
was considered by a few Muslims as the result of Mu'tazila 
thinking. One of the critics concluded his evaluation by 
stating that Sir Syed was close to Mu'tazila in 
rationlizing the Qur'an to modern science.(9) 
Thus, due to the opposition from the Muslim community 
of the various parts of the world, he could not bring his 
own rational approach of religion into the Aligarh 
College. Moreover, it was mentioned by one of the 
lecturers at Aligarh College during ray visit to Aligarh, 
that the students were not allowed to read Syed Ahmad 
Khan's article on the rational approach of Islam at the 
college. Consequently, religious education at the college 
was left in the hands of the religious Sale mi"'. This could 
be the reason why the products of the college were either 
anti-religious or too religious - refuting the modern 
sciences as discussed in the forth chapter. Therefore, 
the founder of the college failed in achieving the grand 
synthesis of modern and religious education. 
Nonetheless, the impact of the college was widespread 
and profound, although its success was partial. It was 
initiated at a time when the need to educate Muslims and 
to make them reappraise their situation with a view to 
improving it was a presing one. It ushered in an era of 
new hope for Muslims. By the turn of the present century. 
(8) F. Rahman, 'Muslim Modernism in the Indo-Pakistan 
Subcontinent' op. cit., p. 82-9. 
(9) Muhammad Sadiq, A History of Urdu Literature, 
(London; Oxford University Press., 1964) P. 256. 
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sons of Aligarh, inflamed by a new spirit and an exuberant 
self-confidence, went forth to serve the Muslim community. 
In a matter of a few years, they were able to create their 
own independent state - Pakistan. One of the distinguished 
alumni of Aligarh Muslim University became the president of 
Pakistan. 
As for the personal service of Sir Syed to his people, 
it is not so insignificant either. It can be said that 
when the Muslims of India were on a steady course of 
decline, with seemingly little to hope for. Sir Syed came 
to their rescue. His awareness of the existing state of 
affairs and his apprehensions of the dangers that 
threatened the future of his people made him do something 
to alleviate their condition. The proposed panacea from 
Sir Syed was education - more specifically modern 
education, which to him was synonymous with Western 
education. 
Furthermore, Sir Syed made continuous efforts to fight 
against traditionalism and religious fanaticism. He 
subjected social conventions not to mere cynical 
persiflage, but to serious criticism of reason. As such, 
he was partially successful in obtaining acceptance of 
modern science and literature as an essential part of 
Muslim education. 
However, if we look from another angel, Sir Syed 
envisaged to harmonize the two paradigms of knowledge i.e. 
secular and religious. In other words, he attempted to a 
grand synthesis. Notwithstanding, as we have seen earlier, 
this lofty ambition was not achieved. Nevertheless it can 
be concluded that the Aligarh College contributed 
significantly to the socio-political uplift of the Muslim 
Community in India. The sparkling achievements demonstrate 
the Aligarh Muslim University played a very beneficial role 
at a time when Muslims in India had seemingly little to 
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hope for. Personalities such as Syed Ahmad Khan came to 
rescue the Muslims from further deterioration. They 
frankly told the Muslims that the past, no matter how 
glorious/ was dead and gone, and that the present was in 
ruins; but reassured them that there was something ahead to 
hope for. Hence, Syed Aljmad Khan and other Muslim leaders 
succeeded in preparing India Muslims for their bright 
future. 
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APPENDIX I 
GENEOLOGY OF SIR SYED AHMAD KHAN 
Sir Syed traced his geneology to Imain Husain, grandson 
of the Prophet. His ancestors came to India during the 
reign of Akbar 1556-1605. 
Syed Mohd. Dost (one of his ancestors was a 
contemporary of Aurangzeb) 
Syed Ahmad Khan 
Oct. 17, 1817 Born at Delhi 
1837 Saiyyid - ul-Akbar started by Syed Mohd. 
Khan, brother of Syed A. Khan 
1838 Death of Syed Mutaqqi 
1838 Service at Delhi Court 
Feb. 1839 Appointed Naib Munshi at Agra 
1840 Jam-i-Jam Published 
Dec. 24, 1841 Appointed Munsif at Mainpuri 
1842 Received the Title of Jawwad-ud-Daula Arif 
Jung from the Mughal Court 
1842 Completed Jila-ul-Qulub Bi Zikril Mahbub 
1844 Completed Tuhfai Hasan and Tabsil-Fi 
Jar-i-Saqil 
1845 Death of Syed Mohd. Khan, his brother 
-143-
1847 First Edition of Asar-us-Sanadid Published 
1854 Second Edition of Asar-us-Sanadid Published 
Jan. 13, 1855 Appointed permanent Sadar Ainin at Bijnor 
1855 Edited Ain i-Akbari 
April 1858 Appointed Sadr-us-Sadur, Moradabad 
1858 Published Sarkashi-a-Zilla Bijnor 
1858 Published Causes of the Indian Revolt 
1859 Established a Madarsa at Moradabad 
1860 Published Loyal Mohammedans of India 
1860 Famine in N.W. Provinces and relief work by 
Syed A. Khan 
1861 Death of his wife 
1862 Edited Tarikh-i-Firozshahi 
1863 Published a Pamphlet on Education 
1864 Laid the foundation of a Madarsa at Ghazipur 
established the Scientific Society at 
Ghazipur 
1864 Edited and published Tuzuk-i-Jahangiri 
Jul. 4, 1864 Elected Honorary Member of the Royal Asiatic 
Society of Britain 
1866 Aligarh Institute Gazette started 
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Sep. 25, 1867 Homeopathic Dispensary & Hospital at Benares 
Apr. 1, 1869 Left Benares for England 
Aug. 6, 1869 Received the Insigia of C.S.I. 
Sep. 4, 1870 Left London for India 
Oct. 2, 1870 Reached Bombay 
Dec. 24, 1870 Tahzib-ul-Akhlaq started 
Dec. 26, 1870 Established the Committee for Better 
Diffusion & Advancement of Learning Among 
Muhammadans of India 
Feb. 1873 Prepared a Scheme for Establishing a college 
May 24, 1875 Inaugration of the M.A.O. College at Aligarh 
Jun. 1, 1875 Regular Teaching Starts at the M.A.O. 
College 
1876 Retired from Service 
1876 Started Writing Commentary on the Quran 
1886 Established Muhammadan Educational 
Conference 
1887 Nominated Member of the Civil Service 
Commission by Lord Dufferin 
1888 Received K.C.S.I. 
1889 Received the Degree of L.L.D. Honoris Causa 
from Edinburgh 
Mar 27, 1898 Death at Aligarh 
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APPENDIX II 
SUCCESSORS OF SYEP AHMAD KHAN; 
NAWAB MUHSIN AL-MULK AND VIQAR AL-MULK 
Towards the close of nineteenth century a great 
calamity befell the Muslims by the death of Sir Syed Ahmad 
Khan (1898). His passing away removed from the scene a 
great patriot and staunch pioneer of Western education in 
India. The pioneer said that with his death there died 
"the most salutary and fruitful as well as the most 
powerful political force that has moved the Mahomedan world 
of India during last quarter of the century".(1) Truly, 
Muslim India in particular and India in general had lost a 
great leader, who had piloted their ship to a safe 
destination through a turbulent ocean. He left his impact 
on every walk of life and consequently commanded universal 
respect. Morison remarked that "Neither in England nor in 
India have I met any man who inspired me with so strong a 
feeling of reverence."(2) 
After Sir Syed, the question arose about his 
successor. But it was easily solved. Sir Syed's two 
co-workers were Moulvi Syed Mehdi '^ Ali and Moulvi Mushtaq 
Husain, popularly known as Nawab Muhsin al-Mulk and Nawab 
Viqar al-Mulk respectively. The former was Sir Syed's 
immediate successor, and the latter came after him. They 
proved to be true successors of the departed leader.(3) 
^^ ^ The Pioneer, March 29, 1898 
(2) The Aliqarh Monthly, July 1906 p.4 
(3) K. K.^AzIz, The Making of Pakistan op. Cit. p. 22 
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Nawab Muhsin al-Mulk 
Nawab Muhsin al-Mulk was born on December 9, 1837 at 
Etawah. He received traditional education in a Maktab and 
started his career as a humble clerk. By dint of 
perseverance he rose to the rank of Deputy Collector, 
winning high praises from his officers. Moreover, Sir 
Salar Jung I, Prime Minister of Hyderabad, obtained his 
services for the Nizam's Government. While in Hyderabad he 
acted as the Financial and Political Secretary to the 
Government. 
In recognition of his services he was awarded the title 
of Munlr Nawab Jung Bahadur (1884), and Nawab 
Muhsin-ud-Dowlah Muhsin ul-Mulk (1887) by the Nizam.(4) 
Sir Syed's magnetic personality, as stated earlier, had 
attracted a band of sincere sympathizers who had completely 
come under his spell. Muhsin al-Mulk was the first to 
join him in his arduous task. His affection for Sir 
Syed was immense. Not only he render his help in his 
political mission, but he assisted him in the educational 
movement also. He was a regular contributor to the 
(4) On both the occasions Syed Ahmad Khan expressed his 
extreme joy and appreciation for the great services 
Muhsin ul-Mulk rendered to the Muslim community. 
See Aligarh Institute Gazette, April 9, 1887. 
Moreover, he won praises from English officials also. 
Mr. Howell, the resident to Nizam, at a dinner, said, 
"... In Nawab Muhsin al-Mulk we have a statesman of 
shrewd hard headed, practical ability, who has climbed 
steadily upward on each step of the official ladder 
and yet has retained sufficient versatility to 
represent His Highness Government on the very 
different sphere of official life in England, where he 
commanded as he does here, the respect and esteem of 
all those with whom he was brought in contact." AIG 
February, 19, 1889. 
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Tah zTb-ul-Akhlaq and this won hiin a very important position 
in the leadership of the Movement. It was only after Sir 
Syed's death, when the helpless M.A.O. College was passing 
through a crisis, his qualities of leadership came to the 
fore and his importance was realised by all. 
His contacts with Sir Syed began in the year 1863, the 
year in which Sir Syed published his commentary on the 
Bible which resulted in a great hue and cry in Muslim 
community. Muhsin al-Mulk was so shocked by his commentary 
that he wrote to Sir Syed a long letter and even said that 
he doubted whether he is a Muslim. But, when he visited 
Sir Syed, he was profoundly impressed by his lofty ideas 
that he became his life long companion. Under Sir Syed's 
guidance he took a leading part in propagating the aims and 
ideals of the Aligarh Movement and greatly contributed 
towards strengthening the foundation of the college. 
After his retirement from the Nizam's service in 1893, 
he settled down at Aligarh. It is interesting to observe 
that the activities of the Educational Conference was 
confined to Oudh only due to the old age of Sir Syed, but 
it was he who infused a new life into it.(5) 
After Syed's death all eyes turned to Muhsin al-Mulk 
for the realization of the dream of the great leader. When 
he assumed the secretaryship of the college, it was 
completely without funds due to the embezzlement of a large 
sum of money by a clerk. But it was Muhsin al-Mulk who 
succeeded in collecting nine lakhs and eighty two thousand 
rupees within a very few years and enabled the college 
authorities to wipe off the financial deficit of the 
college. During his secretaryship the college made much 
progress. (6) At the death of Sir Syed in 1898 the total 
(5) AI£ July, 21st, 1893 p. 31. 
(6) Shibli's articles on Muhsin al-Mulk, quoted by 
Mohammad Ikrain, op. cit'. p. 106. 
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number of students were 343, while at the end of Muhsin 
al-Mulk's death in 1907 it rose to 862. Thus, we could say 
that if Sir Syed was the heart of the Aligarh Movement, 
Muhsin al-Maik was the brain without whose co-operation the 
success of Sir Syed would have become difficult if not 
impossible. About the contribution of Muhsin al-MGlk to 
the Aligarh Movement, Hall says that if no mention were 
made of his services an important secret of his Sir Syed's 
success would remain hidden. 
Viqar al-Mulk 
Another person who worked with Sir Syed, though 
differed from him on many occasions, was Moulvi Mushtaq 
Husain, who later became Nawab Viqar al-Mulk. He was born 
at Sarawah, a small village in Meerut district on March 24, 
1841. 
He entered in the judicial service of the Government in 
his very young age. The great famine of 1861 brought him 
close to Sir Syed who had been given charge of the 
Muradabad division and who entrusted Amroha sector to Viqar 
al-Mulk. In 1874 when again a famine appeared in Gorakhpur 
and Basti districts and where again Sir Syed was 
commissioned to supervise the relief work, he requested Sir 
John Strachey to send Viqar al-Mulk for help and who very 
ably handled the relief operation. Hence, amicable 
relations between Sir Syed and Viqar al-Mulk developed 
during this period. 
Furthermore, Sir Syed's Aligarh Movement appealed him, 
and like Sir Syed, he also felt that urgency of the 
introduction of English education among the Muslims. His 
article on the problem of Muslim education contributed to 
the Committee of Better Diffusion and Advancement of 
Learning which won the second prize, reveals his interest 
in the upliftment of his community. He wrote extensively 
in the Aligarh Institute Gazette and the Tahzib-ul-Akhlaq 
and his contribution was next only to Sir Syed and Muhsin 
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Sir Syed admired Viqar al-Mulk no less than Muhsin 
al-Mulk and had complete reliance on both of them. They 
also supported Sir Syed's missions as none else would have 
done. 
During the end of Sir Syed's life, he was greatly 
preoccupied with the management of the college, All India 
Muhammadan Educational Conference, the Anglo-Oriental 
Defence Association, the Editorship of the Aligarh 
Institute Gazette and the Tahzib-ul-Akhlaq etc. 
Consequently, most of the college work remained 
unattended. So Sir Syed passed on to Viqar al-Mulk who 
looked after the dinning hall, hostel management and 
general discipline of the students. 
Viqar al-Mulk succeeded Muhsin aL-Mulk in 1908 as the 
Honorary Secretary of the college. His period of 
secretaryship was a time when anti-British feelings had 
taken root among the students. He himself did not like 
British influence in the college and during the life-time 
of Sir Syed occasionally differed from him in this respect. 
Muslim Education was the focal point of his devotion. 
While he himself did a lot to improve the Muhammadan 
Educational Conference, he suggested certain modification 
to Sir Syed also to make it a more effective body.(7) 
Moreover, Sir Syed, in recognition of his services, named 
one of the college building as Mushtaq Manzil (see Appendix 
7). He paid glowing tribute to him saying that he could 
never forget the services rendered by him to the college. 
Thus, both the successors of Sir Syed played a 
significant role in leading the college towards the road of 
progress, and eventually to create their own Muslim state, 
Pakistan in 1947. 
(7) See Viqar al-Mulk's letter to Sir Syed AIG October 29, 
1891. 
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APPENDIX III 
MAJOR CONTRIBUTION MADE BY THE FOLLOWING 
PRINCIPALS OF THE M.A.O. COLLEGE 
Siddons - The First Principal 
Mr. H.G. I. Siddons, the headmaster of the M.A.O. 
School became the first principal of the college in January 
1877. While recommending him for the post of headmaster, 
Mr. Deighton, principal of Agra College, had said: "Mr. 
Siddons is far too good a man to lose, being both 
intellectually and socially much above the mark of Head 
masters in Govt. Schools" (Mr. Deighton's letter dated June 
1, 1875 is preserved in the Archives of the University). 
Mr. Siddons was a quiet simple Englishman who carried 
bureaucratic dignity about him and kept aloof from Indians 
in general. He did not mix as freely either with the 
students or the Indian staff as the succeeding principals 
and other English professors did.(l) 
The principal had little to do with the managemenet of 
the college or the boarding house. As academic head, he 
was concerned only with the supervision of teaching and he 
strove hard to maintain a high standard. He took keen 
interest in the extra-curricular activities and treated the 
students with sympathy. 
The Institute Gazette published an article on February 
17, 1880 in which the various aspects of the college and 
its boarding houses were discussed. Referring to Siddons 
it said that he was as much devoted to the college as the 
"Founders" and the members of the Managing Committee. 
(1) Tufail Ahmed, Musalmanon ka Raushan Mustaqbil 
op. cit. Part III. 
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He left the college as he could not stand the hot 
summers of India and his health began to fail. He 
submitted his resignation on May 5, 1883 but desired to be 
relieved from February, 1884, so that the authorities could 
conveniently recruit suitable successor. The Managing 
Committee which met on August 28, 1883 accepted his 
resignation and approved of the selection of Mr. Theodore 
Beck, whom Syed Mahmud had recommended from England. 
Theodore Beck 
Mr. Beck is one of the controversial figures in the 
history of the college. He has been loved, revered, hated 
and feared, highly appreciated and strongly condemned. He 
has been given all the credit for the phenomenal success of 
the college and at the same time held responsible for the 
manifold ills which crept into its precincts. Highly 
responsible persons hold the opinions that due to Mr. 
Beck's personality the college would have remained a dwarf 
and the growing educational institutions. Other equally 
responsible people feel that the Muslims of India would 
have played a much more important role in the affairs of 
the country, and made a greater contribution to freedom 
struggle, if there had been no Beck to influence Sir Syed 
in shaping the policies he later advocated. 
Mr. Beck started as an unassuming and modest principal, 
but the circumstances so shaped themselves that his 
authority began to grow. The strike of 1888 brought the 
boarding house under his authority, and the Trustees 
Regulation of 1889 associated him with the management of 
the college. He controlled the finance of the college as 
Honorary Registrar to which he was appointed the same 
year. As member of the i^ iuhammadan Educational Conference, 
and as Assistant Secretary of Its Central Committee, 
(2) Institute Gazette, February 11, 1090. 
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he influenced Muslim public opinion. The vast influence he 
exercised over the Trustees of the college is apparent from 
the part he played in the controversies of 1898-99. He 
thus developed into a formidable force. 
Mr. Beck seems to have come with definite ideas about 
the role he had to play in India. Like a true Englishman 
of those days, his mission was to strengthen the 
foundations of the British empire in India, and to 
inculcate the spirit of loyalty among the Muslims. 
Soon after assuming charge of principals, Mr. Beck 
broke through the frigid aloofness which had kept Siddons a 
stranger among his pupils. He established intimate social 
relations with his students, often went out for evening 
walks with senior students, visited hostels and had his 
food brought to the common dining hail where he dined with 
them. He looked after sick students personally, got food 
cooked for them in his kitchen and helped needy students 
from his own pocket. Thus Beck endeared himself to his 
students and won their affection and regard in a remarkable 
measure. 
Beck was much affected by Sir Syed's death and he 
seemed to be losing all zest for life. He decided to 
devote himself to the collections of funds for 'Sir Syed 
Memorial'. His health began to fail. He went to Simla to 
recuperate and there, on September 2, 1899, he breathed his 
last. He was working upon an appeal to Muslims for the Sir 
Syed Memorial Fund, almost till the last day. 
Mr. Beck's last wish was that his grave should be paved 
with red bricks, the favourite colour of the M.A.O. College 
and the English translation of the following verse should 
be inscribed on his tomb. 
\y^^ .J v^^.,< o V y-^--' Jr^ ^ ^ ^'^ 
(Man lays stone on stone to build a house and calls it "my 
house". Neither mine, nor his, but only a place of shelter 
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for the birds to pass the night.) 
Beck's influnce over Sir Syed 
Some of the leading Indian writers hold Mr. Beck 
responsible for bringing about a change in the views of Sir 
Syed. It may be pointed out that almost all those writers 
who hold the view probably influenced by the statements of 
Mawlana Tufail Ahmed.(3) However, Bhatnagar argues that 
Beck did his utmost to create feelings of loyalty among the 
Muslims but there is no evidence to prove that he was 
completely dominated by him in his political views.(4) 
Theodore Morison 
Theodore Morison assumed principalship of the college 
on October 29, 1899. He stands midway between Siddons and 
Beck: Siddons stood on prestige and dignity and did not 
encourage social relations with the staff or the students. 
Beck was just contrast in the matter. Siddons was not 
interested in the affairs of the Management, while Beck 
took a leading part in the affairs as also in the elections 
of the Managing Committee. Dining halls, debating 
societies, games and politics kept him engaged for most of 
the time Morison combined dignity with sociability. He 
associated himself freely with his 'native' colleagues and 
students and yet maintained distance which elicited 
respect. He encouraged extra-curricular activities - the 
brotherhood, the duty society, football, horse-riding, etc 
and at the same time laid the emphasis on the academic life 
of the college. 
(3) Mawlana Tufail Ahmed, Musalmanon ka Raushan Mustaqbil 
op. cit.'p. 323. 
(4) Bhatnagar, History of M.A.O. College op. cit. p. 89. 
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Beck and Morison had only two things in common - a 
sincere interest in the education and the well being of the 
Muslim community and the largest interest of the security 
of the British Empire. Otherwise in character, conduct and 
method of approach, the two stood poles apart.(5) 
Morison and Politics 
Morison wanted that the college with its students, 
staff and Management Committee should not participate in 
the politics of the country. The only political activity 
he would think of was continuous expression of loyalty to 
the government. 
Morison had submitted his resignation in June, 1904, 
due to the domestic problem, on the completion of his five 
year contract. 
(5) Ibid, p. 138. 
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APPENDIX IV 
SPEECHES OF AGA KHAN III ON THE MUSLIM EDUCATION 
AND ALIGARH UNIVERSITY 
Speech by Aqa Khan III at Delhi, in 1902, 
with Introductory Coimnents by T. Morison 
At the conference at Delhi in 1902, His Highness the 
Aga Khan gave an interesting address with a forcible appeal 
to the Muhainmadan public. "If then" he said, "we are 
really in earnest in deploring the fallen condition of our 
people, we must unite in an effort for their redemption and 
first and foremost of all, an effort must now be made for 
the foundation of a university where Moslem youths can get, 
in addition to modern sciences, a knowledge of their 
glorious past and religion, and where the whole atmosphere 
of the place (it being a residential Varsity) may, like 
Oxford, give more attention to character than mere 
examinations. Moreover Moslems in India have legitimate 
interests in the intellectual development of their 
co-religionists in Turkey, Persia, Afghanistan and 
elsewhere, and the best way of helping them is by making 
Aligarh a Moslem Oxford where they can all send their best 
students, not only to learn the modern sciences, but that 
honesty and self-sacrifice which distinguished the Moslems 
of the first century of the Hijra. Gentlemen, it is not 
only my opinion, it is the opinion of all the best minds 
that guide Moslem thought in India, that such a university 
would restore the faded glories of our people. There is no 
doubt of the efficacy of the remedy: the element of doubt 
lies in the preparation of it. Will the Musalmans of 
to-day exert themselves so much as to found such a 
university? Have we so wholly lost the noble disregard of 
self, the generous devotion to the good of Islam which 
characterised the early Moslems, as not to be able to set 
aside some of our wealth for this great cause? We are sure 
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that by founding this University we can arrest the 
decadence of Islam, and if we are not willing to make 
sacrifices for such an end, must I not conclude that we do 
not really care whether the faith of Islam is dead or not? 
"Gentlemen, I appeal to all of you who hear me to-day 
to give not only your money, but your time and your labour 
to this great end. And especially I would most urgently 
adjure those who, in obedience to the precepts of our 
religion, give large sums in the way of God, to consider 
whether it is not more in accordance with the commands and 
example of the Prophet to help their Moslem brethren than 
to undertake pilgrimages and celebrate costly 
anniversaries. 
The sum which we ask for is one crore of rupees, for we 
propose to establish an institution capable of dealing with 
the enormous interests involved; we want to be able to give 
our Moslem youths not merely the finest education that can 
be given in India, but a training equal to that which can 
be given in any country in the world. We do not wish that 
in future our Moslem students should be obliged to go to 
England or Germany if they wish to obtain real eminence in 
any branch of learning or scholarship, or in the higher 
brances of industrial and technical learning. No, we want 
Aligarh to be such a home of learning as to command the 
same respect of scholars as Berlin or Oxford, Leipzig or 
Paris. And we want those branches of Moslem learning which 
are too fast passing into decay, to be added by Moslem 
scholars to the stock of the world's knowledge. And, above 
all, we want to create for our people an intellectual and 
moral capital; a city which shall be the home of elevated 
ideas and pure ideals; a centre from which light and 
guidance shall be diffused among the Moslems of India, aye, 
and out of India, too, and which shall hold up to the world 
a noble standard of the justice and virtue and purity of 
our beloved faith. 
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Gentlemen, do you think that the restoration of the 
glory of Islam would be too dear at one crore of rupees? 
If you really care for that noble faith which you all 
profess, you can afford the price. Why, if the Moslems of 
to-day did their duty as did the Moslems of the first 
century, in three months you would collect this money to 
pay for the ransom of Islam. Bethink you that there are in 
India 60 million Moslems, and of these at least 10 million, 
or one crore, can afford one rupee a head; from the head of 
every Moslem family we only ask for one rupee, whereas we 
all know well that there are people who can pay Rs.1,000 or 
Rs.10,000 with ease. 
There can be no reasonable doubt of the enormous 
benefit which such a university would confer upon the 
Muhammadan public, but I wish also to point out how great 
an advance it would constitute upon the educational system 
at present prevailing in India. The arguments that are 
employed are in no way peculiar to the Muhammadan 
community; they apply with equal force to the Hindus or any 
other of the great communities into which the people of 
India are divided; the general principle which I believe is 
capable of very wide application is that a university 
should be the university of a community not of an area; 
there should, for instance, be a university for the 
Muhamadans, for the Parsis, for the Hindus of Eastern India 
etc., but no university for the Panjab or Madras or Bombay. 
The first and, in the cause of education, the most 
powerful argument in favour of a Muhammadan or Hindu 
university is, that it would make possible the creation of 
genuine university towns, with traditions of their own. 
Under the present system the colleges of each university 
are scattered over a wide area and thus neither the 
students nor the lecturers have any opportunity of meeting 
each other, examing each other's methods, or arriving at 
unanimity of opinion upon even the fundamental principles 
of their art. Moreover, the present system is wasteful, in 
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the extreme, in the higher teaching. In five or six 
centres professors are now-a-days delivering M.A. lectures 
to two or three students apiece, who, if collected at one 
centre, could be more adequately taught by one lecturer. 
This dispersion of educational energy, which I look upon as 
the capital defect of the existing system, shows no signs 
of abating; the people of their own accord do not tend to 
aggregate in one locality for educational purposes; the 
centres of good teaching do not attract students from the 
inferior colleges; on the contrary, the tendency is 
centrifugal, and second grade colleges are continually 
cropping up and receiving support, whose sole 
recommendation is that they save students the easy journey 
to a college of recognised merit. 
There is, however, one force already in operation in 
the country which drives the people to collect together for 
educational purposes, and that force is religious 
sentiment, the desire of the pupil and his parents that the 
boy should be educated among his co-religionists. The 
Muhammadan College at Aligarh and the Central Hindu College 
at Benares are evidence that certain educational centres 
may evoke such enthusiasm among the members of the 
Muhammadan and Hindu community respectively that students 
will travel enormous distances so as to be eduated at these 
institutions. There is a natural determination of the 
people towards certain centres which their religious 
predelictions cause them to select, and if this spontaneous 
movement of the people is officially recognised, the people 
will themselves create those university towns, those 
central schools of advanced study, which cannot otherwise 
be compassed save by coercive legislation, 
A second point in which I think a Muhammadan or Hindu 
university would be superior to the present mixed bodies 
is, that they would be able to insist upon religious 
instruction. The total omission of religious instruction 
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in our present system of education is a defeat to which His 
Excellency the Viceroy called public attention, but the 
University Commissioners have failed to devise a remedy for 
it. The omission of religious instruction from the scheme 
of university teaching has not been less prejudicial to 
religion in India than to education; indeed, I am inclined 
to believe that the ignorance of the religious is a greater 
evil than the irreligion of the educated classes. The 
recognised exponents of the Moslem faith, naturally 
prejudiced against European learning, found some 
justification for this antipathy in the total absence of 
religious instruction in the Indian Universities, and they 
have consequently guarded themselves jealously against the 
contamination of all enlightenment that could be traced to 
European sources, they have thus failed to keep abreast 
with their co-religionists and are at present out of 
harmony with the practical leaders of the community. 
On the other hand, I cannot help recognising that a 
large number of English-educated Muhammadans, incontestable 
as are their merits in other directions, are indifferent to 
religion, and many of them have no faith at all. This is 
an acknowledged evil which is growing with the spread of 
English education. I cannot speak with confidence of Hindu 
society, but I am given to understand that there, also 
difficulties very similar to those I have observed in 
Muhammadan circles, are encountered. I believe that these 
difficulties would be removed by the constitution of a 
Hindu, as of a Muhammadan, university; for the first care 
of a Hindu or Muhammadan Senate would be a form a 
Theological Faculty in which for the first time in India 
the English-educated would draw up a plan of religious 
instruction. 
I will mention a third point in regard to which a 
Muhammadan or Hindu university would have an advantage over 
the present mixed bodies. It has been recognised by the 
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University Commissioners that the university should insist 
upon residence in hotels as a qualification of the degree. 
This is a task which, I venture to think our mixed 
universities can never adequately perform. A residential 
system worthy of the name implies constant interference 
with very intimate details of life and a regulation of 
daily habits; the officer at the head of a residential 
School of college is truly in loco parentis and in that 
capacity he must decide questions relating to the dress, 
food, baths, conversation, religious exercises and health 
of his students. Now I do not think the people of India 
are at present prepared to hand over the control of these 
very private concerns to mixed bodies like the present 
University Syndicates. I have seen enough to convince me 
that the present Syndicates would be very timid of 
interfering, and therefore I am confident that their 
legislation would be ineffective. But a Hindu or 
Muhammadan Syndicate would act with confidence and would 
not hesitate to enforce very stringent regulations upon the 
daily life of their co-religionists; the Governing Body of 
the Aligarh College makes very short work of the private 
judgment of the student. 
The recent University Commissioners regretfully notice 
the absence of the pious benefactor from our universities; 
this is certainly a matter for regret and it involves the 
consideration that all improvements in the Universities 
must be made at the expense of the public purse. But, as 
Sir Michael Hicks-Beach said at Aligarh, "experience has 
shown that there is no more certain way of encouraging the 
flow of private generosity than by associating education 
with some form of religion." I believe that the 
Muhammadans would bestir themselves to endow a Muhammadan 
University in a way to relieve the public exchequer of all 
burden, if they were confident that the Government would 
grant them a charter; if they failed to contribute a 
stipulated minimum endowment fund the question of a 
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Muhaimnadan University would not be brought before the 
Government. 
In short I submit that religion would, in India, afford 
a more suitable principle upon which to base our 
universities than territorial area, because such a system 
would (a) facilitate the growth of educational centres, (b) 
combine religious with secular instruction, (c) provide 
well-managed hostels or boarding houses, and (d) encourage 
the flow of private generosity towards the endowment of 
learning. I believe that these would constitute 
substantial advances upon our present university system; at 
any rate it cannot be argued that the present universities 
are such an unqualified success that no experiments in 
higher education are needed. 
But whether or not the Government sanctions the grant 
of a charter to Aligarh, the duty no less than the interest 
of the Musalinans of India is plain; that duty is to work at 
the expansion and improvement of the M.A.O. College, to 
adorn it with buildings and enrich it with liberal 
endownments and to raise it to the position of the finest 
institution in India. By their exertions it can be made to 
do the work of a Muhammadan University v/hether it bears 
that name or not. A college richly endowed and properly 
equipped with libraries and laboratories, to which Musalman 
students would flock from all parts of India, would become 
a little world apart; it would be the centre of Muhammadan 
culture in Asia and the nursery of noble thoughts and lifty 
religious ideas which would gradually permeate the furthest 
corners of the Islamic world." 
Source: Morison, History of the M.A.O. College (Allahabad, 
Pioneer Press, 1903). 
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Extracts from Speech by Aga Khan III at 
the Delhi Educational Conference in 1902 
Make Aligarh A Muslim Oxford 
...Muslims in India have ligitimate interests in the 
intellectual development of their co-religionists in 
Turkey, Persia, Afghanistan and elsewhere, and the best way 
of helping them is making Aligarh a Muslim Oxford, where 
they can all send their best students not only to learn the 
modern sciences, but honesty and self-sacrifice which 
distinguished the Muslims of the first century of the 
Hijra. Gentlemen, it is not only my opinion, it is the 
opinion of all the best minds that guide Muslim thought in 
India, that such a University would restore the faded 
glories of our people. There is no doubt of the efficacy 
of the remedy, the element of doubt lies in the preparation 
of it. Will the Muslims of today exert themselves so much 
as to found such a University? Have we so wholly lost the 
noble disregard of self, the generous devotion to the good 
of Islam which characterised the early Muslims, as not to 
be able to set aside some of our wealth for this great 
cause? We are sure that by founding this University we can 
arrest the decadence of Islam, and if we are not willing to 
make sacrifices for such an end, must I not conclude that 
we do not really care whether the faith of Islam is dead or 
not? 
True Commands of the Prophet 
Gentlemen, I appeal to all of you who hear me today to 
give not only your money, but your time and your labour to 
this great end. And especially I would most urgently 
adjure those who, in obedience to the precepts of our 
religion, give large sums in the way of God to consider 
whether it is not more in accordance with the commands and 
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exainple of the Prophet to help their Muslim brethern than 
to undertake example of the Prophet to help their Muslim 
brethern than to undertake piligrimage and celebrate costly 
anniversaries. 
Required One Crore of Rupees 
The sum which we ask for is one crore of repees, for we 
propose to establish an institution capable of dealing with 
the enormous interests involved; we want to be able to give 
our Muslim youths not merely the finest education that can 
be given in India, but a training equal to that which can 
be given in any country in the world. We do not wish that 
in future our Moslem students should oblige to go to 
England or Germany if they wish to obtain real eminence in 
any branch of learning or scholarship, or in the higher 
brances of industrial and technical learning. No, we want 
Aligarh to be such a home of learning, which are too fast 
passing into decay, to be added by Muslim scholars to the 
stock of the world's knowledge. 
Intellectual and Moral Capital 
And above all, we want to create for our people an 
intellectual and moral capital; a city which shall be the 
home of elevated ideas and pure ideals; a centre from which 
light and guidance shall be diffused among the Muslims of 
India, aye, and out of India too, and which shall hold up 
to the world a noble standard of the justice and virtue and 
purity of our beloved faith. 
Restoration of the Glory of Islam 
Gentlemen, do you think that the restoration of the 
glory of Islam would be too dear at one crore of rupees? 
If you really care for that noble faith which all profess, 
you can afford the price. Why, if the Muslims" of today'dici' 
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their duty as did the Muslims of the first century, in 
three months you would collect this money to pay for the 
ransome of Islam. Be think you that there are in India 60 
million Muslims, and of these at least ten million, or one 
crore can afford one rupee a head; from the head of every 
Muslim family we only ask for one rupee, whereas we all 
know well that there are people who can pay Rs.1,000 or 
10,000 with ease. 
Gentlemen, these are facts; if your ideal is not 
realized it will be because the ape within has swallowed 
the angel; it will be because, though we profess veneration 
for the faith and for the Prophet, it is but a lip-loyalty 
that will not make this small sacrifice to revive in its 
purity the glorious faith of Islam, 
Source; Naoroji M. Dumasia, A Brief History of the Aga Khan 
(with an account of his predecessors) (Bombay; Times of 
India Press, 1903) 
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APPENDIX V 
YEAR PLACE PRESIDENT 
MUHAMMEDAN EDUCATIONAL CONFERENCE 1B86-1906 
MEMBERSHIP MEMBERS MEMBERS MEMBERS MEMBERS MEMBERS 
NWP OODH MADRAS BOMBAY CALCUTTA 
1886 
1887 
1888 
1889 
V?.^<i 
1891 
1892 
1893 
1894 
1895 
1896 
1897 
1898 
1899 
1900 
1901 
1902 
1903 
1904 
905 
1906 
Aligarh 
Lucknow 
Lahore 
Aligarh 
SsVV^ V.i^ s.'i* V 
Al igarh 
Delhi 
Aligarh 
Aligarh*2 
Shahjehanpo 
Meerut 
Conference 
Lahore 
Calcutta 
Rampur *5 
Madras 
Delhi 
Bombay 
Dacca 
Sami'ullah Khan 
Imtiyaz Ali Khan 
Muhammad tiayat Khan 
Muhammad Hayat Khan 
Muhammad Ishaq Khan 
Muhammad Hashmatullah 
Muhsin ul-Mulk 
Muhammad Shah Din 
Muhsin ul-Mulk 
Maulvi Sayyid Hasan 
BiIgrami 
not held*4 
Fath Ali Khan 
Amir Ali 
Maulvi Sayyid Hasan 
Bilgrami 
not available 
not available 
Badruddin Tyabji 
Theodore Morison 
87 
130 
258 
442 
qiS 
449 
613 
672 
399 
547 
776 
(120) 
(251; 24 7) 
(450) 
Su 
& 
k 
i. 
I. 
i. 
96 VLi 
29 vi s 
128 vis 
118 
30 
161 vis 
43 
4 8 
35 
102 
547 
108 
164 
not aval 
131 
322 
324 
12 
46 
16 
15 
4 
6 
6 
lable 
11 
23 
14 
(224 
-
-
-
-
2 1 
2 
1 4 
attended) 
2 I 
2 2 
2 5 
lOOO 
nOt ava ilable 
645 & 167 vis 
not available 
not available 
not available 
not available 
*1 Scheduled for Patna. Venue shifted due to deaths of two members of local arrangements committee. 
•2 Scheduled for Amritsar. Local committee cancelled for no specified reason. 
*3 Scheduled for Bombay. Shifted because Sayyid Ahmad unable to make trip. 
*4 Schedued for Patna. Plague forced shift. 
*5 Plague, widespread illness, and unavailability of hosts offered as reasons. 
Figures in parentheses from Pioneer Mai I. January 8, 1890, p. 31; January 4, 1898, p. 13; January 9, 
1889. 10 January 1, 1891, p. 18; January 8, l891, p. 52. Churchill "The Muhammedan Educational 
Conference." Appendices A and B. 
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APPENDIX VI 
THE CRISIS IN MUSLIM EDUCATION 
Aligarh College played a very significant role in order 
to adopt an equcational system where Muslims can perceive 
modern and religious education simultaneously. So, 
the Muslims can encounter the fast moving modern and 
progressive world. Although, as has been mentioned 
earlier, the first experiment of integration has failed, 
it occupies a very important place as it lead Muslims to 
think and act for the progress of the Muslim community. 
The reconciliation of the two education systems can be 
testified by the fact that time and again attempts 
were made to synthesise the two equcational systems. 
Furthermore, World Muslim Educational Conferences were 
held to resolve this crisis which can be explained in 
the following pages. 
Muslim World Educational Conferences 
The attempts made by Muslims in the domain of 
education, especially to synthesize the two systems 
of education, can be observed from the various Muslim 
Educational Conferences, held in recent years. 
To date, four World Conferences on Muslim Education 
have been held; the first in Makkah (1977), the second in 
Islamabad (1980), the third in Dhaka (1981), and the fourth 
in Jakarta (1982). All these conferences reiterated the 
"Crisis in Muslim Society and Education". We will 
therefore, analyse the so called crisis and investigate the 
outcome and recommendations of the conferences to resolve 
the problem of synthesis between the two paradigms of 
knowledge. 
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The first world conference held in Makkah in 1977, was 
attended by nearly 300 Muslim scholars. One of the major 
objectives of the conference was to analyse the present 
system of education in Muslim countries. This resulted in 
an unanimous confirmation of the threat posed by the modern 
(Western/secular) education of Islamic principles, beliefs 
and practices, while recognising at the same time the 
urgency to reform the traditional system to meet 
present-day needs. Consequently, many scholars expressed 
a concern to reconcile the modern and traditional systems, 
and to end the continuing dichotomy v/hich exists in all the 
Muslim countries.(1) 
It seems appropriate here to have a cursory examination 
of the causes and the sources of the above dichotomy. In 
other words, what are the causes of the 'crisis' in Muslim 
education? From the various issues discussed by the Muslim 
scholars in the conferences on Muslim education, three 
major areas of contention can consistently be cited, as 
these are the underpinning nucleus of the crisis, which are 
as follows. 
1. The Issues of Educational Goals 
The general definition of eudcation as a process for 
transmitting knowledge from one generation to the next is 
an acceptable proposition for the Muslim scholars. 
Nevertheless, the issue at hand is the type of knowledge 
that should be transmitted. Since a society has a 
particular definition of man, education then should serve 
to expound this concept. Hussain suggests that the crisis 
in education for a Muslim arises when the concept of man, 
(1) For further detail on crisis in Muslim education and 
Muslim educational conferences refer Crisis in Muslim 
education and Aims and objectives of Muslim education 
(Al-Attas edition, 1979) 
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as defined in the Qur'an, is not at the cent;^ ^ of the 
educational process.(2) Sharifi also points out that 
Islamic education has as its ultimate aim the development 
of al-Insan-al-Kamil (the Perfect Man) who can then be 
recongised as Khalif at-All"ah (the Vicegerent of God ) . ( 3 ) 
Hussain divides knowledge into two categories: 
1. Technical knowledge or skills, the nature of which 
varies from age to age and is bound to change 
constantly; 
2. Knowledge based on certain constant or permanent 
values embodied in religion and scripture. (4) 
The latter is considered superior since it inculcates 
faith, piety, and provides moral values to guide the 
experience acquired for the purpose of material growth. 
The modern or western system of education is viewed as 
adhering to an educational theory where the spiritual 
aspect of man is ignored. The impact of the modern 
education on Muslim society, is viewed as having created 
"a suffocating atmosphere as the spiritual sterility of 
the West".(5) 
(2) Ashraf, S.H. 'Conceptual crisis in social and Natural 
sciences' in Hussain & Ashraf Crisis in Muslim 
Education (Jeddah 1979, Hodder and Stoughton/King 
AbduHzTz University) p. 37. 
(3) Sharifi, H. 'The Islamic as opposed to modern 
philosophy of education' in Al-Attas, S.M.N. (ED) 
Aims and Objectives of Islamic Education (Jeddah 1979, 
Hodder and Stroughton/King 'Abdul'aziz University) 
pp. 76-78. 
(4) Hussain, S.S. 'Aims and objectives of Islamic 
education' in Crisis in Muslim Education op. cit. 
p. 37 
(5) Ibid, p. 39 
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2. Chasm between Traditional and Modern Education 
According to Ashraf (1979) (6), the Muslim world in 
turning to the West as a model for modernization and has 
also borrowed secularism along with it. This, he 
interprets, as a "chasm" created in the Muslim world 
between the modern and traditional society. Nasr has put 
it in the following words: "One sees in many parts of the 
Muslim world two man (Muslims) externally, but who do not 
understand each other because they are using different 
system of references."{7) 
Thus, the "chasm" between traditional and modern 
society is viewed as a distortion of the spirit, mind and 
body. The spirit representing the religious dimension has 
been undermined and often ignored in preference to that 
which is empirically reliable.(8) 
3. Dualism in the Educational Structure 
The most striking feature of the educational system in 
nearly all Muslim countries is a dualism in it's 
structure. Hussain calls the co-existence of the 
traditional and modern systems of education as a "diarchy 
in education".(9) The traditional system, commonly known 
(6) Ashraf, S.A. 'Education and culture in the Muslim 
world: conflict between tradition and modernity' in 
Crisis in Muslim Education op. cit. p. 15. 
(7) Nasr, S.H. 'The immutable principles of Islam and 
Western education' Iqbal Review, 7, 3, p. 82. 
(8) Ashraf, S.A. in Crisis in Muslim Education op. cit. 
p. 16. 
(9) Hussain,S.S. 'Diarchy in Education' Ibid, p. 53-56. 
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by the terms inaktab and madrasas / is theocentrically 
oriented. The core subjects usually include reading and 
memorization of the Qur'an, fiqh (jurisprudence), tafsir 
(commentary on the Qur'ln), hadith (tradition), and Arabic 
language and literature. Many of these traditional schools 
concentrate exclusively on religious subjects and ignore 
the new fields such as comparative religion and legal 
systems, social and natural sciences and philosophy. 
Furthermore, the traditional methodology does not include 
'free enquiry' which is a characterisation of the modern 
education. Furthermore, modern education is characterised 
by its secularity, teaches a variety of subjects in a 
compartmentalized manner. Thus, religious or Islamic 
education receives the same status as any other subjects in 
the curriculum. 
The prestige accorded to the modern system of education 
inherently affects the traditional one. It is the modern 
system of education which receives official Government 
support because in keeping with the policies of most 
developing countries to catch up with the industralizc 
countries and to acquire occidental technology, it is the 
system which is the most conducive to attain objective of 
industralization. Not only that, but the job prospects for 
the graduates from the traditional education system are 
limited. They are employed mainly as judges in Muslim 
(Shari'ah) courts, Imams in mosques and teachers of 
religion and language. Employment as judges is often 
diminished due to the abolishment of traditional courts in 
many Muslim countries - Turkey and Egypt being prime 
examples where the Shari'ah tribunals were abolished in 
1928 and 1955 respectively. (The Shari'ah has been 
restored to some extent in Egypt recently.) 
In addition, the traditional system does not attract 
students because these usually aim for einployment in 
engineering, medicine, teaching in secular subjects, or in 
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government administration. Al-Beely adds that the 
traditional schools which have added secular subjects to 
their curriculum, in order to compete with the modern 
system, are ineffective. This is largly due to the fact 
that the work load tend to increase, which invariably 
results in mediocrity or inadquate command of both secular 
and traditional subjects.(10) Hyde has also noted the 
problem of overloaded curriculum in the 'Azhar' system at 
Al-Azhar University.(11) 
Thus, the above areas highlight the "crisis" in Muslim 
society as viewed by the scholars. In response, the 
scholars have suggested that any possible solution to end 
the crisis lies in reconciling the two systems of 
education, which will be discussed briefly hereafter. 
Efforts for Reconciliation 
The need to end the prevalent and present bifurcation 
between the traditional and modern systems of education was 
unanimously affirmed by the scholars attending the initial 
world conference on Muslim education. Views of some of the 
attending scholars are presented below: 
Education is the best means of creating a new 
generation of young men and women who will not lose 
touch with their own traditions but who will not 
at the same time become intellectually retarded or 
educationally backward or unaware of developments 
in any branch of human knowledge.(12) 
(10) Al-Beely, A. 'The Islamic concept of educational 
curricula' in al-Afendi, M.H. & Baloch, N.A. (ed) 
Curriculum and Teacher Education. (Jeddah 1980, 
Hodder and Stoughton/King Abdulaziz University.) 
(11) Hyde, G.D.M. Education in Egypt; Ideals and Realities 
(London: Routledge & Kegan Paul, 1978, pp. 152-160.) 
(12) Ashraf, S.A. 'Education and culture in the Muslim 
world: conflict between tradition and modernity' in 
Crisis in Muslim Education op. cit. p. 16. 
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The education of Muslims should include training not 
merely for acquiring "knowledge and skills... for 
earning money... (but) it should (also) emphasize 
training for fostering the innate Islamic 
instinct...(13) 
Assimilation is manifested by the total harmony between 
the various aspects of knowledge and between knowledge 
and behaviour. Our society needs harmony between 
knowledge and belief, between science and religion.(14) 
The entire structure and the assumptions upon which the 
prevalent system of education in the Muslim world is 
based have to be radically reformed. The dualism of 
religious and secular education must end.(15) 
Side by side with the inculcation and strenthening of 
these (religious) basis values. Islamic education must 
build into the minds of Muslim youth a resilience, an 
adaptability and a mechanism for adjustment in worldly 
matters other than the fundamental beliefs.(16) 
However, despite the theme of reconciliation which 
permeates the above statement of the various scholars, 
a closer analysis proves otherwise, as discussed below. 
An Assesment 
To asses the attempt of reconciliation made by the 
scholar at the World Conferences on Muslim Education, two 
initial books - Aims and Objectives of Islamic Education 
(13) Hossain, S.M. 'A plea for a modern Islamic University: 
Resolution of Dichotomy' in al-Attas, S.M.N, (ed) Aims 
and Objectives of Islamic Education op. cit. p. 91. 
(14) Badawi, Z. 'Traditional Islamic education' - Its aims 
and purpose in the present day' Ibid, p. 115. 
(15) Saqib, G.N. 'Modernization of Muslim society and 
education: Need for a practical approach' in Khan, 
M.W. (ed) Education and Society in the Muslim World 
(Jeddah 1981, Hodder and Stoughton/King CAbdulCaziz 
University) p. 59. 
(16) Khusro, S.A.M. 'Education in Islamic Society' 
Comparative Education Review 26 (1982) p. 299. 
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(ed. al Attas, 1979) and Crisis in Muslim Education 
(Hussain & Ashraf, 1979) will be used for reference, as 
these books outlined a summative framework for addressing 
the dualism in Muslim education. Kinsey, in his review 
"Toward a Reformation of Islamic education", puts forth a 
very pertinent criticism to the above views. He argues 
that "Despite the use of terms like 'integration' and' 
'reconciliation' in these volumes, what emerges is not a 
search for synthesis".(17) Although, Muslim scholars have 
made-an effort to find a solution to the education dualism, 
what actually emerges is a rejection of the conceptual and 
value framework of 'Western-style' education verses the 
fundamentals of Islam. 
Ashraf, who holds the chair of Director general of the 
newly formed World Centre for Islamic Education and who is 
also general editor of the Islamic education series 
affairms in one of his articles, that the concept of the 
human personality in Islam is different from the West. 
Hence, the spiritual nature of man is not integrated in the 
secular educational philosophy. He emphasizes that, "It is 
obvious that no solution is possible through any 
reconciliation...."(18) Even Western writers like Paul 
(17) Kinsey, D.C. 'Toward a Reformulation of Islamic 
education' Comparative Education Review 26 (1982) 
p. 299. 
(18) Ashraf, S.A. 'Conceptual Crisis in Social and Natural 
Sciences' op. cit. p. 77. The cursory examination of 
these Muslim educational conferences from the various 
articles in the two books above mentioned reveals two 
kinds of personalities differ from each other. Some 
of them are essentially traditionalists, and seem to 
hold that the Islamic education should be in 
accordance with the prophet's teachings, while others 
are_reformists and critically questions the present 
Islamic educational framework. This probably is one 
of the reasons for the fact that, although a number of 
issues were raised, no real solutions emerged to 
confront the 'crisis', the Conferences have "little to 
offer to the educational scientists". (Von. Deffer, 
A. Review of 'Crisis in Muslim education' op. cit. 
p. 10-11.) 
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Hurst and Kinsey are sceptical about the unification of the 
two educational system, and regard it as a fallacy.(19) 
Thus, what can be deduced from the above statements of 
the some Muslim and Western scholars is that the synthesis 
of the two educational system is unachievable goal. 
(emphasis added) However, it is curious indeed to note 
that the all Muslims in general maintian that there is no 
contradition between Islam and the science. In fact the 
Qur'an encourages the acquisition of Icnowledge. This was 
explicitely revealed in the very first revelation of the 
Qur'an, which emphasised the importance of learning in 
human life: 
In the name of God, Most Gracious, Most Merciful. 
Proclaim, in the name of thy Lord and Cherisher, who 
created man out of a (mere) clot of congealed blood; 
And thy Lord is Most bountiful, who taught (the use of 
pen). Thought man_that which he knew not. 
(Sura Iqra' (read) Ayat 1-6). (20) 
The Qur'an also advised the prophet him to pray for 
increase in knowledge. (20: 114) Moreover, according to 
the Qur'an, only men of knowledge really fear Allah the 
most (35: 28) because they observe and see Signs and 
Attributes of Allah both in Qur'an and in the material 
Universe. They reflect on the manifestations of God all 
around them and draw right and beneficial conclusions from 
them. (29: 43) They realise that every discovery which 
(19) Hurst, P. 'Critical education and Islamic culture' 
Unpublished article (to appear in a volume of papers 
on cultural identity, to be published by Groom Helm) 
(1984) p. 2. 
(20) The Arabic words for "teach" and "knowledge" are from 
the same root. It is impossible to produce in a 
translation the complete list of the words for "read", 
"pen" (which implies reading, writing, books, study, 
research), "knowledge" (including science, self 
knowledge, spiritual understanding). The Holy Qur'an 
ed. Yusuf Ali, (text, translation, and commentary) 
(The Pitman Press, 1975). p. 1761. 
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science is making, reveals more and more the beauty, and 
greatness of Allah. 
Thus, Islam does not allow science and research to be 
cut off from human values. This is the reason why Muslims 
progressed in the various fields of knowledge during the 
heydays of Islam. In fact they reached pinnacles of 
achievement in astronomy, geography, physics, philosophy, 
mathematics and especially in medicine. The Aga Khan IV 
stated in his speech that the great British scientist. Sir 
Issac Newton, remarked that: 
If he was able to see further than his predecessors, 
it was becuase he stood on the shoulders of giants. 
Among these giants, who made possible the scientific 
revolution in Europe, were Ibn Sina whose "Canon of 
Medicine" was a standard text for five hundred years; 
al-Idrisi, the geographer; Ibn-Rushd the philosopher, 
and a host of other Muslim scientists who had produced 
the notion of specific gravity, refined Euclid's 
theories, perfected solid geometry, evolved 
trigonometry and algebra, and made modern mathematics 
possible by developing Indian numerals and the concept 
of the zero as a numeral of no place, an invention 
crucial to every aspect of technology from that time 
onwards to the present day.(21) 
Since Islam always encourages the acquisition of the 
knowledge, the Muslim educational system must adopt the 
same scientific empiricism in worldly matters which the 
Muslims had themselves invented, but had forgotten during 
the past five centuries. The value of adaptability and 
experimentation must be embodied in the new educational 
system. This will, in all probability, require the 
institution of Ij tibad which Sir Syed Ahmad propounded 
nearly a century ago. 
(21) Address by His Highness the Aga" Khan on the occasion 
of the Aga Khan University charter presentation 
ceremony, Karachi, March 16, 1983„ 
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The conservative approach in Islam provides little room 
for lititiad to face the challenge of modernity. It creates 
a dichotomy since the faith remains in a 'static form', 
whereas the society with its constant changes and 
developments is in a 'dynamic form'. Consequently, the 
effects of modern education in the Muslim countries are 
profound. Henceforth, the immediate need of the Muslim 
community is to accept the "dynamic mode" i.e. balancing 
the religious and secular principles in changing time and 
conditions. 
It is important to note that generally there are two 
fundamental approaches followed to challenge the 
modernity. They are traditional and modern. The 
traditional approach rejects the 'present' and insist to go 
back to the 'past', whereas the modernist approach urges 
for modification of the tradition of the past and its 
reinterpretation with the present conditions. They believe 
in the synthesis of the two educational system of modern 
and traditional. According to Ahmad, "They seek to blend 
tradition with modernity in an effort to reform the 
society".(22) 
However, during the "Golden age" of Islam, intellectual 
enterprise (giving rational interpretation according to the 
need of the time) reached to the climax, since Muslim 
rulers emphasised the study of foreign sciences and the 
^Ulema'were unable to supress the trend. The Muslim society 
today, needs to adopt the same approach of the "Golden age" 
and revive the intellectual enterpri;?e once again to solve 
the existing crisis in IslaTm. Moreover, the important 
point to remember is that, although the mechanism of how to 
(22) Al;imad, Eqna;. Islam and Politics in Islam: Politics 
and the State ed. M. Asghar Khan. (London; Zed Books 
Ltd. 1985) p. 25. 
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achieve the synthesis between the two educational system 
has not so far been discovered, the study of history or 
mathematics or nuclear physics, etc. would not be viewed as 
representing something utterly discordant with the study of 
the Qur'an. 
The integration between the two paradigms of knowledge 
cannot be arrived until Muslims themselves master the 
various fields of knowledge and then strive to marry the 
two systems harmoniously, with each having equal status and 
responsibility in the relationship. In other words, there 
is a need to synthesise the separate systems together and 
acknowledge that the values derived from the perennial 
knowledge as well as modern science are important. This 
idea is in no way in conflict with Islamic beliefs, which 
propound that Islam is a "way of life". The seed of such a 
notion of synthesis has been laid by the Prince Karim Aga 
Khan IV, in his speech upon the acceptance of the charter 
of the Aga Khan University in Karachi: 
In Islamic belief, knowledge is two fold. There is 
that revealed through the Holy Prophet and that which 
man discover by virtue of his own intellect. Nor do 
these two involve any contradiction, provided man 
remembers that his own mind is itself the creation of 
God. Without this humility, no balance is possible. 
With it, there are no barriers. Indeed one strength of 
Islam has always lain in its belief that creation is 
not static but continuous, that through scientific and 
other endeavours, God has opened and contineous to open 
new windows for us to see the marvels of His 
creation.(23) 
Thus, only when one dismantles and removes the medieval 
armour and opens the "window" to see the world of the 
creation through a "wide telescope", does the apperent 
conflict between the traditional and the modern can be 
resolved. 
(23) Address by Aga Khan IV, op. cit. in the present day 
Ibid p. 115 
-178-
The above analysis on the issue of the synthesis 
reflect the significance of the educational philosophy of 
the founder of the Aligarh College, particularly in 
reconciling the two paradigms of the knowledge of this 
date. Though the theory of Sir Syed could not convinced 
the Muslims for harmonising the two systems of education in 
past, the Muslims today have realised the urgency to find 
the solution of the synthesis. But the Muslim society 
needs a group of new generation of Muslim reformers to 
continue the task first propounded by Sir Syed, to resolve 
the problem and harmonise the two systems of education. 
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Figure 1. Sir Syed Ahmad Khan (Founder of the 
Muharamadan Anglo Oriental College). 
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Figure 2. Residence of Sir Syed Aliiiiad Khan 
(now known as Sir Syed Hall - Aligarh Archives) 
Figure 3. The Jami^a Masjid (Central Masque at the Aligarh University 
constructed during the time of Sir Syed Ahnad Khan). 
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Figure 4. The Strachey Hall (The first building of the Kuhammadan 
Anglo - Oriental College where the foundation stone 
ceremony was held in 1876). 
Figure 5. The Strachey Hall Complex (now known as Sir Syed Hall 
Complex) with the Central Kosque in the background. 
182 
Figure 6. The famous Victoria Gate (constructed during the 
time of Sir Syed Ahmad Khan). 
Figure 7. Maulana Azad Library (one of the biggest libraries 
in Asia - stores about ten million volumes of books 
covering a wide range of subjects. It has a rare 
collection of Persian and Arabic Manuscripts). 
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Figure 8. The Students' Union. 
Figure 9. Engineering College (Aligarh Kuslim University). 
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Figure 10. Vllayat Itanzil (faculty of Theology), 
Figure 11, Administrative block of the Jawaharlal Fehru Kedical 
College (Aligarh Muslim University). 
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Figure 12. Faculty of Arts (Aligarh Muslim University), 
Figure 13. Vamen's College (Aligarh Muslim University) 
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Figure 14. Aftab Hostel (Aligarh Muslim University) 
L-l 'C**^ ' 
Figure 15. Jfeston Swimming Pool (Aligarh Huslim University). 
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